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09:00 —10:00 | ITI. emelet, tetétéri aula / 3" floor, aula

Brunszvik eléadéterem / 37 floor ’Brunszvik’ Lecture Hall

¢ Dr. habil. Varga Laszlo dékan, Soproni Egyetem Benedek Elek
Pedagdgiai Kar

e Dr. Patyi Gabor, az MTA VEAB Neveléstorténeti Munkabizottsaga
elnoke

10:00 - 10:30

Brunszvik el6adéterem / 37 floor Brunszvik’ Lecture Hall

I. Plenaris eléadas / Plenary

e Prof. Dr. Simonetta Polenghi, a konferencia févédnoke kdszontdje
10:30 — 11:15 és online el6adasa Early childhood education and care between the
19th and the 20th century (Universita Cattolica del Sacro Cuore,
Milano, Italy)

I1. Plenaris eléadas / Plenary

11:15 — 12:00 e Dr. habil. Virag Irén el6adasa Kisgyermeknevelés és gondozas 19.
szdzadi forrdsokban (Eszterhazy Karoly Katolikus Egyetem, Eger)




1. A gyermekkor, a kora gyermekkori nevelés, a sziil6-gyermek kapcsola-
tok torténete
Helyszin: Il. em., 205. terem

Szekciovezeto: Dr. Pasztor Eniko

13:30 — 1345 Mogyor?51 Zsolt — A k"ora gyemlekkorl testi nevelés filantropista
Virag Irén vetiiletei
13:45 - 14:00 | Koés Tdiké 150 cves a szil6i nyelv és a gyer’rneknyelv
kutatasanak magyar nyelvtudomanya
14:00 - 1415 | Kéri Katalin Any’al t,e§ndokre,'klsgyerm?knevelesre torténo
felkészités a dualizmus koraban
. L Erzsébet kirdlyné magyarorszagi kultusza
14:15_14:30 | Nemeth Andrasne 01 o rténeti megkbzelitésben — Erzsébet
Farkas Gabriella o . . .
kiralyné emlékezete a legkisebbek szemével
14:30 — 14:45 | Kavésziinet
Szekciovezeto: Dr. habil Horvith Kinga
Modszertani-gyakorlati anyagok a ,,Kisdedne-
14:45 - 15:00 | Somogyi Anett velésben” Kenyeres Elemér szerkesztoi
idészakéaban
15:00 - 15:15 | Kovacs Laszlé Akik az,:,Iste,nl sz,olgalatot ill¢ ének és orgona
hanggal” segitették
15:15-15:30 ?S;%eme Buchwald Alternativ pedagdgiai koncepciok gyermekképe
15:30 - 15:45 | Vita




2. Az 6vodaztatas és az 6vopedagogus-képzés torténete

Helyszin: Il. em., 206. terem

Szekciovezeté: Dr. Hartl Eva

Az dvodaiigy kérdéskore a masodik taniigyi

13:30 - 13:45 | Patyi Gabor kongresszuson (1896) és a korabeli pedagogiai
sajto
Az 6tvenes évek ovodaképének
13:45-14:00 | Koger Yvetta sajtoreprezentacioja — metaforak a
kozvéleményformalo ujsagok hasabjain
14:00— 14:15 | Somogyvéri Lajos Ideol(?g}a’az OV(')‘daban: a munkara nevelés
tematizaldsa az Gtvenes években
14:15-14:30 | Vita
14:30 - 14:45 | Kavésziinet
Szekciovezeto: Dr. Patyi Gabor
1430 — 14:45 | Hartl Eva Ovonokepzes, OY(?dal hospitalas-gyakorlat az
1930-as évek elején Sopronban
Gyakorlat és képzés: A Soproni Ovondképzd
14:45—-15:00 | Németh Doéra Katalin | Intézet gyakorlati képzése és gyakorlod ovodai
(1964-1972)
A Soproni Ovénéképzd Intézet gyakorld
15:00 — 15:15 | Pasztor Enikd ovodainak sajtoreprezentacidja az 1970-es
években
. . Horvath Anna A Sop,ro‘r}l. Ovon(')k’ep'zo Intez;t pedagogiai ,
15:15-15:30 o innovéaciodinak sajtovisszhangja az 1980-as és
Viktoria .
1990-es években
15:30 - 15:45 | Vita
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3. Csaladi nevelés, bolcséde- és 6vodaiigy napjainkban

Helyszin: Il. em., 212. terem

Szekciovezets: Dr. Csehiova Agadta

Az egyhazi bolcsddei nevelés 1étjogosultsaga (A

13:30 - 13:45 | Frang Gizella koragyermekkor €s az egyhazi nevelés)
A koragyermekkori intervencio a Pedagogiai
13:45-14:00 | Szab¢ Ildiko Szakszolgalat és a bolcséde egylittmiikodésével
Sopronban
Mit fejlesztiink az 6vodaban? Az dvodai ének-
14:00 — 14:15 | Révész Jozsef zenei nevelés jelene, a kreativitas fejlesztésének
tiikrében
14:15-14:30 | Vita
14:30 — 14:45 | Kavésziinet
Szekciovezetd: Dr. habil Simon Istvin Agoston
14:45-15:00 | Kloiber Alexandra | Hiatarhelyzetek: egy irodalmi mii ndi
karakterének emlékezete
15:00 — 15:15 Kovecsesné Gosi Fenntarthat6sagra nevelés kisgyermekkorban —
' ' Viktoria kihivasok és modszertani megoldasok
15:15-15:30 | Molnar Katalin Fenntarthatosag — a fejlodés feltétele a jo étel
15:30 - 15:45 | Vita

11



4. Lanyiskolak, tanulé nok
Helyszin: Il. em., 214. terem

Szekciovezeto: Dr. Molnar Csilla

Horvéth Kinga — Téth

A n6i szakképzés dualizmuskori helyzete

13:30 - 13:45 Péter tarsadalomtorténeti nézOpontbol a Magyar
Kiralyi Allami Néipariskola példaja alapjan
Leanytanulok a Czuczor Gergely Bencés

13:45-14:00 | Palkuti Aniko Gimnazium ¢és Kollégiumban 1905-1918 kozatt,
valamint 2008-tol napjainkig
A ndi szerep valtozasaihoz vald viszonyulas a

14:00 — 14:15 | Kanczné Nagy Katalin | miiszaki és gazdasagtudomanyi képzésben
tanul6 ndi hallgatok kdrében

14:15-14:30 | Vita

14:30 — 14:45 | Kavésziinet

5. Nok a tudomanytorténetben
Helyszin: Il. em., 214. terem

Szekciovezeto: Prof. Dr. Kéri Katalin

»Asszonyszerelem, asszonysors” — NOi szerepek

14:45 _15:00 Csehiova Agata — a zenemilvészetben, zenetdrténetben,
' ' Kiss Beata zenepedagogidban a 19. szazad masodik felében

¢s a szazadfordulo éveiben

15:00 — 15:15 | Molnar Csilla Torma Zsofia, az elsé régésznd

15:15 - 15:30 | Béka Zsolt Ung’ar Margit, az els6 magyar iigyvédnd
emlékezete

15:30 — 15:45 | Védli Zsolt Istvan Zsu/lo ndi §0r501.< a 2,0.’§zazadban: Mangold Eva
¢s lanya mikrobiografiaja

15:45-16:00 | Vita

12




6. Nok a pedagégusi palyan

Helyszin: Il. em., 216. terem

Szekciovezetok: Dr. Molnar Béla

Domonkos Névérek a pedagdgusi palyan a

13:30 - 13:45 | Molnéar Béla dualizmus kordban

13:45 - 14:00 | Stela Jarosiova (’}e'c.)c”z'e Sarolta, a magyar nemzeti nonevelés
uttoroje
,»A szombathelyi leanynevelés egyik
legérdemesebb munkasa”, ,,A modern vilagnézet

14:00 — 14:15 | Kelbert Krisztina elsd harcos tanara” — Greisinger Ottoné
Kerecsényi Ilona (1861-1935) feminista tandrnd
pedagodgiai munkassaga a reformok jegyében

14:15-14:30 | Vita

14:30 - 14:45 | Kavésziinet

Szekciovezets: Dr. Orsovics Yvette
. . Takécs Zsuzsanna Tanitonok valasztasa: a hazassag vagy colibatus
14:45 —15:00 - Ay . .,
Maria kérdése a 20. szazad elején

15:00—15:15 | Gl Gyongyi I’)edago’gusnok karriertdrténetei a migracio
arnyékaban

15:15-15:30 | Vita

13




7. International dimensions of early childhood education I.
Venue: Room nr. 217

Session chair:

Prof. Dr. Smiljana Zrili¢

Drama in Action: Creative Literature Classes in

13:30 — 13:45 | Arianna Kitzinger Teacher Training
Robert Bacalja — Fairy tales and folk narratives in the Croatian
13:45-14:00 | Mira Klarin — minority periodical 'Male Crikvene i Skolske
Jakov Prorokovié¢ Novine' (1931-1939)
The early childhood education and foreign language
14:00 — 14:15 | Adam Krzyk acquisition. The story of Marie Curie and the power
of education
14:15-14:30 | Discussion
14:30 — 14:45 | Coffee break
Session chair: Prof. Dr. Robert Bacalja
Smiljana Zrili¢ — . .
. . The social competence of educators — a significant
Violeta Valjan . .
. . ., factor in the prevention of the most frequent
14:45 - 15:00 | Vuki¢ — : : . .
.. manifestations of undesirable behavior in early and
Karmen Marc¢ina .
Travirka preschool age children
Dominika
Provazkova . . .
15:00 — 15:15 | Stolinské — Eﬁirln(;:gnand friends in the concept of preschool
Miluse Raskova —
Alena Vavrdova
15:15 — 15:30 Isabel Morales — Teaching for understanding: How we can make
' ' Emilio Cafiadas thinking visible in early childhood education
15:30 — 15:45 | Tiinde Noémi Csiha Or_1 _thg Bor(_jer b_etween (_Zhlldh_oo_d and Adulthood —
Initiation Rites in Archaic Societies
15:45-16:00 | Discussion
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8. International dimensions of early childhood education I1.

Venue: Room nr. 218

Session chairs: Suzy Rosemond (online) — Dr. Réka Kissné Zsamboki

13:30 — 13:45 | Gergé Vida

Early childhood education from the perspective of
special needs education - Intervention and
international outlook

13:45 - 14:00 | Alexandra Gomes

Mathematics in Preschool: the situation in Portugal

Lasz16 Varga —

14:00-14:15 Suzy Rosemond

Pedagogical culture change: back to the roots

14:15-14:30 | Discussion

14:30 - 14:45 | Coffee break

Session chairs: Dr. Adam Krzyk — Dr. Arianna Kitzinger

14:45 — 15:00 | Agnes Fehér

What is school readiness? Document and content
analysis on current use of school readiness
terminology in recent international articles

Réka Kissné

15:00 - 15:15 7s4mboki

*Who is that Freinet?’ — Educational Reforms in
Hungarian Pre-School Education in 1989

15:15-15:30 | Didem Kepir Savoy

A psychoeducational approach for teaching self-
regulation skills

15:30 — 15:45 | Bence Sipos

Everyday life in a post-apocalyptic world —
Questions and challenges of education in the
transmedia universe of The Last of Us

15:45-16:00 | Discussion
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1. A gyermekkor, a kora gyermekkori nevelés,
a sziilo-gyermek kapcsolatok torténete

Dr. Mogyorosi Zsolt
Dr. habil. Virag Irén
Eszterhazy Karoly Katolikus Egyetem

A KORA GYERMEKKORI TESTI NEVELES
FILANTROPISTA VETULETEI

A gyermekek testi nevelésének torténeti dimenzidja kedvelt kutatasi téma a neveléstorténészek
korében, szakirodalma rendkiviil gazdag, hisz a testi nevelés a nevelés klasszikus teriileti
felosztasaban, a kiilonb6zdé pedagodgiatorténeti korszakokban minden esetben meghatirozo
helyet foglal el.

El6adasunkban a testi nevelés elméleti és gyakorlati megjelenitését mutatjuk be a filantropista
pedagogusok (Basedow, Villaume, Gutsmuths, Vieth, Stuve) munkai alapjan. Ennek soran foként
az alabbi miiveket vessziik alapul: Johann Christoph Friedrich Gutsmuths: Gymnastik fiir die
Jugend (Gimnasztika a fiatalok szdmara) (1793), valamint a Spiele zur Ubung und Erholung des
Korpers und Geistes (1796) (A test €s a 1élek gyakorld és rekredcios jatékai) cimii munkajat, amely
a kiilonbdzo megfigyeléseken alapuldé mozgésos ¢€s szellemi jatékok szisztematikus rendszere.
Tovabbi forrasunk Gerhard Ulrich Anton Vieth: Versuch einer Encyklopédie der Leibesiibungen
der Bildung des Korpers in Riicksicht auf die Vollkommenheit und Gliickseligkeit der Menschen,
oder iiber die physische Erziehung insonderheit (1793) (A test kimiivelése az ember teljessége és
boldogsaga szempontjabol, avagy kiilondsen a testi nevelésrdl) cimii irdsai.

Ezt kovetden azt vizsgaljuk, hogy az intézményes nevelés, valamint a magannevelés
praxisaban hogyan jelennek meg ezen elgondolasok egyes elemei, a kora gyermekkori idészakra
fokuszalva. A testi nevelés esetében a tdplalkozas, a mozgés, az érzékek fejlesztése, az egész test
fejlesztésére iranyuld gyakorlatok, a jaték, a munka, valamint a tényleges testgyakorlat elemeit
vizsgaljuk Frank Antal forrdstanulmanydnak egyes kategoridit (Frank 1922) alapul véve.
Természetesen ramutat az eldadas arra is, hogy a filantropistak testi nevelésében egyértelmiien
kimutathaté — a lovagi erényeket idéz6 intelmek mellett -— az egyes mesterségek alapjainak
elsajatitasa, a kiilonbozo teriileteken torténd tapasztalatszerzés, a kényeztetés keriilése a nevelés
soran, valamint az iddjarasi viszonyokhoz valé alkalmazkodas alapvetései is.

Eldadasunk a kora gyermekkor testi nevelésének torténeti horizontjan a pedagogiai
elgondolasok gyakorlati megvalosulasara helyezi a hangsulyt, amivel reményeink szerint nem
csupan pedagogiatorténeti, hanem kultartorténeti szempontbdl is 1j eredményeket mutat be.

Kulcsszavak: kora gyermekkor, testi nevelés, neveléstorténet, filantropizmus, intézményes és
magannevelés
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PHILANTHROPIC ASPECTS
OF EARLY CHILDHOOD PHYSICAL EDUCATION

The historical dimension of the physical education of children is a popular research topic among
historians of education. The subject has an extremely rich literature since physical education
has occupied a dominant place in the classical division of the field of education in the various
periods of the history of education.

Our presentation addresses the theoretical and practical representation of physical
education based on the works of philanthropist educators (Basedow, Villaume, Gutsmuths,
Vieth, Stuve). In doing so, we will focus mainly on Johann Christoph Friedrich Gutsmuths:
Gymnastik fiir die Jugend (1793) and his Spiele zur Ubung und Erholung des Ké&rpers und
Geistes (1796), a complex system of movement and mental games based on various
observations. Other sources include Gerhard Ulrich Anton Vieth’s Versuch einer Encyklopadie
der Leibesiibungen (1794) and Peter Villaume’s Von der Bildung des Korpers in Riicksicht auf
die Vollkommenheit und Gliickseligkeit der Menschen, oder iiber die physische Erziehung
insonderheit (1793).

We then examine how elements of these ideas are reflected in the practice of institutional

and private education, focusing on the early childhood period.
In the case of physical education, we examine the elements of nutrition, movement, sensory
development, whole-body exercises, play, work, and actual physical exercise, based on the
categories of Antal Frank’s source study (Frank 1922). The presentation also reveals that in
addition to the exhortations of chivalric virtues, the physical education of the philanthropists
also features the acquisition of the basics of certain crafts, the acquisition of experience in
various fields, the avoidance of indulgence in education, and the basic principles of adaptation
to weather conditions.

Our presentation will focus on the practical implementation of pedagogical ideas on the
historical horizon of physical education in early childhood, which we hope will present new
results not only from the point of view of pedagogical history but also from the point of view
of cultural history.

Keywords: early childhood, physical education, history of education, philanthropy,
institutional and private education
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Dr. Kooés Ildiko
ELTE PPK
Szombathely

150 EVES A SZULOI NYELV ES
A GYERMEKNYELYV KUTATASANAK MAGYAR NYELVTUDOMANYA

Az el6adas a gyermekek nyelvével foglalkozo elsé magyar nyelvészeti munkanak, Ponori
Thewrewk Emil 1871-ben megjelent ,,A gyermeknyelvrél” cimii monografidjanak allit
emléket. A cimben haszndlt gyermeknyelv terminus technikus mutatja, hogy a korabeli
tudomanyos gondolkodas hangsulya az el6tagot nem tartalmazo nyelvnek, azaz a standardnak
tekintett felnott nyelvnek, valamint a gyermeki nyelvnek az 6sszehasonlitasa, legfoképpen a
kettd kozotti kiilonbségek hangsulyozasa volt. Ponori konyvét mar az ezredforduld elott is
kisérte néhany szaktanulmany a Nyelvtudomanyi Kézleményekben. Majd a Magyar Nyelvor
¢s A Gyermek cimii folyoéiratok a 20. szazad els6 évtizedeiben mar 6nalld rovatot is szenteltek
a témakornek.

Az eldadasban ezeknek a korai nyelvészeti munkaknak az elemzése a célunk, elsésorban a
csaladi/sziil6i nyelvhasznalatnak és az anyanyelv-elsajatitas folyamatanak egymadsra hatdsat
vizsgalva, korabeli ujdonsagértékiik bemutatasaval. Itt jelentek meg Csapodi Istvan, Simonyi
Zsigmond, Balassa Jozsef, valamint Barcsai Karoly, Bakonyi Hugd tanulmanyai, amik
leginkdbb a téman beliili esettanulmanyok, egy — harom gyermek fejlédését kovetik nyomon
szamos nyelvi példaval szemléltetve azt. A magyar nyelvészeti gondolkodas a korabeli
nemzetk6zi pszichologia és nyelvészet 1) szemléletéhez, a tanulaselmélethez frissen
kapcsolodo és naprakész voltat bizonyitja, hogy példaul Bakonyi 1918-as és Balassa 1920-as
kozleménye egyrészt a sziiloi beszédet utanzo példakat, masrészt az analogikus gondolkodésra
alapozo, gyermeknyelvi sajatos logikat hangsulyozzak. Balassa hangstlyozza el§szor a mondat
értékii szok fontossagat. A mondatszok — mai tudasunk szerint is — ugyanis fontos mérfoldkovek
a nyelvelsajatitas egyik korai szenzitiv periodusdban. Bakonyi pedig elsOként kisérli meg leirni
a magyar nyelv legfontosabb nyelvtani formdinak megjelenési sorrendjét.

A korszak legjelentGsebb tézise, amit azota is csak ismételni és megerdsiteni tudunk, hogy
a sz6alakok megjelenésében a sorrend kotott. A pszicholdgia és a nyelvészet targyalt témankon
beliili megkeriilhetetlen 6sszefonodasat jelzik azok, a Vértes Jozsef, Viktor Gabriella, Kenyeres
Elemér, Jablonkay Géza altal készitett irdsok, amik igencsak korai eléfutdrai a Magyarorszagon
majd az 1960-as évek végétél megjelend pszicholingvisztika diszciplinanak. Az eléadasban
bemutatott tézisek hozzajarulhatnak a magyar gyermeknyelv nyelvtudomanyos, illetve
pszicholingvisztikai eredményeinek longitudinalis rendszer-szemléletéhez, hangstlyozva azok
nemzetkozi trendekhez kapcsolt értékeit.

Kulcsszavak: gyermeknyelv, sziiléi nyelvhasznalat, Ponori Thewrewk Emil, tanulaselmélet,
anyanyelv-elsajatitas
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150 YEARS OF THE HUNGARIAN LINGUISTICS OF PARENTAL LANGUAGE
AND CHILDREN’S LANGUAGE RESEARCH

The first Hungarian linguistic work on children’s language was Emil Ponori Thewrewk’s
monograph “On the Language of Children”, published in 1871. This lecture will commemorate
this 150-year-old publication. In the late 19th century, studies in children’s linguistics compared
children’s speech with adult speech and emphasised the differences. “Nyelvtudomanyi
Kozlemények™ published scientific articles on children’s speech, and the journals ‘“Magyar
Nyelvor” and “A Gyermek” devoted a separate chapter to the subject in the first decades of the
20th century.

This presentation analyzes these early linguistic works, concentrating on the interaction
between family/parental language use and the language acquisition process in children. The
studies of Istvan Csapodi, Zsigmond Simonyi, Jozsef Balassa, Karoly Barcsai, and Hugo
Bakonyi follow the linguistic development of one to three children, illustrated with many
linguistic examples. The theses of Hungarian linguistics linked to the new approaches in
international psychology and linguistics and to theories of learning in this period. Bakonyi’s
publications of 1918 and Balassa’s of 1920 emphasize examples that imitate parental speech
and the specific logic of children’s language based on analogical thinking. Balassa is the first
linguist to state the importance of sentence-valued words in children’s language. Bakonyi was
the first to attempt to describe the order of the most important grammatical forms of the
Hungarian language.

The most significant thesis of the period — which we have been repeating and confirming
ever since — is that the order of word forms is fixed. The studies written by Jozsef Vértes,
Gabriella Viktor, Elemér Kenyeres and Géza Jablonkay between 1905 and 1935 are early signs
of the discipline of psycholinguistics, which appeared in Hungary only from the late 1960s
onwards. The theses presented in the presentation may contribute to a longitudinal systems
approach to the linguistic and psycholinguistic results of Hungarian children’s language,
emphasizing their value concerning international trends.

Keywords:  Child language, parent language, Emil Ponori Thewrewk, learning theory,
language acquisition
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Prof. Dr. Kéri Katalin
Soproni Egyetem Benedek Elek Pedagogiai Kar
Selye Janos Egyetem Tanarképzé Kar

ANYAI TEENDOKRE, KISGYERMEKNEVELESRE
TORTENO FELKESZITES A DUALIZMUS KORABAN

A 17-18. sz4zadi hazai forrasokbol kibonthaté ndideal az olyan, hazias, lanyként, feleségként
¢és anyaként is odaadd, erkolcsos, szorgalmas és vallasos né volt, aki tobbet foglalkozott a
csaladdal, a gyermekei nevelésével, a haztartdssal, mint a divattal és a szorakozassal. Mar a 18.
szdzad végén egyértelmiien megjelentek azok, a ndénevelés €s az anyai szerepre torténd
felkészités kérdését tagabb kontextusban vizsgaldé magyarorszagi irasmivek (politikai
pamfletek, sajtocikkek, pedagdgiai targyu, tandcsaddo munkak), amelyekben kifejtésre keriilt,
hogy a nemzet erejének megtartasa, novelése, a magyarsag és a magyar nyelv iigye a nok vallan
is nyugszik. Mindez a dualizmus koraban, kiilondsen is a 19-20. szazad fordulojan keriilt
legrészletesebben kifejtésre, Osszefliggésben a gyermekstatusz és a gyermekszemlélet
megvaltozasaval, a tarsadalmi modernizacio, ezen beliill a ndnevelés €s ndi emancipacid
kibontakozasaval.

Az eldadas alapjat jelentd kutatds egy tdgabb, az ujkori magyarorszagi nénevelés-torténet
feltarasat célz6 vizsgalat része, mely nem csupan tematikai értelemben vett Gjszeriiségével,
hanem a téma forrastani-mddszertani értelemben vett multiperspektivikus kozelitésével is
probalja minden eddiginél arnyaltabb moédon bemutatni a né- és gyermeknevelés, az anyai
szerep és a nemzetépités 0sszefliggéseit és problémait. A kutatas forrastani alapjat a korszakban
keletkezett sajtotermékek cikkanyaga, korabeli, nyomtatasban megjelent konyvek, valamint
egodokumentumok (levelek, naplok, memodrok) és képek jelentik, melyek értelmezése a
torténeti forraselemzés modszerével, kvalitativ és szinkron kozelitéssel tortént.

Az el6adas tehat egy olyan, nevelés- és miivelddéstorténeti keretekbe agyazott ndnevelés-
torténeti attekintést ad, amely segit arnyalni a dualizmus kori Magyarorszag nemzetépitési
torekvéseit ¢és eredményeit. A bemutatds fokuszba 4llitta — a neveléstorténetben
hagyomanyosan targyalt, elsdsorban iskolatorténetre figyeld lanynevelés taglalasan tul — a
legtjabb problématorténeti, valamint hatas- és recepcidvizsgalatok eredményeit, csomdpontok
kiemelésével attekintve a lanyokat az anyai szerepre, a kisgyermeknevelésre felkészitd korabeli
torekvéseket.

Kulcsszavak: anyasag torténete, kisgyermeknevelés, dualizmus kora, nénevelés-torténet,
nemzetepités
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PREPARATION FOR MOTHERHOOD AND THE RAISING
OF YOUNG CHILDREN IN THE AGE OF DUALISM

As can be extracted from Hungarian sources from the 17th and 18th centuries, the ideal woman
was devoted, virtuous, hard-working and religious housewife, daughter, wife or mother who
was more concerned with her family, upbringing her children, and upkeeping the household
than she was with fashion and entertainment. By the late 18th century, some political pamphlets,
press articles, and pedagogical and advisory works in Hungary examined the issue of women’s
education and preparation for motherhood in the broader context of the responsibility of women
for maintaining and increasing the strength of the nation, of Hungarianness and the Hungarian
language. This was explained in great detail in the era of dualism, especially at the turn of the
19th and 20th centuries. Together with changing attitudes about the status of children towards
them, the unfolding of social modernisation included the education and emancipation of
women.

The research on which this presentation is based is part of a broader study exploring the
history of women’s education in Hungary in the modern era. It attempts to present the
interrelations and problems of women’s and children’s education, the role of motherhood, and
nation-building. The research source material — comprising press articles, books, ego
documents (letters, diaries, memories) and pictures —was interpreted using the historical source
analysis method and the qualitative and synchronic approach.

The presentation provides an overview of the history of women’s education embedded in
the history of education and culture, which helps to illuminate the nation-building efforts and
achievements of dualist Hungary. In addition to the analysis of girls’ education, which is
traditionally discussed in the history of education, focusing primarily on school history, the
presentation focuses on the results of the latest problem-historical, impact and reception studies,
highlighting the nodes and providing an overview of contemporary efforts to prepare girls for
motherhood and the upbringing of young children.

Keywords:  History of motherhood, early childhood education, era of dualism, history of
women’s education, nation-building
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Németh Andrasné Farkas Gabriella
Pécsi Tudomanyegyetem
Neveléstudomanyi Doktori Iskola PhD hallgato,
Nyirddi Erzsébet Kirdlyné Altalanos Iskola,

ERZSEBET KIRALYNE MAGYARORSZAGI KULTUSZA NEVELEST()RTENETI
MEGKOZELITESBEN - ERZSEBET KIRALYNE EMLEKEZETE
A LEGKISEBBEK SZEMEVEL

Ferenc J6zsef hazastarsanak, Erzsébetnek (1837—-1898) magyarorszagi kultuszat tobb szempont
szerint vizsgaltdk mar. A kutatds arra probal valaszt keresni, hogy a nevelési, oktatasi
intézmények milyen szerepben, milyen modon kapcsolodtak a kirdlyné személyehez, az
emlékének megdrzését célzd torekvésekhez a nemzeti emlékezetben. A vizsgalat a csaszari
eskiivotdl indul, de leginkabb Erzsébet tragikus halala utani két évtizedre fokuszal. A kutatas
egy tagabb vizsgalat része, mely az iskolai-6vodai Erzsébet-emlékiinnepélyeken keresztiil
igyekszik megragadni a kultusz magyar megkdzelitésének jellemz0 elemeit. Az el6adas kitekint
az Erzsébet szobrok neveléstorténeti szerepére, valamint a pedagdgiai folyoiratok és iskolai
értesitok mellett kultusztorténeti, emlékezetpedagogiai forrasként vizsgal szemléltetd- és
taneszkozoket, ifjlisagi- és gyermekkonyveket, folyoiratokat.

Ez az el6adas az 6vodakhoz kapcsolodo kutatasi eredményeket mutatja be. Részletesen
sz6l a kirdlyné nevét viseld6 ovodak és bolcsddék névadd hagyomanyairdl, az Erzsébet
emlékéhez kapcsolt jot€ékonysagi kezdeményezésekrdl. Az &vodai Erzsébet-iinnepek
forgatokonyveinek vizsgalata — melyek a kirdlyné emlékezetét a legkisebbek szemével
mutatjak be — megvilagitja a neveld intézmények kultuszapolasban betoltott szerepét. A kutatas
1) megkozelitése segit arnyaltabb képet kialakitani a ma is reneszanszat €16 Erzsébet-kultuszrol.

Kulcsszavak: Erzsébet kiralyné; emlékezetpedagdgia; kollektiv emlékezet; iskolai és évodai
tinnepélyek
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THE CULT OF QUEEN ELISABETH IN HUNGARY VIA
AN EDUCATIONAL HISTORICAL APPROACH - THE MEMORY
OF QUEEN ELISABETH THROUGH THE YOUNGEST EYES

Many studies representing various perspectives have examined the cult of Queen Elisabeth
(1837-1898) in Hungary. The present study seeks to answer how educational institutions
connected to the queen’s persona and the efforts to preserve her memory nationally. The
investigation starts with the imperial wedding but focuses on the two decades following
Elisabeth’s tragic death. The research seeks to capture the characteristic elements of the
Hungarian approach to the cult through the Erzsébet memorial celebrations at school. It
explores the role of the Elisabeth statues in educational history. In addition to pedagogical
journals and school bulletins, this paper analyzes illustrative and teaching aids, youth and
children’s books and periodicals as sources of cult history and memory pedagogy.

This paper presents research results related to kindergartens. It details the eponymous
traditions of kindergartens and créches bearing the queen’s name and the charitable initiatives
linked to her memory. The study of Elisabethan holiday scenarios in kindergarten provides an
answer to the role of educational institutions in cult care. They present the memory of the queen
through the eyes of the youngest. A new approach to the research will help create a more
nuanced picture of the Elisabeth cult, which is experiencing a renaissance today.

Keywords: Cult of Elisabeth, Queen of Hungary; collective memory; school and
kindergarten celebrations
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Somogyi Anett
Soproni Egyetem Benedek Elek Pedagogiai Kar

MODSZERTANI-GYAKORLATI ANYAGOK A ,,KI”SDEDN’EVELI:JSBEN”
KENYERES ELEMER SZERKESZTOI IDOSZAKABAN

A 20. szazad elsd felének dvodai nevelési gyakorlataban egyszerre volt megfigyelhetd a frobeli
pedagdgia hatasa, a reformpedagogia (elsdsorban a Montessori-pedagogia) megjelenése, ¢és a
nemzeti iranyzatot képviseld népies jegyek hangsulyozasa (Molnar és mtsai, 2015). A
reformpedagogia hazai fejlodésével szinte parhuzamosan bontakozott ki egy masik pedagogiai-
pszicholdgiai irdnyzat, a gyermektanulmany, melynek magyarorszdgi népszeriisitésében
jelentds szerepet jatszottak a kiilfoldi tovabbképzéseken, tanulmanyutakon résztvevd
nevelésiigyi szakembereink (Németh és Pukanszky, 1999). Kenyeres Elemért (1891-1933) a
hazai reformpedagogia €s a gyermektanulmanyozas jelentds képviseldi kozott tartjuk szamon,
akinek szerkeszt6i munkaja alatt a ,,Kisdednevelés” szakfolydirat fokozott figyelmet forditott
az 1) nevelési koncepciok népszerisitésére, ugyanakkor fontosnak tartotta a magyar
hagyomanyok, a régi mddszerek megdrzését és apolasat is, amennyiben azok a korszer(i
gyermeknevelést erdsitették.

A vildghabora utan, 1924-ben ujraindul6 ,,Kisdednevelés” sajtoelemzése soran atfogod képet
kaphatunk a kor nevelési reformjairol, torekvéseirdl és gyakorlatair6l, ugyanakkor az 6vodai
¢leten és a foglalkozasokon nyomot hagy6 haborus hatasokrol is értesiilhetiink. Az eldadas
elméleti kereteit a 20. szazad elején kibontakozott hazai és nemzetkozi pedagogiai torekvések
attekintése adja, a sajtoforras vizsgalata pedig a tartalomelemzés modszerével torténik.

Az eldadas a lap 1924-1933-ig megjelent szamai alapjan bemutatja Kenyeres Elemér
uttord munkajat, amit az dvodai nevelés korszeriisitése és tudomanyos alapokra helyezése
érdekében végzett, fokuszalva az 6vodai nevelés modszertani, gyakorlati anyagaira, kiemelten
is a kézmiives munkafoglalkozasokra. A folyodirat hasabjain megjelent modszertani anyagok,
ovonodi beszamolok, dvodai tervezetek, konyvajanlok, kidllitasokrol és tovabbképzésekrol szolo
tudositasok attekintést adnak a kor 10j eszméinek gyakorlatban vald6 megjelenésérdl,
hasznosithatosagarol. Kutatasunk fobb kérdései a kovetkezOk: miként segitette a
,Kisdednevelés” az 6vondket a szinvonalas gyakorlati foglalkozdsok megtartdsaban? Hogyan
jelent meg a gyakorlati anyagokban Frobel és Montessori hatdsa, és milyenek voltak az ezzel
kapcsolatos visszajelzések, kritikak? Milyen hatasok érvényesiiltek leginkabb a kézmiives
foglalkozasok (a folyodiratban: alaki munkak) terén, és mely anyagok, illetve gyakorlatok valtak
végiil a legsikeresebbekké?

Az eldadas Osszességében arra kivan ramutatni, hogy Kenyeres Elemér fOszerkeszt6i
munkdja (1924-1933) soran a ,,Kisdednevelés” egyediilallo forumot képviselt az dvondk
szakmai fejlédése érdekében, és tag teret biztositott nem csak a tudoméanyos szakirodalom
kozléséhez, hanem gyakorlati, modszertani anyagokkal, hétkdznapi 6vodai események és
tapasztalati anyagok ismertetésével is hozzdjarult az ovodakban dolgozd pedagdgusok
eredményes és nivos munkajahoz.

Kulcsszavak: Kenyeres Elemér, Kisdednevelés, pedagogiai sajto, 6vodai modszertan, 6vodai
nevelés torténete
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METHODOLOGICAL-PRACTICAL MATERIALS IN “KISDEDNEVELES”
DURING THE EDITORIAL PERIOD OF ELEMER KENYERES

The influence of Frobel pedagogy, the emergence of reform pedagogy (primarily Montessori
pedagogy), and the emphasis on folk traits representing national trends were simultaneously
observed in the kindergarten education practice of the first half of the 20th century (Molnér et al.,
2015). Another pedagogical-psychological trend that emerged almost in parallel with the
development of reform pedagogy in Hungary was child study, popularised in Hungary by our
educational specialists who participated in further training and study trips abroad (Németh and
Pukanszky, 1999). Elemér Kenyeres (1891-1933) is one of the most important representatives of
Hungarian reform pedagogy and child study. During his editorship of “Kisdednevelés” (“Early
Childhood Education”), the journal focused increased attention on the popularisation of new
educational concepts. At the same time, Kenyeres considered it vital to preserve and cultivate
Hungarian traditions and old methods insofar as they strengthened modern child education.

The press analysis of “Kisdednevelés”, relaunched in 1924 after the World War, provides
a comprehensive picture of the educational reforms, aspirations and practices of the time and
the effects of the war on kindergarten life and activities. An overview of the domestic and
international pedagogical efforts of the early 20th century provides the theoretical framework
of the presentation. The press sources are examined using content analysis.

Based on the journal issues published from 1924 to 1933, the lecture will present the
pioneering work of Elemér Kenyeres in modernising kindergarten education and approaching
it scientifically, focusing on the methodological and practical materials of kindergarten
education, with an emphasis on craft work. The methodological materials, reports by
kindergarten teachers, kindergarten drafts, book reviews, reports on exhibitions and further
training courses published in the journal give an overview of the practical application of the
new ideas of the time. Our core research questions are the following. How did “Kisdednevelés”
help kindergarten teachers to deliver high-quality praxis sessions? How did the praxis materials
reflect the influence of Frobel and Montessori, and what was the feedback and criticism on this?
What were the main influences in the craft activities (in the journal: formal work), and which
materials and practices were ultimately the most successful?

Overall, the presentation aims to show that Elemér Kenyeres provided a unique forum for
the professional development of kindergarten teachers during his work as editor-in-chief (1924-
1933). He also allowed a broad scope for the publication of scientific literature and contributed
to effective and high-quality kindergarten teaching by providing practical and methodological
materials and presenting everyday events and experiences in kindergartens.

Keywords:  Elemér Kenyeres, “Kisdednevelés”/ “Early Childhood Education”, pedagogical
press, kindergarten methodology, history of kindergarten education
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Dr. Kovacs Laszlo
Eszterhazy Karoly Katolikus Egyetem

AKIK AZ ,,ISTENI SZOLGALATO]: ILLG,ENEK
ES ORGONA HANGGAL” SEGITETTEK

Az eléadas célja, hogy fontosabb csomdpontokat kiemelve bemutassa az elsé hazai magyar
nyelvli tanitoképzdsok kantori feladatokra felkészitésének mozzanatait, az intézet
megalakulasat kovetd fél évszazadra koncentralva.

Kozel kétszdz éve annak, hogy Egerben megnyitotta kapuit az els6 magyar tannyelvii
tanitoképzo intézet. A tanitdi hivatasra, a kisgyermekek nevelésére torténd felkészitésen til mar
a létrejottének pillanatatol kezdve fontosnak tartotta az alapitd, Pyrker Janos Laszlo érsek, hogy
az intézetbdl kikeriild novendékek az éneklésben, orgondldsban és az egyhazi szertartdsokhoz
kapcsolodo zenei tevékenységben kelld ismeretekkel, felkésziiltséggel rendelkezzenek.

A fellelhetd primer és szekunder forrasok segitségével szemléletesen nyomon kdvethetd az
egri képzoben folytatott, a gyermekek nevelésén tuli, kantori feladatokra is megfeleld
felkészitést nytjtd ének- és zenei tevékenységeknek a folyamatos alakuldsa, fejlddése. A
vokalis és instrumentalis zenéhez, valamint a liturgiahoz kapcsolodo tevékenység elméleti
keretein tul, a gyakorlati tapasztalatok ataddsdnak is kiemelt szerepet szantak, amelyek
bizonyitékai szintén fellelhetdk a korabeli dokumentumokban.

Az ismeretek atadasara olyan kivalo szakembereket alkalmaztak, akik kelld képzettségiik,
felkésziiltségiik, gyakorlatuk révén a lehetd legsokoldalubb modon tudtak kozvetiteni a feladat
ellatasdhoz sziikséges tudast. Tobben koziiliik nemcsak a varosban, az egyhazmegyében, hanem
orszagosan, sOt a hatarokon tul is elismert zenei szaktekintélynek szamitottak. Ez kiilon
inspiraciot jelentett a hallgatok szamara, példaként szolgélt késébbi hivatasuk miivelése
szempontjabol.

Az Osszefiiggések feltarasahoz szekunder forrasként vettiik alapul — tobbek kozott - Bardos
Kornél, Somos Lajos, Benkoczy Emil és kiilonds tekintettel Maskovics Mihaly, valamint
Kelemen Imre munkdit. A vizsgalt korszakbél fellelhetd Egri Erseki Romai Katolikus
Tanitoképzdintézet Ertesitdi pedig primer forrasbazisként szolgaltattak tovabbi adalékokat az
intézményben zajlé folyamatok szemléltetéséhez.

Tovabbi céljaink kozott szerepel, hogy a vizsgalt intézmény emlitett tevékenységének
bemutatasaval még gazdagabba tegylik korabbi ismereteinket a tanitd szakos hallgatok kantori
hivatasra, az ide kapcsolodo ének- €s zenei felkészitésére vonatkozdan.

Kulcsszavak: kantorképzés, magyar nyelvii tanitoképzés, zenei felkészités, énektanitas
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THOSE WHO ASSISTED THE “DIVINE SERVICE
WITH FITTING VOICES OF SONG AND ORGAN”

This presentation emphasizes the vital junctures in preparing the first Hungarian-speaking
teachers for cantorial duties, focusing on the half-century following the establishment of the
Institute.

It is almost two hundred years since the first Hungarian-language teacher training institute
opened its doors in Eger. In addition to preparing students for the teaching profession and the
education of young children, Archbishop Janos Laszl6 Pyrker, the institute founder, considered
it vital that graduates acquire the necessary knowledge and skills in singing, organ playing and
church ceremony music.

Available primary and secondary sources make it possible to trace the continuous
development and evolution of singing and music activities at the Eger training school, which
go beyond education and provide adequate preparation for cantorial tasks. In addition to the
theoretical framework of the activities related to vocal and instrumental music and liturgy, the
transfer of practical experience also obtained a prominent role, as evidenced in documents from
the period.

Eminent professionals imparted this knowledge. By virtue of their training, preparation and
experience, they were able to transmit the knowledge required for the task in the most versatile
way possible. Many were recognised by musical authorities in the city, the diocese, nationally,
and beyond, serving as particular inspiration and example for the students as they cultivated
their future vocations.

A further aim is to enrich our previous knowledge of the cantorial vocation and the related
vocal and musical training of students in the teaching profession by presenting the institution
activities under study.

To explore the context, we have drawn on secondary sources, including the works of
Kornél Bardos, Lajos Somos, Emil Benkdczy and, in particular, Mihaly Maskovics and Imre
Kelemen. The Notices of the Roman Catholic Teacher Training College of the Archbishop of
Eger (Egri Erseki Romai Katolikus Tanitoképz&intézet Ertesitdje) from the period under study
provided additional primary sources to illustrate the processes in the institution.

Keywords:  Cantor training, Hungarian-language teacher training, music preparation, vocal
teaching
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Dr. Langerné Buchwald Judit
ELTE PPK Pedagogiai és Pszichologiai Intézet

ALTERNATIV PEDAGOGIAI
KONCEPCIOK GYERMEKKEPE

Magyarorszdgon a masodik vildghaborut kovetd iddszak centralizalt kozoktatasa csendes volt
az alternativitas és pluralizmus szempontjabdl, majd az 1970-es években tantargyi- és
iskolakisérletek indultak, ami még a politikai rendszervaltas el6tt az alternativitas
megjelenéséhez vezetett az oktatdsban (Bathory, 2001, 2006; Trencsényi, 2011; Langerné
Buchwald, 2011). Az eddigi gyermekkortorténeti kutatdsok rdmutattak arra, hogy a
véltozhat (Pukénszky, 2018), ezért jelen kutatds célja harom, a rendszervaltozas eldtti
id6szakban kidolgozott iskola-, illetve tantargyi kisérleten alapuldé pedagodgiai koncepcio
gyermekképének és gyermekfelfogdsanak feltardsa és 0sszehasonlitd elemzése volt.

A vizsgélatba harom koncepcidt vontunk be: Winkler Marta Kincskeresd Iskoldjat, a
Zsolnai Jozsef nevéhez fiizddé Ertékkozvetitd és képességfejleszté programot, és a Horn
Gyorgy ¢s munkatarsai altal kidolgozott Alternativ Kozgazdasdgi Gimnaziumot. A
gyermekkép és -felfogas feltarasara tartalomelemzés modszerével vizsgaltuk az egyes
alternativ pedagogidk és iskolak programjat, illetve koncepcidjat, valamint metaforaeclemzés
modszerével vizsgaltuk az egyes koncepciokban azonosithaté gyermekre vonatkoztatott
metaforakat.

Az eredményeket Osszegezve megallapithatd, hogy mindegyik koncepcid egy jol
atgondolt, koriilhatarolt gyermekképpel rendelkezett, amely a gyermekbdl indult ki. A
gyermekfelfogasuk — annak ellenére, hogy az alternativ pedagogiai programok eltérdé elméleti
alapokon nyugszanak, kiilonb6z6 korosztalyok szamara késziiltek, kiilonboz6 modon
értelmezték ¢és valdsitottdk meg pedagogidjukat — szamos kO6zOs vondst mutat: a
gyermekfelfogasuk jelenkozpontu, tikrozi a gyermeki létezés jellegzetességeit, elismeri
¢letkorspecifikus tulajdonséagait, ugymint a jelenelviliséget, az individualitast, az aktivitast, a
szuverenitast, az autonomiat €s a szabadsagot. A pedagdgiai folyamatokat pedig a gyermek
természetes létallapotanak figyelembevételével tervezik és szervezik meg, amibdl a koncepciok
kozotti kiilonbségek is adodnak.

Kulcsszavak: alternativ pedagogiak, gyermekkép, gyermekfelfogas
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ALTERNATIVE PEDAGOGICAL
CONCEPTS OF THE CHILD

In Hungary, centralised public education of the post-WWII period was silent on alternativity
and pluralism. Experiments in curricula and schools began in the 1970s, leading to emerging
alternativity in education before the political regime change (Bathory, 2001, 2006; Trencsényi,
2011; Langerné Buchwald, 2011). Previous research on the history of children indicates that
images and perceptions of children can vary from one educational period to another
(Pukanszky, 2018). Therefore, the present research aimed to explore and comparatively analyse
the image and perception of children in three schools featuring pedagogical concepts based on
experimental curricula developed before the regime change.

The three concepts included in the study are the Treasure Seeking School of Marta Winkler,
the Values Mediation and Skills Development Programme of Jozsef Zsolnai, and the
Alternative Economics High School developed by Gyorgy Horn and his colleagues. To explore
the image and perception of the child, we used content analysis to examine the programmes and
concepts of each alternative pedagogy and school and metaphor analysis for the identifiable
child-related metaphors in each concept.

The present study concludes that all concepts had a well-thought-out, well-defined vision
of the child, starting from the child. The alternative pedagogies based their conceptions of the
child on different theoretical foundations and age groups. They interpreted and implemented
their pedagogy divergently. Despite these differences, the alternative pedagogies share several
features: their conceptions of the child are present-centred, reflect the characteristics of the
child’s existence, and recognise its life-specific qualities such as present-ness, individuality,
activity, sovereignty, autonomy and freedom. Pedagogical processes are planned and organised
with the child’s natural state of being in mind, giving rise to differences in conceptualisation.

Keywords:  Alternative pedagogies, concept of childhood, perception of childhood
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2. Az 6vodaztatas és az
ovopedagogus-képzés torténete

Dr. Patyi Gabor
Soproni Egyetem Benedek Elek Pedagogiai Kar

AZ OVODAUGY KERDESKORE
A MASODIK TANUGYI KONGRESSZUSON (1896),
ES A KORABELI PEDAGOGIAI SAJTO

Majdnem fél évszazaddal az elsét kovetden, 1896-ban, a millenniumi iinnepségek évében
rendezték meg a masodik nevelésiigyi kongresszust hazankban. Mint a vonatkozo
szakirodalmakbol ismert, az 1848 nyaran rendezett els6 magyarorszagi egyetemes tanitogytilésen
az oOvodai nevelés és az Ovodapedagdgus-képzés kérdései nagy jelentdségliek voltak. A
kisdedovas kérdéseivel kiilon albizottsag foglalkozott, és a gytilésen szamos eléremutatd
reformjavaslatot fogalmaztak meg. A kisdedovas sulyat mutatja, hogy az elsd egyetemes
tanitogytilés elnoki tisztét Ney Ferenc, a korabeli hazai 6vodapedagogia kiemelkedd képviselje
toltotte be.

A hazai 6vodaiigy a dualizmus koranak (1867—1918) els6 felében is jelentdsen fejlodott,
az elért eredmények az 1891-ben kiadott kisdedovasi torvényben (XV. Tc.) tiikrozodtek. A
torvény jelentds eldrelépés volt, szamos megoldandd problémat hagyott azonban nyitva.

Kutatasunk fobb kérdései a kovetkezok voltak: Milyen fontos dvodaiigyi problémakat
targyaltak a masodik taniigyi kongresszuson? A felvetett problémak valoban a hazai 6vodatigy
legégetdbb kérdéskorei voltak-e? A problémas kérdésekre sikeriilt-e eléremutatd valaszokat
talalni? Mi valésult meg késébb az ott kitizott célokbol? Vizsgéljuk tovabba azt is, hogy
mennyire jelentds helyet foglaltak el az Ovodaiigy kérdései, illetve az ovodapedagogia
képviseldi a masodik taniigyi kongresszuson. Fontos kutatoi kérdésiink tovabba, hogy a taniigyi
kongresszus ovodaiigyi vonatkozasai hogyan jelentek meg a korabeli pedagogiai sajtoban.
Mekkora visszhangot vetett a késziilodés, maga a rendezvény és annak utoélete?

A kutatés alapvetdé modszere a dokumentumelemzés volt. A szakirodalmat és a két szakmai
folydiratban megjelent, a témaval foglalkozo irdsokat elemeztiik elére meghatarozott
szempontok szerint. Féképp két korabeli sajtoorgdnumot vizsgélunk: az évodapedagogusok
alapvetd szakmai lapjanak, a Kisdednevelésnek és a Néptanitok Lapjanak 1894 és 1898 kozott
megjelent példanyait elemezziik.

A kutatas fobb eredményei az aldbbiak: Az ovodaiigy kérdései és képviseldi az elsd
kongresszussal Osszevetve kisebb stlyt kaptak az 1896-os gylilésen. Talan az 6vo- €s
tanitoképzés egyesitése volt a legeloremutatobb javaslat, am késdbb ez nem valt valosagga.
Foképp az oOvodapedagdgiai sajtoorganum, a Kisdednevelés foglalkozott a kongresszus
6vodaiigyi vonatkozésaival.

Kulcsszavak: 6voda, Magyarorszag, taniigyi kongresszus, szazadforduld, pedagogiai sajtd
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THE ISSUE OF KINDERGARTENS
AT THE SECOND EDUCATIONAL CONGRESS (1896)
AND THE PEDAGOGICAL PRESS OF THE TIME

The second education congress in Hungary in 1896 — the year of the millennium celebrations
— was held nearly a half-century after the first congress. The relevant literature reveals that the
first Hungarian universal teacher meeting in 1848 focused on kindergarten education and
kindergarten teacher training issues. A special subcommittee dealt with the issues of childcare,
and several forward-looking reform proposals emerged. Ferenc Ney, an outstanding
representative of Hungarian kindergarten pedagogy at the time, was the president of the first
universal teacher meeting.

The domestic kindergarten system also developed significantly in the first half of the
Dualism Era (1867-1918). The Act on Childcare (XV. Tc.) issued in 1891 reflected the results.
The law was a significant step forward but left many unsolved problems.

This presentation addressed the following research questions. What were the main
kindergarten problems discussed at the second education congress? Were the issues addressed
the most pressing in the domestic kindergarten system? Were forward-looking answers
available for problematic questions? What was later realized from the goals set there? We also
examine how significant the issues of kindergarten and the representatives of kindergarten
pedagogy were at the second education congress. Furthermore, how did the kindergarten
aspects of the educational congress appear in the pedagogical press of the time? What was the
impact of the preparations, the event and its afterlife? We primarily examine issues of
‘Kisdednevelés’ — the professional newspaper for kindergarten teachers at that time — and
‘Néptanitok lapja’ published between 1894 and 1898.

The following comprises the main research results. Compared to the first congress, the
questions and representatives of the kindergarten matter were given less weight at this meeting.
Perhaps the most forward-looking proposal was the unification of kindergarten teacher and
teacher training, but this did not materialize later. Mainly, the kindergarten pedagogy press
organ, “Kisdednevelés”, dealt with the kindergarten aspects of the congress.

Document analysis was the core method employed in the research. The specialized literature
and articles on the topic published in the two professional journals are analyzed according to
predetermined criteria.

Keywords:  Kindergarten, Hungary, educational congress, turn of the century, pedagogical
press

31



Koger Yvetta
Pécsi Tudomanyegyetem Bolcsészet- és Tarsadalomtudomanyi Kar
., Oktatas és Tarsadalom™ Neveléstudomanyi Doktori Iskola

AZ OTVENES EVEK OVODAKEPENEK SAJTOREPREZENTACIOJA —
METAFORAK A KOZVELEMENYFORMALO UJSAGOK HASABJAIN

Egy, az 6tvenes évek ovodaiigyének elemzését célzo kutatas keretében valtozatos elsddleges
katfok feltarasara torekedtiink. Az dvodaskortt gyermekek nevelésének tarsadalmasitasaval
elkezd6dott az 6voda mint intézményi szintér jelentdéségének a novekedése. A II. vilaghaborut
megel6z6 iddszakban a 3—6 éves kortl gyermekeknek csak kis szdzaléka jart 6vodaba (Sztrinko,
2011; Vag, 1979), ezért a sziilok nagy része nem rendelkezett tapasztalatokkal ezen intézmény
miikddésérdl. Az iskolaskor el6tti nevelés a csalad ligye volt, és csaladi értékek, normak szerint
zajlott. Az ennek megvaltoztatasara tett kisérlet, mely gyakran ellentmondast sziilt a valosag és
a kivanatos vildg kozott, sok esetben az elutasitas, a haritas reflexét valtotta ki (Somogyvari,
2020), vagyis ellenallasba iitkozott. Igy a szocialista nevelés hdskordban propagandara volt
sziikség az 6vodai intézményes nevelés népszeriisitése érdekében. A paternalista 4llam a
sajtdorganumokat is a propaganda eszkozeinek tekintette. A gyermekeiken keresztiil
6vodahasznalova valo sziilokhoz az in. nem szakmai sajtod termékei jutottak el mint az 6tvenes
évek elsddleges médiumai.

Esetlinkben az 6tvenes évek 0vodajarol a sajtoban megjelent allitasok hivatalos diskurzusat
vessziik goércsé ald. Az ovoda jelentése és tuddsa tehat mindig az adott diskurzus altal
meghatarozott. A f6 kutatdi kérdés, melyre valaszt keresiink: Milyennek lattatta a sajtoban az
allamiranyitas a tarsadalom tagjai szamadra az 6vodat?

A vizsgalat szovegkorpuszat az Arcanum Digitadlis Tudomanytarban fellelhetd, a
sajtohierarchia csucsan allé napilapokbdl és megyei testvérlapjaibol valasztottuk szelektiv
mintavételi stratégiaval, az 6voda keresdsz6 hasznalataval. Az adatfeldolgozas a kvalitativ
modszerek koziil metaforaelemzéssel tortént, melyhez Vamos Agnes (2003) modszertani
1épéseit hasznaltuk vezérfonalként.

A sajtoforrasok elemzése is azt mutatja, hogy egy olyan idillikus 6vodakép tiikr6zése volt
a kozponti vezetdség célja, amely meggydzi a sziiloket az iskolaskor eldtti nevelés
tarsadalmasitasanak sziikségességérol és 1étjogosultsagarol.

Kulcsszavak: ovodatorténet, sajtodimenzid, metaforaelemzés, szocialista dvodakép
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PRESS REPRESENTATION OF THE KINDERGARTEN IMAGE
OF THE FIFTIES - METAPHORS
IN THE COLUMNS OF OPINION-FORMING NEWSPAPERS

In a research project aimed at analysing kindergarten education in the 1950s, we sought to
identify a variety of primary sources. With the socialisation of preschool education, the
importance of the kindergarten as an institutional arena began to grow. In the period before the
Second World War, only a small percentage of children aged 3—6 years attended kindergarten
(Sztrinko, 2011; Vag, 1979). Therefore, most parents had no experience of how this institution
worked. Preschool education was a family affair based on family values and norms. The attempt
to change this — which often created a contradiction between reality and the desired world —
often triggered a reflex of rejection and rejection (Somogyvari, 2020), i.e. it met with resistance.
Thus, in the heyday of socialist education, propaganda was needed to promote institutional
education in kindergartens. The paternalistic state also considered the press organs as
instruments of propaganda. The so-called non-professional press was the primary medium of
the 1950s for parents who had become nursery school users through their children.

In this case, we will examine the official discourse on the 1950s nursery school in the press.
Thus, the discourse always determines the meaning and knowledge of the kindergarten.

The research question we seek to answer is: How did the press perceive kindergarten in the
eyes of the members of society?

We selected the corpus of texts for the study from daily newspapers and their county sister
papers at the top of the press hierarchy, found in the Arcanum Digital Repository, using a
selective sampling strategy, using the search word kindergarten. Data processing was
performed using metaphor analysis as a qualitative method, using the methodological steps of
Agnes Vamos (2003) as a guideline.

The analysis of this source also shows that the central management aimed to reflect an
idyllic image of preschool education that would convince parents of the need and justification
for the socialisation of preschool education.

Keywords:  Kindergarten history, press dimension, metaphor analysis, socialist kindergarten
image
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IDEOLOGIA AZ OVODABAN: ]
A MUNKARA NEVELES TEMATIZALASA AZ OTVENES EVEKBEN

A kutatdst a Kozoktatasligyi Minisztérium 1954. majusi  kollégiumi értekezletének
jegyzOkonyve inditotta el, amely a politechnikai képzés csirdir6l irt az 6vodakban. A szovjet
mintara bevezetni kivant politechnika elsésorban a kozépfoku oktatasra koncentralt a termelés
¢és kozépiskola Osszekapcsolasaval, a gimnazistak munkaerdpiac felé terelésével, de hatisa
kiterjedt az &ltalanos iskoldra, s6t az 6vodakra is. Az 6voddk esetében a meglévd, régi
hagyomanyokra visszatekint6 tevékenységeket (papir- €s agyag-munkak, kerti tevékenységek,
mintazéas, terményekkel, olloval, tiivel, kalapaccsal vald munka, &brazold foglalkozas)
keretezték at ideoldgiailag, visszavetitve a késObbi ¢letkorok jellemzd szempontjait a
munkaversenyrdl, a Szovjetuni6 példaado szerepérdl, a fegyelmezett és kozosségi nevelésrol.

Az el6adas az 1950 és 1956 kozotti idészakban kivanja bemutatni a téma megjelenését,
mintdzatait, a korabeli pedagogiai szakirodalom ¢és minisztériumi forrasok (rendeletek,
utasitasok, tovabbképzési tervek, jegyzokonyvek) alapjan. A kérdéskor a szocialista pedagogia
dogmatikus, voluntarista beszédmodokig, melyek mar kisgyermekkorban a munka fel¢ ,,a
szocialista tarsadalomra jellemzd 10j viszony” kialakitdsat tlizték ki célul. A torténeti
diskurzuselemzés modszertana alapjan az ismétlddoé kijelentések és fokuszpontok feltarasa
mellett a hidnyok, elhallgatasok lehetséges jelenségeit is igyekszem feltérképezni. A
Makarenkora is hivatkoz6 indoktrinacié foként ankétokon, tovabbképzéseken, a pedagdgiai
folydiratok hasabjain, szovjet forditdsokban jelent meg, a sziilékre és az 6vodapedagogusokra
egyarant iranyult. Az agitdcio ¢és propaganda fokozasa a mozgdsitast, a politechnika
bevezetésének elokészitését szolgalta, egy olyan ujabb kampanyt elérevetitve, aminek az 1956-
os forradalom vetett véget — legaldbbis egy idore. A munkara nevelés és politechnika meg-
megujuld nekilodulasok és kudarcok sorozata a szocialista pedagdgidban, a prezentacid ennek
egy sziik szeletét mutatja be.

Kulcsszavak: munkara nevelés, politechnika, 6voda, szocialista pedagogia
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IDEOLOGY IN KINDERGARTENS:
THE APPEARANCE OF WORKING EDUCATION IN THE 1950S

This research started with the minutes from a College of Public Education Ministry meeting
about the roots of polytechnic education in kindergartens held in May 1954. Polytechnic was a
Soviet secondary education initiative combining production and education to orientate
graduates to the labour market. Polytechnic also influenced the elementary level and the
kindergartens. In the latter case, traditional kindergarten activities — such as craftwork, garden
activities, working with scissors, needles and hammers, modelling and visualisation — were
ideologically reframed. An anachronistic and retrospective view of working competitions, the
leading role of the Soviet Union, discipline, and community was transmitted into kindergartens.
My presentation explores the period between 1950 and 1956 through contemporary pedagogical
and ministerial sources (regulations, decrees, further training sessions, and minutes). This
phenomenon connects with many dimensions of socialist pedagogy, including the dominance
of ideological and economic aspects and dogmatic discourses intended to develop “the right
attitude toward work in a socialist society” in early childhood. Based on the methodology of
historical discourse analysis, | reveal the meanings of repeated sentences and focus points and
map the possible absences. Such ideological indoctrination — which always referred to
Makarenko — appeared in meetings, training sessions, journal pages and in Soviet translations
and was simultaneously aimed at parents and kindergarten pedagogues. Enhancing agitation
and propaganda targeted mobilization. The 1956 revolution interrupted the implementation of
a new polytechnic education campaign for a short time. Working and/or polytechnic education
is a story of stop-and-go mechanisms. My topic represents but a little piece of this big picture.

Keywords:  Working education, polytechnics, socialist pedagogy, kindergartens
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Dr. Hartl Eva
Soproni Egyetem Benedek Elek Pedagogiai Kar

OVONOKEPZES, OVODAI HOSPITALAS-GYAKORLAT
AZ 1930-AS EVEK ELEJEN SOPRONBAN

Az 1891. XV. torvénycikk hazédnkban rendezte a kisdedovas iigyét. A kozépfoku kétéves
kisdedovokeépzés eredményeként kotelezd lett az O6vodai munkaba Iépéshez az oklevél
bemutatdsa. A szdzadfordulon Sopronban a lednynevelés terén az Orsolyita Rend mellett az
Irgalmas Rend jatszott nagy szerepet. 1899-t61 az Isteni Megvaltdé Leanyainak Soproni
Anyahézaban Fennallo Rém. Kath. Tanité- és Ovondképzé Intézet 6vondképzdjében a tanitas
az 1926/1927-es tanévig két, 1927 és 1931 kozott harom, majd 1931-t61 négy évfolyamuava
boviilt. Az iskola épiilete a tanuloi 1étszdmok, a tanulmdnyi id6 megnyulasa, és az Uj
iskolatipusok (példaul ndi felsd kereskedelmi iskola) 1étesitésének kovetkeztében 1d6kozben
kicsinek bizonyult, emiatt 01j épiilet épitésére volt sziikség. Az ligyet grof Klebelsberg Kuno
kultuszminiszter partfogolta ¢és pénzbeli tamogatdsaval 1is felkarolta, melynek
eredményeképpen 1927-ben elkésziilt az 0j épiilet, a Szent Jozsef Intézet a Fiirdd utcéban, a
mai Ferenczy Janos utcaban. Az épiiletben kapott helyet az 6vondképzo, a kereskedelmi— és az
ipariskola, de a Rendi Eldljarosag a hely tovabbi sziikdsségére hivatkozva, az 0j épiiletében,
csupan két termet bocsatott az intézet rendelkezésére, emiatt az intézetben csak kétévente tudtak
elsd osztalyt inditani. A helyhidny miatt az 1931/1932-es tanévben ezért csak két évfolyam: a
I1. és IV. osztaly miikodott, melybdl a II. osztaly nagy l1étszamu volt. Az 6vodai gyakorlat a
tantargyak kozott végig kisérte a teljes tanulmanyi idét. A gyakorlati képzés, a megfeleld
jartassag megléte a képesités megszerzésének elengedhetetlen, f6 kdvetelménye volt. De vajon
hogyan készitették fel a novendékeket ezen a teriileten? Mit vartak el a hospitalason egy II.
osztalyos tanul6t6l? Milyen megfigyelési szempontokat €s gyakorlati feladatokat fogalmaztak
meg a szdmukra? Milyen tapasztalatokat és élményeket szerzett a novendék az 6vodarol, a
gyerekekrdl? Hogyan sikeriilt a feladatokat a tanulonak megoldania? Az iskolai értesitokbdl
ezekre a kérdésekre nem kapunk vélaszt. A feltett kérdések megvalaszolasahoz egy, az
1931/1932-b61 szarmazo egykori hospitalasi fiizet és feljegyzéseinek elemzése segit hozza.

Kulcsszavak: ovonéképzés, dvodai gyakorlat, hospitalas, kisgyermeknevelés
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KINDERGARTEN TEACHER TRAINING, OBSERVATION PRACTICE
IN THE KINDERGARTEN AT THE BEGINNING
OF THE 1930S IN SOPRON

The XVth article of the law of 1891 settled the issue of kindergarten teaching in Hungary.

With the implementation of secondary two-year kindergarten teacher training, a teaching
certificate became mandatory to enter the workforce. In addition to the Order of Saint Ursula,
the Hospitaller Order played a major role in educating girls in Sopron at the turn of the century.

From 1899 until the 1926/27 academic year, the Roman Catholic Teacher and Kindergarten
Teacher Trainer Institute in the House of the Sisters of the Divine Redeemer in Sopron accepted
two cohorts into its kindergarten teacher training programme. It expanded to three cohorts
between 1927 and 1931 and then four in 1931. The school eventually could not accommodate
the increasing number of students and the study period extension. It also struggled to participate
in establishing new types of schools (e.g. women’s upper commercial school). It needed a new
building. Earl Kun6 Klebelsberg, Minister of Culture, became a patron of the cause and
supported the effort financially. A new building was built on Fiird Street — today’s Ferenczy
Janos Street — in 1927. It became the Szent Jozsef Institute, accommodating kindergarten
teacher training, the commercial and industrial schools. However, referring to the scarcity of
space, the Prefecture provided the institute with only two rooms in its new building, which
explains why the institute could only accept students into its programmes every other year. For
example, in the 1931/1932 academic year, the school featured only two cohorts, the second-
year and fourth-year cohorts, of which the second-year cohort was very large. Kindergarten
practice accompanied the entire study period. Practical training and the acquisition of
appropriate skills were essential requirements for qualification. How were students prepared in
this area? What was expected from a second-year grade student in an observation? What
observation aspects and practical tasks were formulated for them? What kind of experiences
did the student have about kindergarten and the children? How did the students manage to solve
the tasks? The school bulletins do not provide answers to these questions; however, with the
proper analysis, a 1931/1932 observation booklet does.

Keywords:  kindergarten teacher training, kindergarten practice, observation, early childhood
education
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Németh Dora Katalin
Soproni Egyetem Benedek Elek Pedagogiai Kar

GYAKORLAT ES K,EPZ,ES: A SOPRONI (’)YQN('SKE,PZO INTEZET
GYAKORLATI KEPZESE ES GYAKORLO OVODAI (1964-1972)

Az 6vodapedagdgus-képzés hazai torténetében mindig kiemelt szerepet kapott az elméletben
megszerzett tudas valds 6vodai kdrnyezetben torténd alkalmazasa; ahogy arra tobb kutato (Vag,
1989, Patyi, 2010) ramutat, igy mar a XIX. szdzad els6 felében formalodo kisdedovo-képzés
tartalméanak jelentds részét is a példanyovodakban toltott 1d6, az aktiv gyakorlati képzés
jellemezte.

A XX. szazad tobb jelentds pedagdgusképzési reformjanak részeként a gyakorlati képzés
elétérbe helyezését, a gyakorlati 6rdk szaméanak emelését és eldtérbe helyezését jelolték meg.
Az 1958. évi 26. torvényerejlii rendelet, mely a tanito- és ovondképzeést felséfokra emelte,
szintén kiemelt szerepet szant a hallgatok gyakorlati képzésének: a hallgatok a frissen megnyilt
ovonodkeépzd intézetek mellett megnyilt gyakorld o6vodakban t6ltott id0 mellett rendszeren
vettek részt a képzés ideje alatt tobbhetes teriileti szakmai gyakorlatokon.

Eléadasomban a Soproni (Fels6fokti) OvonSképzd Intézet gyakorld 6vodait, az Intézethez
fliz0d0 viszonyukat szeretném bemutatni, kiilonds tekintettel a hallgatok gyakorlati képzésében
betoltott szerepére. Kutatdsomban elsdsorban az motivalt, hogy még inkdbb megismerhessen
az ovodapedagogus-képzés gyakorlati oldalat tdimogatd intézmények feladatait, felépitését és
befolyasat a fiatal hallgatok személyiségének, értékrendjének alakitasaban.

Munkam soran kvalitativ kutatasi metddusokat, els6sorban dokumentum- ¢és
tartalomelemzést alkalmaztam. Forrasaim a Soproni Egyetem Benedek Elek Pedagogiai Kar
irattaranak anyagai voltak, kiilonds tekintettel az 1964 és 1972 kozotti idoszakra. Az irattari
anyagok koziil leginkdbb a gyakorlé intézményekrdl Orzott hivatalos statisztikai adatokat,
gyakorlati tajékoztatokat és az intézet munkaterveinek gyakorlé 6vodakkal és gyakorlati
képzésével kapcsolatos iratokat tekintettem at.

Kutatdsom sordn az alabbi kérdésekre kerestem a valaszt: Milyen szerepet vallaltak a
gyakorl6 intézmények a hallgatok képzésében? Milyen médon kapcsolddtak az intézet életébe,
milyen, a gyakorlati képzésen tilmutatd, de a hallgatok képzéséhez, személyiségiik
alakitdsahoz hozzdjaruld tevékenységekben vettek részt a gyakorlo 6vodak pedagodgusai?
Milyen médon jelentek meg a levelez6 képzésben a gyakorld intézmények?

Kulcsszavak: 6vodapedagogus-képzés,  Sopron,  neveléstorténet,  ndénevelés-torténet,
gyakorlati képzés
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PRACTICE AND TRAINING:
PRACTICAL TRAINING AND PRACTICAL KINDERGARTENS
OF THE SOPRON TEACHER TRAINING INSTITUTE (1964-1972)

Applying theoretical knowledge in the kindergarten environment has always been a priority in
the history of kindergarten teacher training in Hungary; as several researchers (Vag, 1989,
Patyi, 2010) identify, time spent in the classrooms and active, practical training characterised
and formed a significant part of the content of the early childhood teacher training in the first
half of the 19th century.

As part of several major teacher education forms in the 20th century, practical training was
prioritized, with increased praxis hours and a greater emphasis on practical training.
Decree-Law No 26 of 1958, which raised teacher and kindergarten teacher training to a higher
level, also prioritized the practical training of students. In addition to the time spent in the
training nurseries opened alongside the newly-opened kindergarten teacher training institutes,
students systematically took part in several weeks of regional work placements during their
training.

In my presentation, 1 would like to describe the practical nurseries of the Sopron (Higher)
Teacher Training Institute and their relationship with the Institute, with particular reference to
their role in the practical training of students. The motivation for my research is to gain a deeper
understanding of the tasks, structure, and influence of the institutions supporting the practical
side of preschool teacher training in shaping the personality and values of young students.

| used qualitative research methods, mainly document and content analysis. My sources
are the archives of the Benedek Elek Faculty of Education at the University of Sopron,
especially those from 1964-1972. Among the archival materials, 1 mainly looked at official
statistical data, practical information sheets, and documents relating to the work plans of the
institute concerning the kindergartens and the practical training of the practitioners.

My research sought to answer the following questions:

What role did the practitioners play in student training? In what ways were they involved
in the life of the institute, and in what activities which went beyond practical training but
contributed to the training and personal development of the students were kindergarten teachers
involved? In what ways were the practitioners involved in the correspondence courses?

Keywords:  Kindergarten teacher training, Sopron, history of education, history of women’s
education, practical training
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Dr. Pasztor Eniké
Soproni Egyetem Benedek Elek Pedagogiai Kar

A SOPRONI QVONéKEPZé INTEZET GYAKORLOOVODAINAK
SAJTOREPREZENTACIOJA AZ 1970-ES EVEKBEN

A magyarorszagi 6voképzés egyik vidéki fellegvaranak tekinthetd a Soproni Egyetem Benedek
Elek Pedagdgiai Kara, amelynek jogeldd intézménye 1959-ben hazadnkban az els6k kozott valt
felséfokiiva. A soproni képzd torténetében a gyakorlatorientaltsag — az elméleti ismeretek
atadasa mellett — mindig hangsulyosan jellemzé volt. A hazai o6vopedagogusok
professzionalizaciojanak ugyanis szerves része tanulmanyaik idején az 6évodai hospitalas. Az
hallgatok ugyanugy soproni gyakorlodvodakban hospitalnak a 21. szazad harmadik
évtizedében, mint elédeik sok évtizeddel ezel6tt.

A soproni 0voképzd két gyakorloovoddja kozil az egyik 2023-ban félévszazados. A
Lewinszky Anna Gyakorlé Ovoda Aranykapu Tagévodija 1973-ban, a nyitasakor, igazi
kiilonlegesség volt a hazai 6voképzésben. Belgatiikros csoportszobai, valamint a magyarorszagi
ovondkeépzd intézetek koziil elséként a soproniban megvaldsuld zartlancu televizids
felszereltsége 10 fejezetet nyitott az dvodapedagogus-hallgatok gyakorlati képzésében. A
gyakorlodvoda csoportszobainak a még napjainkban is kuriozumnak szamit6 kialakitasa kivalod
lehetdséget biztosit a gyerekcsoportok, az dvodai foglalkozasok, a neveldémunka ¢€s a hallgatok
hospitalasainak megfigyelésére.

Kutatisomban a tartalomelemzés modszerével azt vizsgaltam, hogy a Soproni Ovondképz6
Intézet gyakorloovodaiban folyd nevelés, az intézmények kapcsolata az ovoképzdvel, az
ovonok pedagogiai munkaja hogyan reprezentalodott a vidéki napilapokban. Az 1970-es évekre
fokuszalva vizsgédlom az 6voda nyitasaval és annak korszer(i felszereltségével kapcsolatban
megjelent irasokat is. Sopron vonatkozasaban elsdsorban a Gydr-Moson-Sopron varmegyei lap,
a Kisalfold korabeli lapszamait veszem gorcsd ald, melyek tanulmanyozasa soran egyértelmiien
megallapitast nyert, hogy az 6voképzd akkori oktatoi €s a soproni gyakorld ovodak egykori
o6vodapedagdgusainak innovativ munkéassaga, valamint a most jubileumat {innepld
intézményben foly6 neveldémunka jol nyomon kdvethetd a helyi napilapok hasabjain. A soproni
gyakorlodvodak és azok pedagogiai programjanak népszeriiségét jol mutatjak azok a kozel 6t
évtizeddel ezelott irodott cikkek is, melyek a varmegyehatart atlépve, az orszagos, sot a hataron
tuli ismertséget szolgaltdk. Kutatdsommal és annak eredményeinek bemutatdsdval a most
jubilalo gyakorléovoda egykori 6vodapedagogusai €s a Benedek Elek Pedagogiai Kar egykori
oktatdinak munkéssaga eldtt szeretnék tisztelegni.

Kulcsszavak: 6voképzés, Soproni Ovondképzd Intézet, gyakorléovodak, ovodai gyakorlati
képzés
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A PORTRAYAL OF THE PRACTISING KINDERGARTENS
OF THE KINDERGARTEN TEACHER TRAINING INSTITUTE
IN SOPRON DURING THE 1970S

The Benedek Elek Faculty of Education at the University of Sopron is considered a regional
stronghold of kindergarten education in Hungary. Its predecessor became one of the first
institutions to offer higher education in 1959. Since its beginnings, the Sopron programme has
emphasized practical orientation alongside theoretical knowledge transfer. The
professionalization of Hungarian kindergarten teachers during their studies is achieved through
preschool classroom observation, which has played an integral role in kindergarten teacher
training. “Practicing kindergartens™ are laboratory classrooms that allow student teachers to
conduct classes under supervision.

Today, kindergarten teacher students continue classroom observations in practising
kindergartens in Sopron, just as their predecessors did many decades ago. One of the two
practising kindergartens in the Sopron Kindergarten Teachers School will be a half-century old
in 2023. When it opened in 1973, “Golden Gate” Kindergarten — a Lewinszky Anna Practicing
Kindergarten affiliate — was a true speciality in Hungarian kindergarten education due to its
Belgian mirrored group rooms and closed-circuit television equipment. “Golden Gate” opened
a new chapter in the practical training of kindergarten teachers.

The design of the group rooms at the practising kindergarten is still of interest today and
provides an excellent opportunity to observe children’s groups, kindergarten activities, and
educational work. The design is also conducive to student classroom observations. Through the
content analysis method, my research examines how the education in the practising
kindergartens of the Sopron Kindergarten Teacher Training Institute, the relationship between
institutions and kindergarten teachers, and the pedagogical work of kindergarten teachers
appeared in regional daily newspapers, particularly during the 1970s. The study specifically
analyzed contemporary issues in the Kisalfold, the Gy6r-Moson-Sopron regional newspaper.

The articles published nearly five decades ago demonstrate the popularity of the practising
kindergartens and their pedagogical programs, which became influential beyond the region and
the country. The study aims to pay tribute to the work of former kindergarten teachers of the
practising kindergarten and the teachers of the Benedek Elek Faculty of Pedagogy.

Keywords:  Kindergarten education, Sopron Kindergarten Training Institute, practising
kindergartens, and practical training in kindergartens
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Horvath Anna Viktoéria
Pécsi Tudomanyegyetem
Boélcsészet-és Tarsadalomtudomdanyi Kar,
., Oktatas és Tarsadalom™ Neveléstudomanyi Doktori Iskola

A SOPRONI OVOKEPZO INTEZET PEDA,G(')GIAI INNOVACI(’)INAK
SAJTOVISSZHANGJA AZ 1980-AS ES 1990-ES EVEKBEN

A soproni 0voképzés torténete hosszi idore nyulik vissza, az intézmény tébb mint 120 éves
multtal rendelkezik. A Soproni Egyetem Benedek Elek Pedagogiai Kara jelenleg is
meghatarozo szerepet tolt be az 6vodapedagdgusok képzése terén Magyarorszagon. A szadmos
reformot megélt képzd ¢letében meghatarozo szerepii volt a rendszervaltas iddszaka, amely sok
olyan valtozast eredményezett, amelyek alapjaiban modositottak az intézményben foly6 oktatés
tartalmat, struktirajat. A folyamatos megljulds, az innovativ térekvések eredményeként az
1980-as években tobb olyan alternativ pedagogiai program is innen indulhatott, melyek
ugyancsak nagy presztizst adtak az intézménynek €s a hozza kapcsolddé gyakorld évodaknak.
A soproni képzd €lenjard volt a reformok, az 0jitdsok €s az innovacio terén. Az akkori 6voképzo
oktatoi, a gyakorl6 6vodak dvodapedagogusaival egyiittmiikodésben, szdmos olyan pedagogiai
programot hoztak 1étre, amelyek mindmaig életképesek tudtak maradni, és amelyek a 20.
szazad utolso évtizedében az egész orszagban, st, a hataron tali magyar 6vodakban is gyorsan
elterjedtek. A pedagdgiai pluralizmus lehetdévé tette a mddszertani megtjulast, igy tudott
kibontakozni a soproni képz6 keretein beliil tobbek kozott a Freinet-szellemti alternativ 6vodai
program, az Ovodai nevelés jatekkal, mesével, a Jaték a szavakkal, jaték a beszéddel modszer,
illetve a hagyomanydrzés és a kreativitas alternativ programja. Kutatdsomban azt vizsgalom,
hogy ezek a maig hatd oOvodapedagodgiai innovacidk visszhangra talaltak-e a vidéki
napilapokban, elésegitve ezzel az ismertté valasukat és az orszagos elterjedésiiket. Kutatasi
modszerem a forrés- €s tartalomelemzés volt. Egyértelmiien megallapithatd, hogy az oktatok és
a gyakorl6 o6vodakban dolgozdé o6vodapedagdégusok munkdssaga jol nyomon kovethetd a
vizsgalt napilapokban az 1980-as és 1990-es évekbdl. Arra is valaszt kerestem, hogy vajon a
sajtd milyen intenzitassal jarult hozzd ezeknek a pedagdgiai programoknak a népszeriivé
valasahoz. Kutatdsom fokuszba allitja az egykori 6voképzobdl kiindulé pedagodgiai
programokat és azok torekvéseit, a sajtoban vald megjelenésiiket, fogadtatasukat. A téma
aktualitdsat az adja, hogy 2023-ban 50 éves a Soproni Egyetem Lewinszky Anna Gyakorlo
Ovoda Aranykapu Tagovodaja, ahol az 1980-as években az akkori 6vondk kozremitkodésével
folytak ezek a pedagogiai kisérletek, melyek eredményeképpen sziilettek meg a fent emlitett
orszagos hirli pedagodgiai programok.

Kulcsszavak: 6vodapedagogia, ovodapedagogus-képzés, Soproni Ovéndképzé Intézet,
pedagdgiai innovaciok, pedagogiai programok
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PRESS COVERAGE OF THE PEDAGOGICAL INNOVATIONS
OF THE SOPRON INSTITUTE FOR PRESCHOOL EDUCATION
IN THE 1980S AND 1990S

The history of preschool teacher training in Sopron stretches back more than 120 years. The
Benedek Elek Pedagogical Faculty of the University of Sopron continues to play a leading role
in kindergarten teacher training in Hungary. The life of the institution, which has undergone
numerous reforms, has been marked by the period of regime change, which brought about a
series of major changes that fundamentally altered the content and structure of local education.
The constant renewal and innovative endeavours led to several alternative pedagogical
programmes initiated here in the 1980s, which also raised the prestige of the institution and its
associated kindergartens. The Sopron training institute was particularly prominent in reforms,
new developments and innovations. The lecturers of the preschool training institute of that time,
in cooperation with the preschool teachers of the training kindergartens, created several
pedagogical programmes which have remained viable up to this day and which spread rapidly
throughout the country and to Hungarian kindergartens beyond the borders in the last decade
of the 20th century. The pedagogical pluralism allowed for methodological innovation, and this
is how many preschool pedagogical programmes, such as the alternative preschool programme
inspired by Freinet’s ideas, the preschool education with games and stories, the play with words,
the play with speech method, and the alternative programmes of tradition preservation and
creativity were able to develop within the Sopron training centre.

My research investigates whether these, still relevant preschool education innovations,
have received coverage in regional newspapers, thus contributing to their publicity and national
dissemination. The research method I used was source and content analysis. The activities of
teachers and preschool educators in training Kindergartens are traceable in the newspapers of
the 1980s and 1990s. | also aimed to reveal the intensity with which the press contributed to
popularizing these pedagogical programmes. My research focuses on the pedagogical
programmes that emerged from the former preschool training institute, their aspirations, press
coverage and reception.

The actuality of the topic resides in the fact that in 2023 the Aranykapu Kindergarten of
the Anna Lewinszky Training Kindergarten of the University of Sopron will be 50 years old.
The pioneering institute hosted these pedagogical experiments in the 1980s with the
collaboration of the kindergarten teachers of that time. As a result, the abovementioned
nationally renowned pedagogical programmes were born.

Keywords:  Preschool education, preschool teacher training, Sopron Institute for Preschool
Education, pedagogical innovations, pedagogical programmes
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3. Csaladi nevelés,
bolcséde- és 0vodaiigy napjainkban

Dr. Frang Gizella
Soproni Egyetem Benedek Elek Pedagdgiai Kar

AZ EGYHAZI BOLCSODEI NEVELES
LETJOGOSULTSAGA

A kisgyermeknevelés a torténelemben, a varosokban az iparosodas idejéig, mig a falvakban a
20. szazadig a csalddokban €16k, elsdsorban a ndk feladata volt. A nagycsaladok szerepe
évezredek alatt kristalyosodott ki és miikodott. A hagyomanyok atadasa és az életre nevelés
kezdeti 1épései a kisgyermekek otthonaban, valamint a szlikebb ¢€s tagabb csaladi
Osszejoveteleken, egytttal a telepiilés fontos eseményein tortént. Az anya még a foldeken
sziikséges munkakhoz is elvitte a még szopo csecsemdjét, hogy meghatarozott idénként taplalni
tudja. KésObb a nagysziil6 és/vagy a nagyobb testvér vigyazott ra, jatszott vele.

A lelki, érzelmi és a hitéleti nevelés is itt kezd6dott a mondokakkal, dalokkal, szokasok
kialakitdsaval, torténetmeséléssel, jatékkal. Korabeli leirdsok, néprajzi feljegyzések ¢és
egyhaztorténeti adatok is megerdsitik mindezt.

A 20. szazadban a nagycsaladok szétesése, a varosokba vandorlas, valamint a n6k munkéba
allasa fokozatosan megvaltoztatta a kora gyermekkori nevelést. Ugyan az elsé idészakban a
bolcséde és dvoda, sét, az alapfokll iskola nevelési rendszere 6sszekapcsolodott, vagyis nem
kiiloniilt el ugy sem korosztdly szerint, sem moddszertanilag, mint ma, mégis legalabb
feligyeletet és nevelési alapokat is jelentett a kisgyermek szdmara.

Napjainkban, amikor a korai gyermeknevelés attevodott a szakképzett csecsemo- és
kisgyernekneveldk kezébe, vagyis a bolcsddei szintérre, ezzel az 6 feleldsségiik is megndtt.

Tapasztalatbol tudjuk, hogy a legtobb bolcs6dés kisgyermeket reggel beviszik a
bolcsdédébe, és munka utan, gyakran csak kora este viszik onnan haza. A szilék a
kisgyermekkel jobb esetben hétvégeken, iinnepeken tudnak foglalkozni, hétkdozben pedig a
csecsemd- és kisgyermeknevelok gondjaira bizzak. fgy gyakorlatilag a kora gyermekkori
nevelési feladatokat — a szokasok kialakitasatol kezdve az anyanyelvi valamint a miivészeti
nevelésig —a bolcsdde szakemberei végzik. S6t, a kisgyermek vilagnézetének alapjait is jobbara
Ok teszik le. Azoknak a sziil6knek tehat, akik egyhazi bolcs6débe adjak a kisgyermekeiket,
fontos a vilagnézeti nevelés.

Az eldadasomban azt igyekszem feltarni, hogy mindez miben rejlik, és hogyan lehet a
bolesddei neveléshez illeszteni, és célom azt is megmutatni, hogy a hitéleti szokdsok kialakitasa
mar ebben az életkorban is fontos.

Kulcsszavak: hitélet, nevelés, bolcséde, kora gyermekkor
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THE RAISON D’ETRE
OF THE CHURCH CRECHE EDUCATION

Raising young children has been the core responsibility of women throughout history. In urban
centres until the time of industrialization and in rural villages until the 20th century, the task of
raising and educating young children fell primarily to women. The role of extended families
crystallized and functioned over thousands of years. Early childhood education comprised the
handing down of traditions and the initial steps of bringing children up for life. Education
happened in the home, at smaller and wider family gatherings, and during important community
events. Mothers often took their still-nursing babies into the fields so that they could feed them
at certain times. Once children were weaned, grandparents or older siblings took care of them.

Contemporary descriptions, ethnographic records, and church data from those times
confirm that spiritual, emotional and religious education began with nursery rhymes, songs,
habit formation, storytelling and games. In the 20th century, the disintegration of families,
migration to cities, and the entry of women into the workforce gradually changed early
childhood education. In the first educational system period, children were not separated
according to age group or methodically. Nurseries, kindergartens, and primary school students
usually shared the same room, but they were supervised and received education basics for
young children.

Today, early childhood education is in the hands of qualified infant and toddler educators,
that is, the nursery scene. Responsibility in the field has increased. We know from experience
that most parents take young children to daycare centres in the morning and retrieve them after
work, often in the early evening. In the best case, parents can deal with small children on
weekends and holidays. During the work week, parents leave children in the care of infant and
toddler educators. In practice, nursery school professionals are the ones who conduct early
childhood educational tasks, including habit formation, language acquisition, and art education.
Moreover, these professionals also lay the foundations of a young child’s worldview.

Consequently, worldview education is crucial for those parents who send their young
children to a church nursery school.

Keywords:  Religious life, education, nursery school, raison d’étre
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Szabé Ildiké
GYMSM PSZ Soproni Tagintézménye

A KORAGYERMEKKORI INTERVENCIO A PEDAGOGIAI SZAKSZOLGALAT
ES A BOLCSODE EGYUTTMUKODESEVEL SOPRONBAN

A korai fejlesztés és gondozas feladatat a Gydr-Moson-Sopron Megyei Pedagodgiai
Szakszolgalat Soproni Tagintézménye latja el varosunkban. Tudomanytorténeti
visszatekintéssel: a fogyatékossagtudomany, a gyogypedagogia legfiatalabb 4ga a korai
fejlesztés. Magyarorszagon a korai fejlesztés gyakorlata rovid multra tekint vissza. Az elsd
ellatd intézmények 1992 utan jottek létre. Sopron orszdgosan az elsdk kozé tartozik, hiszen
1997 szeptemberétdl fogadjuk a gyermekeket. Az induld 1étszdm 13 gyermek volt, ami a
2021/22-es év végére 216-ra emelkedett. Némethné Nagy Maria kezdte el felépiteni a soproni
korai fejlesztést, melynek mar akkor a Nevelési Tandcsadd adott helyet.

A korai fejlesztésbe kertilés folyamata a Soproni Tagintézményben a kovetkezd: az elsd
vizsgalat a jarasi szakértdi bizottsag feladata. A vizsgalatot team-munkdban végezziik, ahol
egyszerre van jelen egy pszichopedagogus, egy gyogypedagogus és egy mozgasszakember. Ha
a vizsgalat soran felmeriil az SNI gyantja, a gyermekeket tovabb kiildjik a GYMSM PSZ
Székhelyintézményébe. Jelenleg 7 szakember latja el a korai fejlesztés és gondozas feladatat.
A mozgasfejlesztést gydgytornaszok végzik, akik tobbek kozott a Katona- és Bobath-modszer
elemei alapjan dolgoznak. A gyogypedagogusok kozott van TANAK szakiranyud, autizmus
szakiranyu és szurdopedagogiai végzettségli. A szakiranyunknak megfeleld modszerek mellett
a ,,Katarzisz” komplex muvészetterapia elemei is alkalmazasra keriilnek. A Pedagogiai
Szakszolgalat épiiletében zajlik a vizsgalat és az ellatasok tobbsége. Emellett az SMJV
Egyesitett Bolcsddék intézményeibe is tobb mint 10 éve kijarunk.

A Dbolcsddei ellatds elonyei és nehézségei az ellatasban eltelt tobb mint 10 év
tapasztalatainak alapjan az aldbbi moédon foglalhatok 0Ossze. Eloényok: gydgypedagdgiai
szempontbol: a nagymozgés, a finommotorika, a gondolkodas, érzékelés, észlelés, valamint a
kommunikécio/beszéd fejlesztése mellett a bolcsddékben kiilon hangsulyt kap a szocialis
képességek fejlesztése is. Tarsadalmi szempontbol: az anya lehetdséget kap ezaltal, hogy
visszatérjen a munka vilagdba. Lehetdség nyilik a szocidlisan hatranyos helyzetli csaladok
tamogatasara. Kozvetlen kapcsolat alakul ki a kisgyermek-neveldkkel, és kolcsondssé valik a
segitségnyujtas. Nehézséget jelent, hogy a sziild nincs jelen a foglalkozasok soran, ezért kiilon
lehetdséget kell biztositani a személyes kapcsolat megerdsitésére.

Az elmult 25 évben tobb mint 1800 gyermek fordult meg intézményilinkben, és bizunk
benne, hogy a kdvetkezd években a korai fejlesztés még szélesebb korben fog ismerté valni.

Kulcsszavak: korai fejlesztés és gondozas, modszerek, Soproni Tagintézmény, az ellatas
helyszinei, ellatas a bolcs6dékben
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EARLY CHILDHOOD INTERVENTION IN COOPERATION
WITH THE PEDAGOGICAL SPECIALIST SERVICE
AND NURSERIES IN SOPRON

The Sopron Member Institute of the Gyér-Moson-Sopron County Pedagogical Specialist
Service provides early development and care in Sopron. In science history, early development
is the youngest branch of disability science and special pedagogy. A brief historical overview:
the practice of early development in Hungary has a short history. The first institution was
established in Budapest in 1992. Sopron was among the first, as we have been welcoming
children since September 1997. Maria Némethné Nagy started the early development centre in
Sopron, which was housed in the Education Counselling Centre. There were 13 children at the
beginning. This number rose to 216 by the end of the 2021/22 school year.

The admission process to the early development program at the Sopron Member Institution:
the first screening is driven by the district expert committee. The examination is conducted in
a teamwork format, where a psychopedagogue, a special education teacher, and a movement
specialist are present at the same time. If SEN (special education needs) is suspected during the
examination, the children will be sent to the GYMSM PSZ Headquarters.

Professionals and methods: Currently, 7 professionals are responsible for early
development and care. Physiotherapists, who also work based on elements of the Katona and
Bobath methods, implement movement development. There are autism specialists and deaf
pedagogy specialists among the special education teachers. In addition to their education,
elements of the “Katarzisz” complex art therapy are also applied. Locations of the early
development and care: Most examinations and care occur in the Pedagogical Service building.
In addition, we have been visiting nursery institutions in the town for over 10 years.

The advantages and difficulties of nursery care based on over 10 years of experience in the
field of early development.

Benefits:

e special pedagogic aspect: developing gross movement, fine motor skills, thinking,
sensing, perception, communication and speech, and social skills, which also play a
significant role in nurseries.

e social aspect: the mother can work alongside her child.

e itis possible to support socially disadvantaged families.

e direct contact with early childhood educators and mutual assistance

Difficulty:

e the parent or caretaker is not present during the sessions, so we must provide a special
opportunity to strengthen the personal relationship

Summary: Over the past 25 years, more than 1800 children have visited our institution, and we
are confident that early development will become even more widely known in the coming years.
Presentation of early development and care in pictures: a 3-minute short film about our work at
various care locations.

Keywords: Early development and care, methods, Member Institution, care locations, care
in nurseries
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Révész Jozsef
Soproni Egyetem Benedek Elek Pedagdgiai Kar

MIT FEJLESZTUNK AZ OVODABAN!
AZ OVODAI ENEK-ZENEI NEVELES JELENE,
A KREATIVITAS FEJLESZTESENEK TUKREBEN

A kutatas kiindulopontjaként napjaink egy jelentds kihivasa szolgadl. Célom felmérni és
bemutatni, hogy a mai dvodai nevelésben paradigmaként megjelend, Forrai Katalin nevével
fémjelzett zenei nevelési modszertan, (mely a kodalyi elvekre alapulva az 1970-es években
jelent meg) az elmult évtizedek alatt milyen valtozason esett at, mennyiben idomult és modosult
a mindennapi 6vodai zenei nevelés gyakorlata. Vizsgalodasaim lehetOséget nyujtanak a
bekovetkezett valtozasok okainak feltarasara is. Célom bemutatni, hogy az 6vodai nevelés
gyakorlataban hogyan jellemezhetdk az 6vodapedagdgus képzés keretein beliil az dvodai zenei
nevelés sulypontjai és aranyai.

Ezen célok elérésének érdekében fogalmazddtak meg bennem a kutatasi kérdések is. Mik
a célok az dvodai zenei nevelésben? Mik a zenei nevelés sulypontjai? Hogyan valositjadk meg a
kreativitas fejlesztését az 6vodaban? Vizsgalddasom alapja egy orszdgos mintavétellel torténd
kérddives felmérés volt, amit gyakorlo 6vodapedagdgusok korében végeztem. Ennek célja tehat
az Ovodai zenei nevelés altalanos gyakorlatanak, az alternativ zenepedagogiai modszerekkel
kapcsolatos ismereteknek, a zenchallgatasi szokasoknak (kiilonds tekintettel a klasszikus
zenére), valamint a zenei nevelés €s a kreativitas oktatasi attitlidjeinek a feltérképezése volt.

A téma vizsgalatdhoz, annak megértéséhez €s az 0sszefiiggések értelmezéséhez induktiv,
szlikebben értelmezve leird és Osszefiiggés-feltaro stratégiat alkalmaztam, mivel a pedagogiai
valosagbol, az o6vodai zenei nevelés mindennapi gyakorlatabol inditottam a kérdéskorhoz
tartozo6 adatok, vélemények és tendencidk gyiijtését, elemzését és dsszehasonlitasat. A kutatés
eredményeinek segitségével valaszt kaptam a kutatoi kérdéseimre, és lehetdség nyilott igy
olyan ajanlasok megfogalmazasara, melyek segitségével az Ovodai ének-zenei nevelés
stlypontjai, a mar meghatarozott értékek mellett, az 6vodai ének-zenei nevelés altalanos
gyakorlataban a kreativitas fejlesztése is hangstlyos mértékben jelenjen meg. Legfobb alapnak
egyrészt az 6vodapedagogus képzésen beliil a zenei nevelés stlypontjainak Gjraértelmezését, a
mar végzett Ovodapedagdgusok szdmara tovabbképzések biztositasat és legfoképp, a
miuvészetpedagogidban a zene, a szabad mozgas ¢és az egyéni irodalmi alkotdsok komplex
alkalmazasat tartom.

Kulcsszavak: zenei nevelés, zenei kreativitas, paradigmavaltas, Forrai Katalin modszertana,
komplex miivészeti fejlesztés
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WHAT WE DEVELOP IN KINDERGARTEN!
THE GIFT OF SINGING AND MUSIC EDUCATION
IN NURSERY SCHOOLS, IN THE LIGHT
OF CREATIVITY DEVELOPMENT

The starting point for this research is a major challenge of our time. | aim to assess and
demonstrate how music education methodology, which is a paradigm in contemporary
preschool education — marked by the name of Katalin Forrai and published in the 1970s based
on Kodaly’s principles — has changed over the past decades and to what extent music education
practice in preschool has been adapted and modified. My research also provides an opportunity
to explore the reasons behind these changes. | aim to show how the emphases and proportions
of music education in kindergarten can be characterised in the practice of kindergarten
education within the framework of kindergarten teacher training. |1 have formulated the
following research questions to achieve these aims. What are the goals of music education in
kindergarten? What are the priorities of music education? How is the development of creativity
in kindergarten implemented? My research was based on a nationally sampled questionnaire
survey of practising preschool music teachers that aimed to explore the general practice of
music education in preschool, knowledge of alternative music education methods, music
listening habits (with a focus on classical), and attitudes towards music education and creativity
education. | used an inductive, more narrowly descriptive and contextualising strategy to
investigate and understand the topic and interpret the relationships. | started from the
pedagogical reality — everyday preschool music education practice — and collected, analysed,
and compared opinions and trends in the issue-related data. The research results helped me to
answer my research questions and formulate recommendations which, in addition to the values
already identified, offer the possibility of emphasising the development of creativity in the
general practice of preschool music education. I consider the most important basis to be the
reinterpretation of the emphasis on music education in preschool teacher training, further
training provisions for preschool teachers who have already completed their training, and the
complex use of music, free movement and individual literary works in art education.

Keywords: Music education, musical creativity, paradigm shift, Katalin Forrai’s
methodology, complex artistic development
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Kloiber Alexandra
Soproni Egyetem Benedek Elek Pedagogiai Kar

] ; HA,:TARHELYZETEK: )
EGY PROZAI MU NOI KARAKTERENEK EMLEKEZETE

Az emlékezés — de még inkdbb a felejtés — az ember sajatja, egyéni folyamat. Mindez
ugyanakkor tarsadalmi keretek kozott torténik, lokalizalva az emlékeket, vélekedett a kollektiv
az egyén, szocializaciojabol addédoan csak a kozosség tagjaként emlékezhet, tehat ez a két
tényez6 egymastol elvalaszthatatlan. A kollektiv emlékezet pedig hordozza a csoportot
definialo tudas egy részét. Halbwachs elméletét vette alapul, majd fejlesztette tovabb Jan
legfeljebb harom generaciot ativeld kommunikativ emlékezet mellett a kulturdlis emlékezet
kifejezéseket rogzitette. Assmann szerint a mult sosem fiiggetlenitheté az emlékezettdl. Mig a
kommunikativ emlékezet a generacidvaltassal elhomalyosul, a médiumok altal kozvetitett
kulturalis emlékezet feltartoztatja a felejtést.

A megélt, tapasztalati megalapozottsdgi emlékezés hatarait lassan atlépi az az esemény,
amely Angela Kreuz német irénd 2019-ben megjelent, de magyar forditasban még nem
publikalt, a Picknick an der Grenze cimii regényének tematikajat strukturalta; amely egyuttal a
mu fohdsének, Kittynek az életatjat is befolyasolta. Ez a torténelmi pillanat az 1989. augusztus
19-ei paneurdpai piknik, valamint annak emlékezete a popénekesnd érzéseinek, élményeinek,
illetve szellemi és fizikai értelemben vett kalandozéasainak a kontextusaban. Jelen eldadasban a
26 évet ativeld, tobb iddsikban jatsz6do mii ndi karakterét (tarsas interakciok, miivészet, karrier,
anyai szerep stb.) vizsgalom az emlékezés diskurzusainak Osszefliggésében. Az irodalmi
szoveg feldolgozasat, reflexiv elemzését sajat forditas alapjan végeztem el.

Kulcsszavak: emlékezés, kollektiv emlékezet, ndi szerep-narrativak, paneuropai piknik
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BORDERLINE SITUATIONS:
THE MEMORY OF A FEMALE CHARACTER IN A LITERARY WORK

In his theory of collective memory, Maurice Halbwachs argues that remembering — but even
more so forgetting — is a process that is specific to each individual. However, this
remembering and forgetting happens within a social framework, localising memories. The
French sociologist claimed that the individual, by virtue of socialisation, can only remember
as a community member. Therefore, these two factors are inseparable. Collective memory
carries part of the knowledge that defines the group. Halbwachs’s theory was based on and
developed by the German Egyptologist Professor Jan Assmann, who used the terminology of
cultural memory alongside communicative memory, which is personally experienced and
spans up to three generations.

According to Assmann, the past can never be detached from memory. On the one hand,
both point back to basic structures and ancient origin stories. On the other hand, they are
biographical in character and linked to individual experience. The former is primarily
linguistic; the latter, social. While communicative memory fades with generational change,
cultural memory —mediated by the media — arrests forgetting. The event slowly transgresses
the boundaries of lived, experientially-grounded memory. This concept structured the theme
of German author Angela Kreuz’s 2019 novel Picknick an der Grenze. The novel’s
protagonist Kitty experiences such a transgression during the pan-European picnic of 19
August 1989, where East Germans crossed the Austrian border in Sopronpuszta, a few
kilometres from Sopron. The novel Picknick an der Grenze is one of the memoir
interpretations of this event in the context of the German pop singer’s feelings, experiences
and intellectual and physical adventures.

The French historian Pierre Nora establishes that one way the practice of remembering
is rooted in our past is when it is “spatialised” and introduces the term lieu de memoire (or
place of memory) into academic discourse. The term records the major sites and events of our
past; the symbolic and real spaces of memory. History, according to Nora, is intangible,
whereas memory is tangible even though it is constantly changing and capable of bringing
together (or separating) individuals and, through them, communities. The Pan-European
Picnic creates cohesion at the level of societies and individuals, but as Angela Kreuz’s novel
transports us, the event is not yet a site of memory.

In this study, | examine the female character (social interactions, art, career, motherhood,
etc.,) of a work spanning 26 years and set in several timelines in the conceptual context of
memory and memory sites. The literary text is processed and reflexively analysed based on
my translation.

Keywords:  Memory, collective memory, women’s roles, narratives, Pan-European picnic
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Kovecsesné Dr. Gési Viktoria
Széchenyi Istvan Egyetem Apaczai Csere Janos Kar

FENNTARTHATOSAGRA NEVELES KISGYERMEKKORBAN -
KIHIVASOK ES MODSZERTANI MEGOLDASOK

Napjainkban egyre jelentdsebb feladatként jelenik meg tarsadalmi életiink minden szinterén a
kornyezettudatos magatartasra, fenntarthatdosagra nevelés kérdése. A Fenntarthatd fejlodési
célok oktatasa cimii dokumentum megfogalmazza, ,,Ahhoz, hogy ralépjlink a fenntarthatosag
utjara, teljesen meg kell valtoztatnunk a gondolkoddsunkat ¢és a cselekedeteinket. A
fenntarthatobb vildg kialakitasdhoz és az FFC-kben leirt fenntarthatdosdggal kapcsolatos
kérdések irant valo elkotelezddéshez az egyéneknek kell a fenntarthatosagi valtozasok
motorjava valniuk. Ehhez olyan tudésra, képességekre, értékekre és attitlidokre van sziikségiik,
ami felkésziti Oket arra, hogy hozzdjaruljanak a fenntarthatosaghoz.” (UNESCO 2015, idézi
Konczey 2017:8) A tudatos kornyezeti nevelési torekvések ellenére sajnos azonban egyre tobb
olyan fiatal van, aki klimaszorongassal kiizd, vagy éppen természethianyos allapotban (Richard
Louv 2009) van. A természettel vald harmonikus kapcsolat kialakitdsdban az egyik
legfontosabb szerepe a csalddnak van, annak a mintanak, annak a szokasrendszernek, amelyet
a szlilék, nagysziil6k generacidja kozvetit a fiatalok felé, tovabba az intézményes nevelésnek,
az 6vodak, iskolak altal kozvetitett értékrendszernek €s cselekvési mintaknak. Ez a folyamat a
digitalis korszakban sok tekintetben nehezitett. A kdrnyezettudatos magatartas, a kornyezetért
felelos életvitel, az embert tiszteld szokasrendszer érzelmi, értelmi, esztétikai és erkolcsi
megalapozasaban, kialakitdsdban nagyon fontos figyelembe venniink azt az alapelvet, amelyet
mar a XX. szazad elején kozvetitettek, miszerint csak azt tudjuk megvédeni, amit megismertink,
értékeliink, megszeretiink. (Kovats — Németh 2010, 2021) Ehhez pedig élményekre, kozvetlen
kapcsolodasra van sziiksége minden embernek. Ezért is lehet problémas, ha a természetben
megszerezhetd tapasztalatok szerepét, helyét idejekoran atveszik a gépek, az internet. Az
egészen pici gyerekeknek, 6évodasoknak nincs semmi masra sziiksége, csak a kozvetlen
érzékszervi tapasztalasokra, természeti élményekre. Az eldadas a problémafelvezetést kovetden
olyan mddszertani megoldasokat szemléltet, melyek a kisgyermekkori kdrnyezeti nevelésben
tobbek kozott az alkotd — fejleszté meseterdpias foglalkozasok (Boldizsar 2010, 2019)
megvaldsitasaval jarul hozza a pozitiv kdrnyezeti attitlidok kialakitasdhoz, a fenntarthatosag
szemléletmoddjanak megalapozasahoz.

Kulcsszavak: fenntarthatésagra nevelés, természethianyos allapot, digitalis kultira,
kornyezettudatos magatartas, alkotd-fejlesztd meseterapia
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SUSTAINABILITY EDUCATION IN EARLY CHILDHOOD — CHALLENGES
AND METHODOLOGICAL SOLUTIONS

Education for environmental awareness and sustainability is increasingly vital in all aspects of
our social life. Unfortunately, despite efforts to raise environmental awareness, more young
people are climate-phobic or in a state of nature deficit (Richard Louv 2009). Family is one of
the most significant ways of fostering a harmonious relationship with nature, through the role
models and habits passed on to young people by their parents and grandparents, through
institutional education, and the values and patterns of action transmitted by nursery schools and
schools. In many respects, this process is made more difficult in the digital age. In the
emotional, intellectual, aesthetic and moral foundation and development of an environmentally
aware attitude, a responsible lifestyle and a system of habits that respect people, it is crucial to
consider a principle already conveyed at the beginning of the 20th century, namely that we can
only protect what we know, appreciate and love (Kovats - Németh 2010, 2021). This is why it
could be problematic if machines and the Internet assume the role and place of experiences
gained in nature. Very young children and kindergartners need nothing more than direct sensory
experiences, experiences in nature. After introducing the problem, this presentation illustrates
methodological solutions that contribute to developing positive environmental attitudes and
establishing a sustainability approach in early childhood environmental education, including
implementing creative-developmental story therapy sessions. (Boldizsar 2010, 2019).

Keywords:  Sustainability education, nature deficit disorder, digital culture, environmentally
conscious behaviour, creative-developmental story therapy
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Dr. Molnar Katalin
Soproni Egyetem Benedek Elek Pedagogiai Kar

FENNTARTHATOSAG -
A FEJLODES FELTETELE A JO ETEL

Szamos szakirodalom szamol be arr6l, hogy a nové gyermeket szeretni kell, s fontos az
egészséges fejlodési kornyezet megteremtése. A csaladok kiemelt szerepet toltenek be a
fenntarthatosagra nevelésben, a fenntarthatd életvezetés megtanitasdban, jovonk alakitasaban.
A gyermek egészséges fejlodésének feltétele a mindenre kiterjedd gondozési tevékenység
mellett a gyermek taplalasa, étkezési szokasainak alakitdsa is. A régi idok sokszor szegény
vilaga leleményességgel parosult az étkezés €s az étkeztetés teriiletén is. A haz asszonya illatos,
izletes, taplalo ételt varazsolt a csalad asztalara nap mint nap gy, hogy élelmiszert {izletben
nem vasarolt, a tdplalékot maga termelte. A kert, az 61, a mez6 adta az egész évi megélhetést.
Ez a fenntarthatosag, pedig még nem is neveztiik korforgasos gazdasagnak, vagy Fair Trade
kereskedelemnek, és anélkiil is Zero Waste volt, hogy azt kiadvanyok népszertiisitették volna.

A magyar emberek étkezési kulturdja Magyarorszag jo természeti adottsagain, valamint az
évszazados tradicionalis allattartds, ndvénytermesztés €s a manufakturalis €lelmiszer-eldallitas
orokségén alapul. Az dsi gabonafajtak manapsag igen felkapottd valtak, az erre szakosodott
iizletek polcain ott sorakoznak a koles, hajdina, amarant, quinoa, kamut, teff, tonkdlybuza,
tonkebuza, valamint az alakor alapanyagt pékaruk.

Azok az alapanyagok, ¢lelmiszerek, ételek tartoznak a fenntarthato taplalkozas fogalmaba,
amelyek feldolgozdsa alacsony kornyezeti hatast, hozzdjarul az élelmezés- ¢és
taplalkozasbiztonsaghoz, valamint egészséges a mai €s a jovO generaciok szdmara.

A fenntarthatdsag célja a természetes forrasok pazarlasanak és karositdsanak elkeriilése.

Minimalizalja a klimavaltozas karos hatédsait, €s torekszik minél kisebb 6kologiai labnyomot
hagyni azaltal, hogy példaul nem messzirdl szallitott, hanem helyi alapanyagokat alkalmaz.
Az el6adas elemzi Banffyhunyady Hunyady Erzsébet Singer és Wolfner Kiadonal 1924-ben
megjelent, majd tobb kiadast is megért, ,,A j6 hazikonyha — Igy kell fozni! A siités—f6zés
tudomanyanak j kédexe” cimil szakacskonyvének ,,Gyermekek étrendje” szakaszat (417—439.
oldal).

Kulcsszavak: fenntarthatosag, onellatas, taplalék, feldolgozas, fejlédés
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SUSTAINABILITY - GOOD FOOD
FOR DEVELOPMENT

The literature on the need to love a growing child and the importance of creating a healthy
developmental environment is extensive. Families play a key role in educating about
sustainability, teaching sustainable lifestyles and shaping our future. In addition to
comprehensive care, healthy child development depends on nutrition and shaping eating habits.
The often impoverished world of the old days was also ingenious with food and catering. The
woman of the house conjured up fragrant, tasty, nutritious food on the family table every day
by growing it herself without having to shop. The garden, the barn, and the field provided a
livelihood for the whole year. Such sustainability was not called a circular economy or fair
trade. It was zero waste even though no publication promoted it as such.

Hungarian food culture stems from the country’s abundant natural resources and centuries-
old heritage of traditional animal husbandry, plant cultivation and artisanal food production.
Ancient grains are much in vogue these days, with millet, buckwheat, amaranth, quinoa, kamut,
teff, spelt, spelt and alakor-based bakery products lining the shelves of specialist shops.

Raw materials, food and dishes that are processed to reduce environmental impact, are
healthy for present and future generations and contribute to food and nutritional security are
considered sustainable.

Sustainability aims to avoid wasting and damaging natural resources. It also minimises
climate change effects and strives to leave as small an ecological footprint as possible by, for
example, using local raw materials rather than those transported from far away.

The presentation is based on the book ‘The Good Home Kitchen — How to Cook!” by
Banffyhunyady Erzsébet Hunyady, published by Singer and Wolfner Publishers around 1920.
The presentation also analyses the ‘Children’s Diet’ section from ‘The New Code of the Science
of Cooking and Baking’ cookbook (pages 417-439).

Keywords:  Sustainability, self-sufficiency, food, processing, development
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4. Lanyiskolak, tanul6 nok

Dr. habil. Horvath Kinga PhD
Prof. Dr. T6th Péter
Selye Janos Egyetem, Tanarképzé Kar

A N('j[ SZAKKEPZES DUALIZMUSKORI HELYZETE
TARSADALOMTORTENETI NEZOPONTBOL
A MAGYAR KIRALYI ALLAMI NOIPARISKOLA PELDAJA ALAPJAN

A hazai szakképzés alapjait az 1872. évi ipartorvény rakta le. Abban az évben alakult meg a
Pest-budai Ndiparegyesiilet, ami iskolat épitett a n6i szakképzés szamara (N6i Ipar- és
Kereskedelmi Tanoda). Azonban az épitkezés felemésztette az alapitvany erdforrasait, igy
1889-ben a Vallas- és Kozoktatasiigyi Minisztérium, a Kereskedelemiigyi Minisztérium és
Budapest Székesfovaros, majd 1894-t61 a Kereskedelemiigyi Minisztérium gondnoksaga alé
keriilt, és akkor lett a neve Budapesti Magyar Kiralyi Allami N@ipariskola. Két telephelyen,
Pesten ¢és Budan miikodott, majd 1911-ben a Rakodczi térre koltozott. 1922-ben kozépfoka
szakiskolava valt, majd az 1950-es évektdl Kulich Gyula Technikumként, 1963-t6l pedig
szakkozépiskolaként miikodott tovabb.

A széazadforduléra mar a kdzoktatds valamennyi szintjén a tanterv szerves részét képezte a
ndi kézimunka tanitdsa. A felsObb népiskolak, illetve a polgari iskolak a keresetforrasul
szolgald ndi kézimunkak ismertetését ¢s a kelld jartassag megszerzését tizték ki célul. A
felsébb lednyiskolakban a ndnevelés feladatanak azt tekintették, hogy ,,...a tarsadalomnak nem
tudomanyossagot negélyezd, még kevésbé tudakos, hanem jézan értelemmel bird, az ismeretek
alapfeltételeit ismerd, helyesen gondolkozd, munkaszeretd és munkalkodni tudo, szerény és
viddm ndkre van sziiksége.” (Nendtvich, 1897) A tananyag felolelte mindazt, amit egy
magasabb miiveltségii ndnek tudnia kellett, ezért a sz&p iranti érzék és izlés fejlesztése céljabol
a tantervbe felvették a n6i kézimunkak készitését is.

A néipariskoldk célja volt — a fels6bb leanyiskoldkban és a polgari iskoldban tanultakra
épitve, a n01 munkak szakszer( tanitasaval és a kisebb ndi szabosagok, szakiizletek vezetéséhez
sziikséges szakismeretek oktatasaval — fiatal ndket hasznos szakmunkasokka képezni, és dket a
csaladi korben felmeriilé6 munkak 6nallo elvégzésére képessé tenni. A ndipariskolak allamiak,
vagy allamilag segélyezettek, vagy pedig alapitvanyi fenntartastiak voltak.

A szazadforduléon allami fenntartisi egyediil a Budapesti Magyar Kiralyi Allami
Ndipariskola volt. Ennek példajan mutatjuk be a dualizmus kori ndéi szakképzést,
tarsadalomtorténeti nézépontbol. Olyan kérdésekre kerestiik a valaszt, hogy mi volt az iskola
tarsadalmi és gazdasagi szerepe, milyen tényezOk hatottak az ott elsajatitott szakmai
miveltségre, milyen kapcsolata volt az intézménynek a munkaerdpiaccal. Kutatdsunk
forrasaként az iskolai értesitok szolgaltak.

Kulcsszavak: néi szakképzés, tarsadalomtorténeti kutatas, dualizmus, Magyar Kiralyi Allami
Noéipariskola
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THE SITUATION OF WOMEN’S VET DURING
THE DUALISM PERIOD FROM A SOCIOHISTORICAL POINT
OF VIEW BASED ON THE EXAMPLE
OF THE HUNGARIAN ROYAL STATE WOMEN’S SCHOOL

The Industrial Act of 1872 laid the foundations of domestic vocational education and training.
The Pest-Buda Women’s Association — which built a school for women’s VET — was
founded in the same year. However, the construction consumed the foundation’s resources, so
in 1889 it came under the guardianship of the Ministry of Religion and Public Education, the
Ministry of Commerce and the Capital City of Budapest. From 1894 onward, the Ministry of
Commerce came under custodianship and became the Budapest Royal Hungarian State School
for Women (BRHSSW). It operated at two locations in Pest and Buda and then moved to
Rakoczi Square in 1911. In 1922, it became a trade school. Then in the 1950s, it operated as
Gyula Kulich Technical Institute, and from 1963, as a vocational secondary school.

The higher primary and civil schools aimed to introduce women’s handicrafts, which
provided skills and income.

The upper girls’ schools considered the task of educating women in the following manner:
“...society needs women who are not picky about science, even less so knowledgeable, but who
have common sense, who know the basic conditions of knowledge, who think correctly, who
love work and who can work, modestly and cheerfully” (Nendtvich, 1897). The curriculum
encompassed everything a highly educated woman needed to know, including women’s
needlework to develop a sense of beauty and taste.

The girls’ school aimed to build on the learning in the upper girls’ schools and the civil
schools by teaching women’s jobs professionally, teaching the skills necessary to run small
women’s tailoring shops and specialized shops, training young women to become skilled
workers, and enabling them to perform the work arising in the family circle independently. The
women’s schools were state-owned, state-aided, or maintained by a foundation. At the turn of
the century, the RHSSW in Budapest was the only state school.

Using the example of the RHSSW in Budapest, we present women’s vocational education
and training in the Era of Dualism from a sociohistorical point of view. We searched for answers
to the following questions. What was the social and economic role of the school? What factors
influenced the professional education acquired there? What was the relationship of the
institution with the labour market? School bulletins served as the source of our research.

Keywords: Women’s VET, sociohistorical research, dualism, Hungarian Royal State School
for Women
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Palkuti Aniko
ELTE PPK

Neveléstudomanyi Doktori Iskola

LEANYTANULOK A CZUCZOR GERGELY BENCES GIMNAZIUM-
ES KOLLEGIUMBAN 1905 — 1918 KOZOTT,
VALAMINT 2008-TOL NAPJAINKIG

A folyamatban 1év6 kutatas sordn az 1905-1918 kozotti és a 2008-t6l napjainkig tartdé bencés
oktato-neveld munkanak a leanynevelésben megnyilvanult hatésait, dsszefiiggéseit, eredményeit,
esetleges problémait kisérelem meg feltarni, mikdzben a bencés oktatds hazai torténelmét
probalom elhelyezni a neveléstudomany, az elméleti-torténeti pedagogia keretei kozott.

Célom megismerni a gyOri bencés gimnaziumban 2008-ban bevezetett nénevelésnek az
elézményeit; a tarsadalmi igényt, a sziil6i szerepek €s elvarasok koriilményeit. A leanynevelés
vizsgalata az adott intézmény torténetében egészen 11j aspektust képvisel. A kutatas ujszertiségét
Kéri Katalin megallapitasaval tdmasztom alé: ,,Csupan kevéssé torténtek az allami és egyhazi
levéltarakban ndnevelés-torténeti kutatasok, €s feltdrasra varnak még a témakor szempontjabol
kiilonleges €s érdekes maganlevelezések, kézirattarban Orzott naplok, (befejezetlen) irodalmi
miuvek kéziratai.” (Kéri, 2015. 455.)

A eldadashoz kapcsolodo kutatasi kérdések: Milyen tarsadalmi igényeket ismertek fel a
gyOri bencések 1905-1918 kozott, hogy a magantanuld lednyok szamara lehetévé tették az
érettségi vizsgat? Milyen volt a korabeli nénevelésrdl alkotott vizi6o? Milyen allaspontot
képviseltek a sziilok leanyaik tanittatasaval kapcsolatban a 20. szazad elején? Miért meriilt fel
szaz évvel késobb a koedukacio igénye? Mi valtozott a munkarendben, a hazirendben, az
osztalyok életében a lanyok érkezésével? Hogyan valtozott a sziildi elvards, szerep a 21. szazadi
lanyok tanittatasaval kapcsolatban?

A kutatasi modszerek egy része deduktiv jellegii, hiszen elsddleges modszerként a
konyvészeti és levéltari forrasok (az 1905-1918 kozott végzett leanytanuldkra vonatkozd
gimnaziumi irattari adatok és a 2008-2012 kozotti, a lanypopulaciorol szold iskolai
dokumentéciok) elemzésére torekszem. Jelenleg empirikus modszerként a 2012-ben végzett
leanytanulok korében interjukészités zajlik, amely alkalmat ad a mikrotorténelem mint
szemléletmodd alkalmazésara:

»Ha elég kozel megylink a multhoz, nemcsak olyan dolgokat vehetiink észre, amelyek
tavolrol nem lathatok, hanem olyan dolgokat is, amelyek valaszt adhatnak az egészre vonatkozd
kérdéseinkre. Ennek az atnak a bejardsa szamos pedagogiai jelenség megértéséhez viheti
kozelebb azokat, akiket a mult €s jelen kapcsolata a jelen formalasa szempontjabol is érdekel.”
(Papp és Szijarto szerk. 2010, 18.)

A kutatas 0j tudomanyos eredményei kozott megjelenik a gyori bencés gimndziumban
végzett nevelés-oktatas multjanak feltarasa — kiilonos tekintettel a nénevelésre az 1905-1918
és a 2008-2012 kozotti idészakban.

Bizonyithatova valik a forraskutatasok alapjan, hogy a néi tanulokhoz valé viszonyulas és
annak intézményes gyokerei, kultiraja lehetévé tették a 20-21. szdzadi bencés nevelés
megujitasat.

Kulcsszavak: bencés ndnevelés, leany magantanulok, koedukacid, tarsadalmi igény, sziiléi
szerepek
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GIRLS AT THE CZUCZOR GERGELY BENEDICTINE
HIGH SCHOOL AND COLLEGE
FROM 1905 TO 1918 AND FROM 2008 TO THE PRESENT

In the course of ongoing research, | will try to explore the effects, connections, results and
possible problems of Benedictine education in girls’ education from 1905 to 1918 and from
2008 to the present day while placing the history of Benedictine education in Hungary within
the framework of educational theory and theoretical-historical pedagogy.

I aim to learn about the antecedents of the women’s education introduced in GyoOr
Benedictine High School in 2008, the circumstances of the social demand, parental roles and
expectations. The study of girls' education represents a new aspect in the history of this
institution.

Katalin Kéri’s findings support the novelty of the research:

“Only a little research has been done on the history of female education in state and church
archives, and private correspondence, diaries kept in manuscript archives, manuscripts of
(unfinished) literary works, which are special and interesting from the point of view of the
subject, are still to be explored.” (Kéri, 2015. 455.)

Research questions also related to the conference:

What social needs did the Benedictine monks of Gy6r recognise between 1905 and 1918
to allow girls to take the school-leaving examination?

What was the vision of women's education at the time?

What were the parental views on the education of their daughters in the early 20th century?

Why did the need for co-education arise a hundred years later?

How did the arrival of girls change working hours, house rules and classroom life?

How have parents' expectations and roles changed concerning the education of girls in the
21st century?

Some of my research methods are deductive in nature, as my primary method is to analyse
bibliographic and archival sources (high school records of girl students from 1905-1918 and
school records of the girls' population from 2008-2012).

The current empirical method involves interviewing the girl population of 2012, which
provides an opportunity to apply micro-history as a methodological approach:

“If we get close enough to the past, we can notice not only things that cannot be seen from
a distance but also things that can answer our questions about the whole. Going down this path
can bring us closer to understanding many pedagogical phenomena for those who are interested
in the relationship between past and present in terms of shaping the present. ” (Papp and Szijarto
eds. 2010, 18.)

The new scientific research results include an exploration of the past education in the
Benedictine Grammar School in Gydr, emphasising women’s education in the 1905-1918 and
2008-2012 periods.

It becomes evident that the attitude towards female students and its institutional roots and
culture enabled the renewal of Benedictine education in the 20th and 21st centuries.

Keywords:  Benedictine women's education, girls' private education, co-education, social
demand, parental roles
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Dr. Kanczné Nagy Katalin
Budapesti Miiszaki és Gazdasagtudomdanyi Egyetem,
Gazdasag- és Tarsadalomtudomanyi Kar

A NOI SZEREP VALTOZASATHOZ VALO VISZONYULAS
A MUSZAKI ES GAZDASAGTUDOMANYI KEPZESBEN
TANULO NOI HALLGATOK KOREBEN

Jelen tanulmany a miiszaki és gazdasagtudomanyi egyetemi képzésekben részt vevd ndi
hallgatok attitidjeinek feltarasara vonatkozo kutatds eredményeit, valamint a képzésiikre
vonatkozd kovetkeztetéseket mutatja be. A kutatds célkitiizése a férfiak kozott altalaban
kisebbségben tanuld, a hagyomanyosan férfiak altal végzett munkateriiletekre késziild ndk
viszonyulasa a ndi szerephez. Attitlidjeik ugyanis hatassal lehetnek szocialis viselkedésiikre, az
informaciok befogadasara, konfliktusaik kezelésére.

A vizsgalat egy miiszaki és gazdasagtudomanyi felsdoktatasi intézményben miik6dé online
kurzuson résztvevd hallgatok produktumainak elemzésével valosult meg. A kurzus a
lednynevelés torténetét helyezi fokuszba az 0kortol napjainkig, €s betekintést nyujt a kiillonb6z6
torténeti korokban €16 csalddok, illetve a gyermekek helyzetének alakuldséba is. Mindezek
megvaldsitasa az egyes korokhoz kapcsolddo irodalmi és filmmiivészeti alkotasok vizsgalata,
feldolgozasa altal torténik. A kurzuson a hallgaték nyolc témakorhoz kapcsoléddan végeznek
feladatokat. A tanulményban bemutatott elemzés 30 hallgatd 240 beadott dolgozata alapjan
tortént. A kutatas modszere a tartalomelemzés, mely alkalmas a rendelkezésre allo szovegekbdl
mogottes tartalmak és rejtett informacidk kinyerésére.

A vizsgalatban a kdzleményeket egyrészt a beadott dolgozatok szakirodalmakbdl szarmazé
tartalmi idézetei, illetve a sajat gondolatok megfogalmazasabol szarmaz6 szovegek, masrészt a
munkakban megjelenitett képek jelentették. Az els6 fazisban 3—3 f6 kategodria alapjan tortént a
kodolas. A szovegek f0 kategoriai a kovetkedk voltak: 1. a néi kiilso, 2. a ndi tevékenységek €s
3. a belso tulajdonsagok leirasai, a képek f6 kategoriai pedig 1. az épiiletek, 2. az emberi alakok
és 3. a targyak voltak, melyek aztan tovabbi alkategoriakra lettek bontva. Az elemzés
kvantitativ jellegli, melyben az Atlas.ti segitségével a taldlati gyakorisag alapjan allapitottuk
meg a kovetkeztetéseket. Az eredmények alapjan feltarasra keriiltek a rejtett sszefiiggések a
n6i hallgatok miszaki és gazdasagtudomanyok teriiletén érzett helyzetiikkel, a n6éi szerep
valtozasaival €s sajat ndi mivoltuk megitélésével kapcsolatosan. A megszerzett informaciok az
egyetemi képzés hatékonysagahoz tudnak hozzajarulni a tananyag tovabbi fejlesztése, valamint
a hallgatok kulturélis kompetencidinak erdsitése altal.

Kulcsszavak: nétorténet, néi szerepek, miiszaki palya, tarsadalom, tartalomelemzés
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ATTITUDES TOWARDS CHANGES
IN THE ROLE OF WOMEN AMONG FEMALE STUDENTS
OF ENGINEERING AND ECONOMICS

This study presents the results of research exploring the attitudes of female students
participating in technical and economic university courses and the conclusions applicable to the
courses. The research aimed to discover female attitudes in traditionally male-dominated
courses and programmes. The attitudes of women in such programmes affect social behaviour,
information reception, and conflict management. The investigation analyzed the task solutions
of students participating in an online course at a technical and economics university. The course
focuses on the history of raising girls, from ancient times to the present, and provides insight
into families living in different eras and the development of children’s situations. It achieves
this by examing and processing literary and cinematographic works. During the course, students
perform tasks related to eight topics. The present study analyzed 240 papers submitted by 30
students using content analysis, a suitable method for extracting underlying content and
information from the available texts. In the research, the announcements were the content
citations of the submitted papers from the specialized literature, texts from the formulation of
one’s thoughts, and the images displayed in the papers. In the first phase, the study coded
according to three main categories: 1.) Description of female appearance; 2.) Female activity;
and 3.) Internal features. The main image categories were 1.) buildings, 2.) human figures, and
3.) objects, which we divided into further subcategories. The analysis was quantitative, and the
conclusions were established based on the hit frequency with the help of Atlas.ti. The results
revealed hidden connections concerning the position of female students in the technical and
economic sciences fields, the changes in the role of women and self-perceptions of their
femininity. The acquired information can contribute to university education effectiveness
through further curriculum development and strengthening student cultural competencies.

Keywords:  Women’s history, women's roles, technical career, society, content analysis

61



5. Nok a tudomanytorténetben

Dr. Csehiova Agata PhD
Paed Dr. Kiss Beata
Selye Janos Egyetem Tandrképzé Kar

»ASSZONYSZERELEM, ASSZONYSORS” — NOI SZEREPEK
A ZENEMUVESZETBEN, ZENETORTENETBEN, ZENEPEDAGOGIABAN
A 19. SZAZAD MASODIK FELEBEN ES A SZAZADFORDULO EVEIBEN

A téma betekintést nyujt a nonevelés, a néi miivelodés és a ndi szerepek egyes szegmenseibe a
19. szazad muvészi, kulturalis, tarsadalmi életének tiikrében. Bemutatasra keriilnek a kor
elismert mlivészndi €s zenetanarndi, valamint helyiik és szerepiik a 19. szdzad masodik felében
¢s a 20. szdzad elsd éveiben, mindenekelOtt a zenében, a zenei életben, a zenei képzésben, a
zenepedagogiaban. Tehat azok a holgy személyiségek, akik miivészetiikkel, alkotoi
tevékenységiikkel, oktat6-neveld munkdjukkal a korabeli tarsadalmi megprobaltatasok ¢€s
nehézségek ellenére is jelentds vagy meghatarozé szerepet jatszottak a 19. és 20. szazad zenei,
kulturalis, pedagogiai €letében. A téma kdzéppontjaban Clara Josephine Wieck, késdbbi nevén
Clara Schumann (1819-1896) mintaértékii életpalyaja all, aki tragikus sorsu élete ellenére
szinte paratlan muvészi karrierrel és értékes pedagdgiai munkéssaggal biiszkélkedhetett.
Személyiségével, tehetségével, tuddsaval, szorgalmaval szdmtalan kortars miivész, zenetudos,
kritikus, pedagdgus csodalatat és elismerését vivta ki. A kdzéppontban tehat mindenekeldtt
Clara Schumann (Wieck) személyisége és miivészete all, de emlitésre keriilnek sikeres holgy
tanitvanyai is, mint a lengyel szdrmazasu Natalia Janoth €s a pesti sziiletésti Eibenschiitz Ilona,
tovabba a hasonloan sikeres kortarsak koziil mindenekel6tt Sophie Menter, Anna Nikolajevna
Jesipova, valamint a sort zdrva a magyar zenepedagdgia és zenemiivészet kiemelkedd
holgyalakjaval, Varré Margittal.

Kulcsszavak: Nonevelés, n6i miivel6édés, képzés, miivészet, zenei élet, miivésznok, zenetanarnék
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“FEMALE LOVE, FEMALE FATE” - WOMEN'S ROLES IN MUSIC ARTS, MUSIC
HISTORY, MUSIC EDUCATION IN THE SECOND HALF OF THE 19TH
CENTURY AND AT THE TURN OF THE CENTURY YEARS

The subject provides an insight into women's education, women's culture and women's roles in
the artistic, cultural and social life of the 19th century. It examines the acknowledged women
artists and music teachers of the period, their place and role in the second half of the 19th cen-
tury and the first years of the 20th century, particularly in music, musical life, music education
and music pedagogy. Consequently, these are the personalities who, through their art, their cre-
ative work, their teaching and education, played a significant or decisive role in the musical,
cultural and educational life of the 19th and 20th centuries, despite the social hardships and
difficulties of the times. The focus is on the exemplary career of Clara Josephine Wieck, later
Clara Schumann (1819 - 1896), who, despite her tragic life, enjoyed an almost unparalleled
artistic career and valuable pedagogical work. Her personality, talent, knowledge and diligence
have earned her the admiration and recognition of countless contemporary artists, musicolo-
gists, critics and teachers. Therefore, the focus, first and foremost, is on the personality and art
of Clara Schumann (Wieck), but also on her successful female pupils, such as the Polish-born
Natalia Janoth and the Pest-born Ilona Eibenschiitz, and, among her equally successful contem-
poraries, Sophie Menter, Anna Nikolajevna Jesipova, and, to conclude, Margitta Varrd, an
outstanding figure in Hungarian music education and music-making.

Keywords:  Women education, education, art, music, women artists, women music teachers
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Dr. Molnar Csilla
Soproni Egyetem Benedek Elek Pedagogiai Kar

TORMA ZSOFIA,
A VILAG ELSO REGESZNOJE

Eléadasomban Torma Zsofia (1832-1899) élettitjat, munkassagat szeretném bemutatni, aki
nem csupan magyar viszonylatban, de a vilagon is az elsé noi régészek kozé sorolhatd ( Harriet
Boyd Hawest, Dorothy Garrod, Marija Gimbutas mellett). Témamat a vonatkozo6 szakirodalom
¢s eredeti forrasok felhasznalasaval mutatom be. Torma Zsoéfia erdélyi nagybirtokos csaladba
sziiletett, édesapja, Torma Jozsef torténész—régész volt, a testvére, Torma Karoly pedig vilag-
hiri archeologus lett, aki feltarta Aquincumot. Torma Zs6fia csaladi hatasra €és sajat belséd
késztetésére hallgatva néként a kutatoi palyat valasztotta. Vagyonat jotékony célokra és a hazai
régészet fejlesztésére forditotta. Foként Hunyad varmegyében kutatott, és nevéhez flizodik
tobbek kozott a késdbb nemzetkozileg is jelentdsnek bizonyult tordosi, valamint a Nandorvalya
kozelében taldlhato leletegyiittesnek a feltarasa. Torma Zsoéfia kapcsolatban allt a kor vezetd
tudodsaival, mint példaul a Trojat felfedezé Heinrich Schliemann, valamint Francis Lenormant,
John Lubbock vagy Archibald Sayce.

Elete soran meg kellett, hogy kiizdjon az akkor még a néi tudésokat széles korben dvezd
elditéletekkel, de faradozésait, aldozatos munkédjat siker korondzta, hiszen szamos nemzetkozi
régészeti konferencia eldadoja lehetett. 1880 augusztusadban meghivast kapott Berlinbe, a német
nemzetkdzi embertani kongresszusra, ahol alkalma nyilt bemutatni a Hunyad megyében talalt
dskokori, ujkdkori és rézkori leleteket, tobbek kozott a tordosi Ostelepet, az addig ismert trojai,
miikénéi, egyiptomi és kozép-eurdpai leletanyagok 0Osszehasonlitasanak tiikrében. Itt
talalkozott Rudolf Virchow etnografussal, a kor egyik legkivalobb szakemberével. 1894-ben
jelent meg régészeti kutatasait 6sszefoglald kotete német nyelven, amely komoly nemzetkdzi
sikert aratott. Bar halala el6tt néhadny honappal elnyerte a kolozsvari egyetem tiszteletbeli
doktori cimét, ugyanakkor a hazai tudoményos életben mindvégig mell6zott volt, illetve
komoly szakmai féltékenységgel taldlkozott. Igy lett ellensége példaul Hampel Jozsef régész, a
Nemzeti Mzeum munkatarsa, aki még Torma Zs6fia haldla utdn is ginyolddott a régésznd
munkdassagan. Mas magyar tudosok (példaul Hunfalvy Pél vagy Pulszky Ferenc) és intézetek
pedig a szokatlannak hatd elmélete terjedését szerették volna megakadalyozni, ezért nem
kozoltek a hazai folyoiratokban tudoméanyos eredményeket, konyveket, tanulmanyokat Torma
Zsofia tollabol. Valos méltatast egészen a legutobbi évtizedekig nem kapott. Erre példa az
1986-ban Budapesten megjelent harom kotetes Erdély torténete cimii monografia, amely
figyelmen kiviil hagyta személyét és mikodését.

Kulcsszavak: neveltetés, néi tudos, régészet, erdélyi leléhelyek, nemzetkozi elismerés
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ZSOFIA TORMA,
THE FIRST FEMALE ARCHAEOLOGIST

My presentation focuses on the life and work of Zs6fia Torma (1832-1899), who — along with
Mary Anning and Johanna Mestrof — can be classified as one of the first female archaeologists,
not only in Hungary but the world. Her father, J6zsef Torma, was a historian, while her brother,
Kéroly Torma, was also an archaeologist who excavated Aquincum. Zso6fia Torma devoted her
fortune to charitable purposes and the development of science, primarily to domestic
archaeological discoveries. She mainly researched in Hunyad County and, among other things,
is credited with discovering the Tordos finds — which later proved to be internationally
significant — and the finds located near Nandorvalya. Zs6fia Torma was in contact with leading
scientists of the time, such as Heinrich Schliemann, who discovered Troy, and Francis
Lenormant, John Lubbock and Archibald Sayce. Zs6fia Torma had to fight the prejudices that
still surrounded women scientists, but success crowned her efforts and self-sacrificing work, as
she could speak at many international archaeological conferences. In August 1880, she was
invited to the International Anthropological International Congress in Berlin to present the
prehistoric, neolithic and copper age artefacts found in Hunyad County — including the ancient
settlement of Tordos — and compare them to previously known Trojan, Mycenaean, Egyptian
and Central European artefacts. At the congress, she met the ethnographer Rudolf Virchow, an
outstanding specialist. Her book summarizing her archaeological research was published in
German in 1894 and became an international success. Near the end of her life, she received a
doctorate from the University of Cluj. At home, she was ignored. When she did receive
attention, it was often in the form of severe professional envy. For example, the archaeologist
Jozsef Hampel — a National Museum employee — became an enemy in this way. He continued
to mock Zsofia Torma's archaeological work long after her death. Other Hungarian scientists
— such as Pal Hunfalvy or Ferenc Pulszky — and institutes wanted to prevent her unusual
theory from spreading. Consequently, they did not publish her scientific results, books or
studies in domestic journals.

Keywords:  Education, private and public, archaeology, Transylvanian deposits, Asia Minor
relations
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Széchenyi Istvan Egyetem
Deadk Ferenc Allam- és Jogtudomanyi Kar

UNGAR MARGIT,
AZ ELSO MAGYAR UGYVEDNO EMLEKEZETE

A tanulmany a hazankban végzett elsé ndi ligyvédnek allit emléket, az 6 €letutjat mutatjuk be.
Mivel Ungar Margit élettorténete szinte ismeretlen, ezért id6- €s célszerii, hogy személye ¢és
tevékenysége Ujra eldtérbe, a feledés homalyabol napvilagra keriiljon.

A kozponti témat elsddleges forrasok felhasznalasaval ismertetjiik, amelyek eldsegitik az
eddig csak toredékesen feltart életat allomésainak a bdvebb kifejtését, ennek konnyebb
megértését. Igy részletesebb, ezaltal arnyaltabb, de még mindig csak vazlatos képet kapunk az
elsé n6i tigyvéd életérdl, hivatasarol és munkassagarol.

Végigkisérjiik a cimszerepl6t a sziiloi haztol az elemi és kozépfokt iskolai tanulmanyokon
at az egyetemig, a jogi doktorra avatasig. Bemutatjuk a kiizdelmét — az addig kizardlag
férfiaknak fenntartott jogi palyan —, amit az tigyvédi kamarai felvételéért, a gyakorlati ismeretek
megszerzéséért €s a sikeres ligyvédi vizsgak abszolvalasaért tesz.

Feltarjuk, hogy Ungar Margit milyen empatiaval és szolidaritassal fordul a jogi ligyekben
0t megkeresOkhoz, illetve, hogy a nék egyenjogusaganak kérlelhetetlen sz6szoloja. Még akkor
is, amikor 6t a zsiddo szarmazisa miatt jogfosztd intézkedések érik, és ezaltal szinte
megsemmisiil az 6 €s a szerettei ¢lete.

Kideritjiik a masodik vilaghaborti utani évei nehézségeit, banatait és dromeit, illetve az
példaja egyuttal buzditdan hat a mai kor embere szamara is, hogy az dldozathozatal el6bb-utobb
be fog érni, meg fog tériilni. Munkénk eredményeként reméljiik, hogy Ungéar Margit Gjra
visszakertil a(z elsd) jogasz- és ligyvédnék Pantheonjaba, az 6t megilletd helyre, ezaltal pedig
a kozéleti, szakmai és tudomanyos diskurzus folyamaba.

Kulcsszavak: néi tigyvéd, életpalya, feminizmus, nétorténet, elsé tudos nék
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MARGIT UNGAR,
THE FIRST HUNGARIAN FEMALE LAWYER

The study commemorates the first female lawyer to graduate in our country, and we present her
life path. Since Margit Ungar 's life story is almost unknown, it is timely and appropriate that
she and her person and activities come to the fore again from obscurity.

We explain the central topic using primary sources, which help explain the previously only
partially explored stages of her life, making them easier to understand. In this way, we get a
more detailed, thus more nuanced, but still only sketchy picture of the life, profession and work
of the first Hungarian female lawyer.

We accompany the title character from her parental home, through elementary and
secondary school studies, to university, and the inauguration of her doctorate in law. We present
her struggle in a legal world reserved exclusively for men — how she managed to be admitted
to the bar, acquire practical knowledge and successfully pass the bar exams.

We will reveal the empathy and solidarity with which Margit Ungar addressed those who
approached her in legal matters and how she was an unrelenting advocate of women’s equality.
Because of her Jewish background, she was subjected to measures that deprived her of rights
and threatened to destroy her life and the lives of her loved ones.

We reveal the difficulties, sorrows and joys of the years after the Second World War, her
exact locations as her life’s journey ended, and provide a reassuring conclusion to her earthly
existence. Thus, her example serves as a beacon of hope for contemporary people; sacrifice
does pay off sooner or later.

Through our work, we hope Margit Ungar returns to her rightful place in the pantheon of
female lawyers and the flow of public, professional and academic discourse.

Keywords:  Female lawyer, career, feminism, women's history, first women in science
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Pécsi Tudomanyegyetem
Boélcsészet- és Tarsadalomtudomanyi Kar,
., Oktatas és Tarsadalom™ Neveléstudomanyi Doktori Iskola

ZSIDO Nél SORSOK A 20. SZAZADBAN:
MANGOLD EVA ES LANYA MIKROBIOGRAFIAJA

Az elsd vilaghabort elvesztése jelentds valtozasokat hozott Magyarorszag és a magyarorszagi
zsidosag életében is. A dualizmus kori prosperal6 és liberalis szemléletti allam helyét atvette a
keresztény-nemzeti eszmére épiild, neonacionalista felfogas, amely a két vilaghdboru kozti
1d6szak eurdpai torténelmi fejleményeivel egylitt, zsidoellenes torvények és rendeletek tucatjait
eredményezte a korabeli Magyarorszagon. A nagy torténelmi események a mikrotorténetekben,
példaul a soproni Mangold csalad életében is, megmutatkoztak. Az Osztrak-Magyar Monarchia
idején Sopronba vandorolt, ott letelepedett, csaladot és vallalkozast alapitdé Mangold Mor és
Schlesinger [lona gyermekeire €s unokaira is hatassal voltak a valtozasok. Az 1920-as években
egyre ndvekvd antiszemitizmus, az 1930-as években meghozott zsidotorvények sok
honfitarsunkkal egyiitt 6ket is fontos dontések, sorsforditd valasztasok elé allitottak.

Az el6adas alapjat jelentd kutatas egy tdgabb, a 20. szdzadi zsido ndi sorsokat bemutatd
kiallitas el6készitését célzo munka részeként késziilt, a Sopronban sziiletett Mangold Eva és
lanya élettorténetérdl. Tematikdjaban jol illeszkedik az 1960-as években kibontakozo, majd a
20. szazad végére, a 21. szazad elejére egyre hangstlyosabb ndtorténetiras torekvéseihez, ezen
belill is a ndtorténet helytorténeti vonatkozasait kiemelve. Az eldadés torténelmi keretekbe
agyazottan, a nagy torténelmi események mellett a mikrotorténeti €s ndtorténeti nézépontot is
bemutatva tarja fel a Mangold csaldd ndtagjainak mikrobiografidjat. A kutatds forrasanyaga
nagyon sokszinli és valtozatos: a korszakban keletkezett csaladi dokumentumok (példaul
levelek, bizonyitvanyok) és csaladi fotdk, tovabba tjsagcikkek, korabeli, nyomtatdsban
megjelent konyvek, visszaemlékezések, illetve online tartalmak jelentik a vizsgalat alapjat, és
mindezeket még kiegésziti az ,,oral history” kutatdsba torténé beemelése. Modszertanilag a
torténeti forraselemzés, a sajtocikk- és a képelemzés allt a kozéppontban, és kiemelt szempont
volt mindvégig a multiperspektivikus szemléletmod érvényesitése.

A kutatasban arra kerestiik a valaszt, hogy miként hatottak a nagy torténelmi események
egy magyarorszagi zsido csalad, kiilondsen annak ndtagjai életére? Milyen lehetségek és
kényszerpalyak mentén mozoghattak a soproni csalad tagjai? Milyen valasztas(ok) el¢ allitotta
Oket a 20. szazadi torténelem? Hol és hogyan volt lehetdségiik kibontakoztatni a benniik rejlé
tudast és tehetséget?

Kulcsszavak: 20. szazad, nétorténet, soproni helytorténet, zsidosag torténete, Mangold csalad
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JEWISH WOMEN'S DESTINIES IN THE 20TH CENTURY:
THE MICROBIOGRAPHY OF EVA MANGOLD
AND HER DAUGHTER

The loss of the First World War brought significant changes to Hungary and the lives of
Hungarian Jewry. A neo-nationalist outlook based on the Christian nationalist ideal replaced
the prosperous and liberal state of the Dualist Era, which, together with the historical
developments in Europe between the two World Wars, resulted in dozens of anti-Jewish laws
and decrees in Hungary. Micro-histories, such as the life of the Mangold family in Sopron, also
reflected the major historical events. The changes also affected the children and grandchildren
of Mér Mangold and Ilona Schlesinger — who migrated to Sopron during the time of the
Austro-Hungarian Empire, settled down, started a family, and opened a business. The growing
anti-Semitism in the 1920s and the Jewish laws of the 1930s confronted them, along with many
other Hungarians, with crucial decisions and fateful choices.

The research on which this lecture is based was part of a broader project for an exhibition
on the fates of Jewish women in the 20th century, on the life story of Eva Mangold, born in
Sopron, and her daughter. Its theme fits in well with the efforts of women’s historiography,
which developed in the 1960s and became more pronounced in the late 20th and early 21st
centuries, emphasising the local historical aspects of women's history. The presentation
explores the microbiography of the female members of the Mangold family, embedded in a
historical framework, presenting a micro-historical and women’s history perspective alongside
the major historical events. The source material is very diverse and varied, including family
documents (e.g. letters and other written records) and family photographs from the period, as
well as newspaper articles, contemporary books in print, reminiscences and online content,
complemented by the inclusion of ‘oral history’ in the research. Methodologically, the focus
was on historical source analysis, press article analysis, and image analysis; a multi-perspective
approach was a key aspect throughout.

The research sought to answer the question: How did the major historical events affect the
life of a Jewish family in Hungary, especially its female members? What were the opportunities
and constraints in which the members of the Sopron family moved? What choice(s) did 20th-
century history present them with? Where and how did they have the opportunity to develop
their knowledge and talents?

Keywords:  20th century, women’s history, local history of Sopron, history of Judaism,
Mangold family
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6. Nok a pedagogusi palyan

Dr. Molnar Béla
ELTE PPK Pedagdgiai és Pszicholdgiai Intézet — Szombathely,
Milton Friedman Egyetem

DOMONKOS NOVEREK A PEDA(}()GUSI PALYAN
A DUALIZMUS KORABAN

crer

alapitasunak tekinthetd, de azt olasz és osztrak szerzetesek alapitottak, ¢s majdnem negyven év
alatt magyarosodott el egészen. Az eldadas a kdszegi kozosség tanitoképzdjének torténetét
koveti nyomon, kiilonos tekintettel a nevelo—oktatdé munka személyi feltételeinek valtozasaira,
valamint a tanitdssal foglalkozo kari névérek tevékenységének 1874—t6l 1918—ig torténd
bemutatasara.

1924-ben Németh Imre paptanar, a kdszegi tanitondképzo intézet igazgatdja megirta a
képzo torténetét, amelyhez pontos levéltari adatokat is hasznalt, munkajdban a Kongregacio
torténetével csupan vazlatosan, az intézmény torténetének érthetobbé tétele érdekében
(hivatkozasok nélkiil) foglalkozott.

A masodlagos forrasok tekintetében a rend egyik tagjanak a munkaja segitette, hogy a
Kongregacio torténetét megismerhessiik, hogy a tanitoképzé alapitdsanak, miikddtetésének,
vagyis a létesitési, fenntartéi hatterének a bemutatasat adjuk. Magyar Marietta Az Arpad-hdzi
Vas megyében 1868 és 1920 kozott cimi, kivalo dolgozatdban elsésorban a rend, a Kongregacio
torténetének Gtven évét tarta fel, a kzosség iskolainak megalapitasat, azok torténetét viszont
csak részben dolgozta fel.

Az elbadas célja, hogy feltarja, kik voltak azok a szerzetesndvérek, akik a kdszegi
tanitoképzést elinditottak, iskolat teremtettek, miikodtettek.

A kutatashoz analitikus jellegli kutatasi stratégiat alkalmaztunk, aminek révén forrasokat,
dokumentumokat elemeztiink. A forrdsanyag jelentds részét a Nemzeti Levéltar Vas Megyei
Levéltaranak Koészegi Fidklevéltardban leltiik fel. Az évkonyveket a rend napjainkban is
miukddtetett altalanos iskolajaban talaltuk meg.

Az eloadasban elészor vazlatosan kitériink a domonkos rendi apacadk koszegi
letelepiilésének koriilményeire. A kOszegi apacdknak nem kis nehézséget okozott, hogy
idegenként, kezdetben a magyar nyelv kelld ismeretének hidnyaban kellett boldogulniuk egy
olyan orszagban, amelyet egyre inkabb athatott a nemzeti szellem, ahol az allam fokozottan
jelen kivant lenni a felekezeti oktatdsban is. Az eldadds bemutatja, hogy a kdszegi ndvérek
megbirkoztak a nehézségekkel, igazi magyar oktatasi intézménnyé valt az iskolajuk, és egyre
jobban megfeleltek a névekvo allami mindségi kovetelményeknek. Az ismertetésbol részletes
képet kaphatunk a kari ndvérek aldozatos lednynevelé munkajarol.

Kulcsszavak: kari névérek, domonkos apacak, tanitoképzés, Készeg, ndnevelés
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DOMINICAN SISTERS ON THE TEACHING CAREER
IN THE AGE OF DUALISM

Italian and Austrian monks founded The Apostolic Congregation of the Sisters of St. Dominic
community in Hungary. Nevertheless, it became thoroughly Hungarian in less than forty years.
This thesis traces the history of the teacher training school in the Kdszeg community, with a
particular focus on the changes in the personal conditions of the educational work. It also
presents the activities of the teaching faculty nurses from 1874 to 1918.

In 1924, priest teacher Imre Németh, the director of the Kdészeg female teacher training
institute, wrote the history of the formation, for which he also used archival data. In his work,
he presents the history of the Congregation in outline to make it more understandable (without
references).

In terms of secondary sources, the work of a member of the order helped us to know the
history of the Congregation, and present the background of the foundation and operation of the
teacher training school, i.e. its establishment and maintenance. In her excellent thesis “The
History of the Apostolic Congregation of the Sisters of St. Dominic Order, named after St.
Margaret of Arpad-hazi, in Vas county between 1868 and 1920”, Marietta Magyar primarily
explored fifty years of the history of the order and the Congregation, and only partially
elaborated on the founding of the community’s schools.

The purpose of the presentation is to become familiar with the nuns who started teacher
training in K&szeg and created and operated a school.

We used an analytical research strategy to analyze sources and documents. Much of the
source material emerged from the K&szeg Branch Archives of the Vas County Archives of the
National Archives. We found the yearbooks in the elementary school of the order, which still
operates today.

At the conference, the presentation will first outline the circumstances of the Dominican
nun settlement in K&szeg. The nuns from Kdszeg had much difficulty as foreigners, initially
with insufficient knowledge of the Hungarian language. Also, the country a nationalist spirit
permeated the country. The state wanted to be increasingly present in religious education. The
presentation shows how the Kdszeg sisters overcame difficulties. Their school became a true
Hungarian educational institution and increasingly met the growing state quality requirements.
The presentation provides a detailed picture of the sacrificial work of the faculty nurses in
educating girls.

Keywords:  Dominican Sisters in teaching staff, Dominican Sisters, teacher training, Készeg,
women's education
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GEOCZE SAROLTA, ]
A MAGYAR NEMZETI NONEVELES UTTOROJE

A 19-20. szdzad forduldjat igen fontos korszaknak tekinthetjik a ndéi emancipacid
folyamatéban. Ez volt az az 1ddszak, a dualizmus korszaka, amely keretet és alapot adott az
Osztrak-Magyar Monarchia teriiletén a tarsadalmi-gazdasagi modernizécié kibontakozasahoz,
melynek fontos szerepléi voltak a ndk, csakigy, mint masutt is a nyugati vilagban. A
tankotelezettség 1868-ban tortént bevezetése, a lednyiskolaztatas szintjeinek kibdviilése, a nék
munkaerdpiacon torténd, minden korabbi korszaknal nagyobb Iétszamu megjelenése a
nénevelés eszményeit, tartalmat és gyakorlatat is atalakitotta. (Kéri, 2018; N. Szegvari, 1969)
A téarsadalmi hierarchidt figyelmen kiviil hagyva, a ndk jogaiért és érdekeik képviseletéért
kiilonféle civil mozgalmak szervezddtek, a ndk képzése, tudomanyos és gazdasagi életben
tortént megjelenése fontos pillére volt a szdzadfordulds nemzetépitési torekvéseknek.

Az eléadas Gedcze Sarolta (1862—1928) nemzeti ndnevelési torekvéseinek a bemutatésat
allitja a kozéppontba. A magyar torténelem egyik kiemelkedd ndalakja ird, szociologus, tanar
¢és intézményvezetd volt, aki élete nagy részét Budapesten toltotte, de leanyiskolakkal
kapcsolodo munkéssaga Brassohoz és Komaromhoz is kotddik. Termékeny iroként volt jelen
nem csak a szociologia, hanem a pedagdgia tudomanyteriiletén is. Kutatdsunk soran (mely egy
nagyobb I¢legzetli, a magyar tanitondképzés torténetét feltard vizsgalat része) olyan kutatoi
kérdésekre keressiik a valaszt, hogy vajon a pedagégusndt a munkassaga soran milyen hatdsok
érték, ¢és hogyan valtoztak a nézetei az 1. vildghdboru ideje alatt, valamint, hogy mindez
mennyire tiikr6zédik vissza az irasaibol? Fontos kérdés, hogy mit tudott felhasznalni gyakorlati
nevelési tapasztalataibol a ndnevelés korabeli elméletének egyik kidolgozojaként, illetve mi
mindent tett a nevelés megujitasaért? Valaszt szeretnénk kapni arra is, hogy Gedcze Sarolta a
palyaja soran milyen szakmai kapcsolatokat tartott fenn a nénevelés elomozditasa érdekében,
illetve, hogy milyen egyleteket timogatott a magyar nok onképzését eldsegitve.

A kutatds elméleti kereteit a hazai nevelés- €s ndneveléstorténet adja, forrastani alapjat
pedig elsdsorban azok a magyar nyelvii, korabeli sajtotermékek — tobbek kozott a Magyar
Pedagdgia, a Nemzeti NOnevelés, a Magyar Tanitoképz6 és a Budapesti Hirlap —, amelyek
hasabjain Gedcze Sarolta rendszeresen kozzétette nézeteit a lanynevelésrdl, a ndi
szereprepertoar valtozasarol és boviilésérol, valamint az oktataspolitikarol. A sajtocikkek
elemzése a tartalomelemzés modszertanaval torténik.

Az elOadas Osszességében arra kivan ramutatni, hogy Gedcze Sarolta pedagodgiai
munkdassdga mennyire segitette eld és hogyan befolyasolta a magyarorszagi néi miivelddést a
szdzadforduld idején. A dualizmus kordban tevékenykedd, a herbarti pedagogiat ismerd €s
hasznal6 pedagogusnd irdsaiban tobbszor volt hangstlyos téma a magyar ndk oktatésa, illetve
azon beliil az erkolcsi nevelés €s a nemzetnevelés. Véleménye szerint egy miivelt nd képes arra,
hogy a haztartasi, csaladi életben vitt szerepeit Osszeegyeztesse a tarsadalmi életben, a
munkaerdpiacon vallalt feladataival. A jeles pedagogiai gondolkodd irasaival, szervezodi
munkdjaval ehhez adott szamtalan Gtletet, tudomanyosan megalapozott elméleti alapokat,
melyek mindmaig nem kell6képp feltartak, igy mas kutatok (példaul Kereszty Orsolya) téméaval
kapcsolatos korabbi irasait szeretnénk tjabb adatokkal és szempontokkal kiegésziteni.

Kulcsszavak: magyar nevelés- és oktatastorténet, néemancipacid, nénevelés, néi miivel6dés,
tartalomelemzés
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SAROLTA GEOCZE,
THE PIONEER OF HUNGARIAN NATIONAL WOMEN’S EDUCATION

The turn of the 20th century is a significant era in women’s emancipation. Dualism provided a
framework and basis for socioeconomic modernisation in the Austro-Hungarian Monarchy
during this period. Women played a crucial role in this socioeconomic modernisation, as they
did everywhere in the Western world. The introduction of compulsory schooling in 1868, the
expansion of girls’ education levels, and the appearance of more women in the labour market
than in any previous era all transformed the ideals, content and practice of women’s education
(Kéri, 2018; N. Szegvari 1969). The social hierarchy was set aside, and various civil movements
were organised for women’s rights and the representation of their interests. Women’s education
and women in scientific and economic life were pillars of the nation-building efforts at the turn
of the century.

The lecture presents Sarolta Gedcze’s (1862—1928) efforts to provide national education to
women. One of the most prominent female figures in Hungarian history, GeGcze was a writer,
sociologist, teacher and institution leader who spent most of her life in Budapest, but her works
related to girls’ schools link to Brasov and Komdarom. As a prolific writer, she was present not
only in sociology but also in pedagogy. In our research (part of an extensive investigation
exploring the history of Hungarian female teacher training), we are searching for answers to the
following research questions. What influenced Gedcze, and how did her views change during
World War 1? How is this reflected in her writing? As one of the developers of the contemporary
female education theory, it is vital to understand what she could use from her practical educational
experience and what she did to renew education. We would also like to know what professional
relationships Sarolta Gedcze maintained during her career to promote women’s education and
what associations she supported to promote the self-education of Hungarian women.

The history of education and women’s education in Hungary provides the theoretical
framework of the research, and its sources are primarily Hungarian publications of the era,
including Magyar Pedagogia, Nemzeti Nonevelés, Magyar Tanitoképzo and Budapesti Hirlap.
Sarolta Gedcze regularly published her views about raising girls, the changes and expansion of
female roles, and education policy in these publications. We applied content analysis to
examine the articles.

Overall, the presentation aims to reveal how Sarolta Gedécze’s pedagogical work helped
and influenced women’s education in Hungary at the turn of the century. Gedcze was active
during the era of dualism. She knew and used Herbartian pedagogy, and in her writings, she
emphasised the education of Hungarian women, including moral and national education. She
believed an educated woman could balance her family responsibilities, social life, and work
life. In her writings and organisational work, the eminent pedagogical thinker provided
countless ideas and science-based theoretical foundations that remain insufficiently explored.
Therefore, we would like to supplement the previous writings of other researchers (such as
Orsolya Kereszty) on the subject with new data and aspects.

Keywords:  History of Hungarian education, women’s emancipation, women’s education,
content analysis
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Dr. Kelbert Krisztina
Savaria Muzeum, Szombathely

., A SZOMBATHELYI LEANYNEVELES EGYIK LEGERDEMESEBB MUNKASA”,
,,LA MODERN VILAGNEZET ELSO HARCOS TANARA” — GREISINGER OTTONE
KERECSENYI ILONA (1861-1935) FEMINISTA TANARNO
PEDAGOGIAI MUNKASSAGA A REFORMOK JEGYEBEN

El6addsomban egy nyugat-magyarorszagi varos, Szombathely oktatasligyének egy kiemelkedd,
uttérd holgyeét szeretném bemutatni. Greisinger Ottoné Kerecsényi Ilona 41 évet atfogo (1883—
1924), szerteagazd pedagdgusi munkassagat — amely a szombathelyi kisdedovotol a polgari
leanyiskolan keresztiil a magén lednygimnaziumig terjed — eléadasomban harom aspektusbol
kivanom megyvilagitani, elsdsorban polgari iskolai tanarndi mindségében.

Greisinger Ottoné Kerecsényi Ilona 1877 és 1880 kozott a Kasztner Janka altal vezetett, 3
éves Gyéri Magyar Kiralyi Allami Tanitondképzé Intézetbe jart, ahol 1880. jinius 26-an
szerzett elemi népiskolai tanitosagra alkalmas oklevelet. Ugyanezen év dszén felvételt nyert a
Zirzen Janka — a magyar ndnevelés egyik legnevesebb pionirja — irdnyitasa alatt allo6 Budapesti
Polgari Iskolai Taniton6képzdbe, €s ott végzett 1883-ban mennyiség- és természettudomany
szakcsoportban. Tanari miikodését 1883. augusztus 24-t8] kezdte meg a Szombathelyi Magyar
Kiralyi Allami Polgari Leanyiskolaban, a mennyiség- és természettudomanyi targyak
tanaraként. Ezen iskolatipusba az elemi iskola elvégzett 4 évfolyama utdn nyerhettek felvételt
a fiatal lanyok. Kerecsényi Ilona tehat 10—-14 év kozotti lanyok szamara tanitott szamtant,
mértant, természetrajzot, természettant, csillagaszati foldrajzot, vegytant, konyvviteltant,
gazdasagtant, egészségtant €s németet is. Oktatdi tevékenységén tal az iskola ligyeinek
szervezésével is foglalkozott. 1897-ben bevalasztottak a varosi iskolaszékbe, ahol a polgari
lednyiskola érdekeit képviselte. Folyamatosan kiizdétt, irt és érvelt — helyi és minisztériumi
szinten — a polgari leanyiskola elmaradott, zsufolt és egészségtelen kdozallapotainak
megsziintetéséért, a leanytanuldk optimalisabb tanulasi koriilményeinek megvaldsitasaért.
1911-1912-ben, illetve 1919-ben az igazgatoi teenddket is ellatta az intézményben, ahonnét
1924-ben vonult nyugallomanyba.

Masodsorban a Szombathelyi Nétisztviselok Egyesiiletében (1907-1919) végzett feminista
munkdjanak lednyneveléssel kapcsolatos iranyvonalait szeretném bemutatni. Kerecsényi Ilona a
nok iskolaztatdsdnak kiszélesitése érdekében rendkiviili érzékkel tapintott ra a kozépfoka
leanyoktatasi reform hidnyossagaira. A vallas- és kozoktatasligyr miniszter 1895. évi 72039.
szamu rendelete ugyanis ugy rendelkezett a ndk kozépiskolai tanulményaira vonatkozoan, hogy a
lanyok tehetnek ugyan érettségi vizsgat, de kizardlag magéantanuloként és valamely fiu
kozépiskolaban. Ebbdl addéddéan a matardra vald felkésziilés, kiillonosen vidéken —
leanygimnaziumok ¢és felsd leanyiskoldk hianyaban — meglehetdsen nehéz volt a fiatal holgyek
szamara. Kerecsényi Ilona azonban Ugy gondolta, hogy a tehetséges és szorgalmas ifji nék
szamara ennél az utnal van jarhatobb megoldas is kulturdlis és tudomanyos eldmeneteliik
érdekében. Ezért 1901 06szén magan lednygimndziumi tanfolyamot nyitott a vasi
megyeszékhelyen. Az 1906-ig fennallo, kuridzumnak szamité kurzusnak igazgatdi é€s
mennyiségtan tanari posztjat toltotte be. Ars poeticdja a lanyok gyakorlati életre vald nevelése volt.

Harmadsorban pedig a gyermekek tanulméanyozéasaval, védelmével, segélyezésével
kapcsolatos tarsadalmi egyesiiletekben végzett munkaja feldl szeretném pedagodgusi munkajat
jellemezni. Ilona tobb gyermekvédelmi egyesiiletnek is a tagja volt. Tobbek kdzott — majdnem
30 évig: 1902-t61 1931-ig — elndke volt a szegény gyermekeket felruhazo és élelmezé Rongyos
Egyletnek. 1888-tol tagja volt a Vasvarmegyei Kisdedovo Egyletnek, és az arvahazi noi
valasztmany bizottsaganak. Eletében a Magyar Gyermektanulmanyi Térsasag szombathelyi
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fidkjaban vallalt valasztmanyi tagsaga jelentett Gjabb szinfoltot az 1910-es években. Greisinger
Ottoné Kerecsényi Ilona Szombathely pedagdgustarsadalmaban reformokat megfogalmazo

pionir volt, életét a lednynevelésnek szentelte. Nem véletlen, hogy egykori lakohdza ma
ovodaként funkcional.

Kulcsszavak: feminista, lednynevelés, polgari leanyiskola, ledanygimnazium, Szombathely
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“ONE OF THE MOST MERITORIOUS WORKERS OF GIRLS’ EDUCATION
IN SZOMBATHELY?”, “THE FIRST TEACHER STRUGGLING
FOR THE PROMOTION OF MODERN WORLDVIEW”
— MRS. OTTO GREISINGER ILONA KERECSENYI (1861-1935)
REFORM-MINDED PEDAGOGICAL WORK OF A FEMINIST TEACHER

This paper presents an outstanding and pioneering woman who promoted the education cause
in Szombathely, Hungary. Mrs Otté Greisinger Ilona Kerecsényi’s pedagogical work spanned
41 years (1883-1924) and a large variety of fields, including a kindergarten, a public girls’
school and a private girls’ high school. I will examine her work from three perspectives.

First, I will interpret her career as a public school teacher. Between 1877 and 1880, she
studied at the Hungarian Royal Teacher Training Institute in Gy6r in a three-year programme
led by Janka Kasztner. She earned the certificate that qualified her to teach at state-run primary
schools on 26 June 1880 and was admitted to the Institute for Training Female Teachers for
Public Schools in Budapest the same year. Janka Zirzen, one of the most notable female
educationalists, headed the institute. Ilona Kerecsényi graduated from the institute with a
specialisation in sciences and measurement in 1883. Accordingly, she began her career at the
Hungarian Royal Public School for Girls on 24 August 1883 as a science and measurement
teacher. Girls were admitted to this type of public school after completing four years of primary
education. Thus, Ilona Kerecsényi was teaching mathematics, geometry, natural history,
astronomy, chemistry, accounting, economics, medicine and German to girls between 10 and
14 years of age. Beyond her, she also took part in other school affairs. She was elected to be a
member of the municipal school board in 1897, where she represented the Girls’ School. She
tirelessly struggled, spoke and wrote petitions demanding improvements to the overcrowding
and unsanitary conditions at the school. She wanted students to study in optimal circumstances.
She was school headmaster from 1911-1912 and again in 1919. She retired in 1924.

Second, I explore the aspects of her feminist work on educating girls, which she completed
at the Association of Female Clerks of Szombathely between 1907 and 1919. She had a sharp
sense for recognizing the weak areas of the educational reforms in the field. One of the decrees
the Minister for Religious Affairs and Public Education issued in 1895 (no. 72039) allowed
females to take the maturity exam, thus completing their secondary education, but they could
only do so as private students. Moreover, they had to take the exam in a boys’ school. Thus,
exam preparation was challenging beyond Budapest because there were no female high schools
or higher secondary schools outside the capital. To demonstrate other possibilities, llona
Kerecsényi launched a private female high school class in the seat of Vas County in the autumn
of 1901. This course was unique and ran until 1906, and it aimed to educate girls about the
practical aspects of life.

Third, Ilona Kerecsényi participated in several associations for studying children’s needs,
child protection, and charity. She was president of the Associations of Rags — which provided
food and clothing for children living in poverty — for nearly thirty years (1902-1931). From
1888, she was a board committee member of the orphanage, the Association of Child Protection
in Vas County. She was also on the board of the Szombathely Circle of the Hungarian Society
for the Study of Children in the 1910s.

Ilona Kerecsényi was a true pioneer among Szombathely teachers. She advanced and
practised reforms dedicated to educating female children. It is no coincidence that her former
house in Szombathely hosts a kindergarten today.

Keywords:  Feminist, educating female children, public school for girls, high school for girls,
Szombathely

76



Dr. Takacs Zsuzsanna Maria
Pécsi Tudomanyegyetem
Bélcsészet- és Tarsadalomtudomanyi Kar

TANITONOK VALASZTASA:
A HAZASSAG VAGY COLIBATUS KERDESE A 20. SZAZAD ELEJEN

Eldadasomban azt a kérdéskort vizsgalom, hogy a 19. szizad maésodik felétdl a
pedagogustarsadalomban nagyobb szamban megjelend tanitondk szdmdra milyen csaladi
¢letpalya adodott a tarsadalom elvardsainak megfelelden. A korszakban nemcsak magyar
teriileten, hanem Eurépa és Eszak-Amerika térségében is szinte elvarissa, tobb esetben
torvényileg szabalyozott ¢letformava valt a tanitondk maganélete szempontjabol a colibatus
megtartdsa. FO kutatd kérdésem az, vajon ez hogyan jelentkezett a korabeli magyar
tarsadalomban?

A magyar kozéposztilyhoz tartozd csaladok sok esetben irattdk lednyaikat a
tanitondképzokbe, mivel az megfeleld miiveltséget biztositott szamukra csaladanyaként is, €s
ha sziikséges volt, munkat is tudtak vallalni. A 19. szazad utols6 évtizedeiben kialakult vita a
tanitondk maganélethez, vagyis a hdzassaghoz €s csaladhoz valo jogardl, ennek megvalosulasa
esetében pedig a tanitasra vald alkalmassagarol tovabb folyt a 20. szazad elsd évtizedeiben. A
kutatas fokuszaban jelen esetben nemcsak a palyan 1€v6 tanitondk szamaranyanak valtozasa all,
hanem csaladi allapotuk alakulasa is. Vajon hany férjezett tanitond dolgozott ténylegesen az
iskoldkban? Ez okozott-e barminemii problémat? Milyen kérdéseket vetett fel a korszakban a
férjezett n6k megjelenése a pedagogus palyan? Hogyan reagalt ezekre a valtozdsokra a magyar
tarsadalom ¢€s a politika képviseldi? Az eldadas ebbdl adodoan a tanitondképzés fejlodése
mellett, a tanitondk létszamanak emelkedését vizsgélja a korabeli taniigyre vonatkozo6 orszagos
statisztikai adatok alapjan, Osszehasonlitva a korabeli férfi tanitosag esetében megjelend,
hasonl¢6 csaladi allapotra vonatkoz¢ adatokkal.

Kutatdsom soran ebbdl adédoan primer forrasként kertilnek fokuszba a korabeli statisztikai
hivatal oktatasiigyi adatai mellett a népszamlaldsi adatsorok (életkori megoszlés, csaladi
allapot), melyek elemzése ramutat arra, hogy mig a férfiak esetében a fiatalabb, tehat a 20 és
40 ¢év kozotti korosztalyban 70% folotti a hazassagban ¢élok aranya, addig a tanitondknél
ugyanebben a korosztidlyban pont ellentétes adatsorokat taldlhatunk tobb évtized adatait
attekintve, egészen a 20. szdzad kozepéig. Ezaltal Magyarorszagon is jol kimutathato ez a
tendencia, bar Nyugat-Eurdpaval ellentétben, ahol tobb esetben térvényileg is szabalyozott volt
a tanitondk colibatusa, nalunk csak tarsadalmi elvarasként jelent meg, amit jol példaz a korabeli
sajtoban megjelend cikkek sorozata ebben a kérdéskorben.

Kulcsszavak: tanitondk, hazassag, colibatus, Magyarorszag, 20. szazad
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FEMALE TEACHER CHOICE:
MARRIAGE OR CELIBACY IN THE EARLY 20™ CENTURY

My lecture examines the family or career choices confronting female teachers in the second
half of the 19th century. During this period, celibacy for female teachers became a societal
expectation in Hungary, Europe, and North America. In many cases, it became a legal
requirement burdening the private lives of female teachers. How did this unfold in Hungarian
society?

Middle-class Hungarian families often enrolled their daughters in teacher training colleges
to provide them with adequate education to serve them as mothers and, if needed, skills for
employment. The discussion around a teacher’s right to private life, that is, to marriage and
family, and how this affected suitability for teaching developed in the latter decades of the 19th
century and continued into the first decades of the 20th century. The research supporting this
presentation focused on the change in the number of teachers in the profession and their marital
status. How many married teachers were working in schools? Did this cause any problems?
What issues were raised by the emergence of married women in teaching in that period? How
did Hungarian society and politicians react to these changes? The lecture will examine the
development of teacher education and the rise in the number of female teachers, based on
national statistics on the teaching profession for the period, and compare these with similar data
on marital status for male teachers for the same period.

The primary sources in my research are the census data series (age distribution, marital
status) and education data from the statistics office. Analyzing data spanning several decades
up to the mid-20th century revealed that the proportion of married men in the younger age group
—1.e. between 20 and 40 — was over 70%. The opposite was true for married women teachers
in the same age group. Laws regulated teacher celibacy in many cases in Western Europe. The
tendency in Hungary to adopt similar measures is demonstrable by the social expectations of
the time and is well-exemplified by the series of articles the press of that period published on
the issue of teacher celibacy.

Keywords: Female teachers, marriage, celibacy, Hungary, 20" century
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Dr. Gal Gyongyi
Selye Janos Egyetem Tanarképzo Kar

PEDAGOGUSNOK KARRIERTORTENETEI
A MIGRACIO ARNYEKABAN

Napjainkban egyre tobb kutatds (Godri, 2004; Erdei, 2005; L. Rédei, 2009; Melegh, 2011)
kbézponti témaja az oktatast érintd migracios folyamatok bemutatasa. A pedagoégusokrol, de
foként a pedagdgusndkrél —mint a migracio alanyairdl — kevés vizsgalat késziilt, mondhatnank,
hogy a kutatok figyelme valahogy elsiklott a téma felett. Ezért ebben az eldadasban kisérletet
teszek arra, hogy ezt a létezd jelenséget bemutassam, és értelmezzem a rendszervaltds
kornyékén Magyarorszagra attelepedett erdélyi pedagdégusndk egy sziikkebb csoportjan
keresztiil. Az emlitett jelenség bemutatdsa utdn ismertetem a kivandorolt pedagdgusndk
¢letuttorténetét, fokuszalva az egyéni Kkarriertorténeteik alakuldsara. A kutatdsban 14
pedagogusnd vett részt, képviselve a 30-as, 40-es, 50-es és 60-as korcsoportot. Végzettségiiket
tekintve is sokféleség jellemzi a mintat, hiszen az interjualanyok ko6zott megtalalhato Ggy a
tanitd, mint az egy— vagy a tobbszakos tanarnd is.

Az adatgytijtéshez a szakmai ¢letatinterju kvalitativ modszerét hasznaltam, tobb kérdéskort
érintve, melyek koziil eléaddsomban az egyéni karriertdrténetek alakuldsat hangstlyozom. Az
interjuk kddolasdhoz és elemzéséhez az ATLAS.ti tartalomelemzd szoftvert hasznaltam.

A kutatds eredményeként megallapithatd, hogy a kivandorolt pedagdgusndk
karriertdrténetei egyénenként valtoznak, a legtdbbjiik hivatasként tekint a munkéjara, ebben tud
kiteljesedni mind szakmailag, mind pedig a maganéletében. A mindennapi munkdjukban erét,
sikerélményt ad a didkok szeretete és elismerése. Az interjialanyok egységesen kiemelték,
hogy szeretik a szakmdjukat, és reménykednek a pedagoégusszakma presztizsének
megujulasaban, biznak a munkdjuk értékében. Akadtak olyan pedagogusndk is, akik palyat
modositva értek el szakmai sikereket, viszont Oket mélyen érintette a valtads, a hivatas
gyakorlasdval jaro elismerés és szeretet hianya.

Kulcsszavak: pedagogusndk, szakmai karrier, életat, kivandorlas, beilleszkedés
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THE INFLUENCE OF MIGRATION
ON FEMALE TEACHER CAREERS

Education-related migration is an intriguing subject of many contemporary research efforts
(Godri, 2004; Erdei, 2005; L. Rédei, 2009; Melegh, 2011). However, research studies rarely
target teachers, particularly female teachers. We could claim that the topic has eluded the
interest of researchers so far. In this publication, | present this phenomenon and analyze a group
of Transylvanian female teachers who migrated to Hungary in or about the 1989 regime
transition period. I will then introduce the life stories of these female subjects, focusing on their
career development.

| have used the qualitative approach as the basis of my study by conducting interviews with
the subjects. Though the interviews cover several topics, | focus on primarily career
development. To code the interviews, | utilized ATLAS.Ti qualitative data analysis software.
| interviewed 14 female teachers representing the 30s, 40s, 50s and 60s age groups. The subjects
have different educational backgrounds, ranging from elementary teachers to multi-speciality
high school teachers.

After the interview analysis, | have concluded that different subjects develop varying career
paths. Most of the interviewed teachers consider their work a calling and find fulfilment at the
professional and personal levels. The interviewees are encouraged by the love and approval of
their students. The interview subjects individually indicated that they appreciated the teaching
profession. They hope prestige in the teaching profession is rehabilitated and believe in the
importance of the vocation.

Some subjects successfully switched professions, but the change affected them deeply.
They missed the approval and encouragement they received as teachers.

Keywords: Female teachers, carrier path, life story, migration, integration
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7. International dimensions of early childhood education I.

Dr. Arianna Kitzinger
University of Sopron
Benedek Elek Faculty of Pedagogy

DRAMA IN ACTION:
CREATIVE LITERATURE CLASSES IN TEACHER TRAINING

This presentation reports on a literary project conducted by international kindergarten teacher
trainees at the University of Sopron’s Benedek Elek Faculty of Pedagogy. At the same time, it
aims to acquaint the audience with the theoretical background of how literature became an
integral part of English Language Teaching (ELT). To this end, it first introduces the theoretical
background of drama teaching in English as a Second Language (ESL). After a relevant literature
review, the presentation adopts an educational historian’s point of view and explores the 1960s,
when drama teaching surfaced and became increasingly popular and widespread in foreign
language teaching (FLT). The lecture also deals with the revival and reformation of ELT in the
1990s, when, under the auspices of the British Council, the integrated teaching of language,
literature and culture brought new dimensions to ELT in Eastern Europe, including Hungary.
During this period, referential and representational aspects of literature were particularly
highlighted and studied, and several innovative projects emerged from the discourse.

At the same time, drama and literature teaching differ, so the presentation will explore the
differences and intersections of drama and literature teaching and assign their place in
contemporary ELT. The University of Sopron’s English in the Kindergarten programme
features several opportunities to include literature in English teaching beyond literary subjects
such as English and American Literature or Children’s Literature. Teaching literature in L1 and
L2 is a cornerstone of foreign language development in kindergarten, where teachers, trainees
and children can be involved in an engaging atmosphere to study, enjoy, and create literature.
The presentation will show the process and methods that an international group of students
utilized in “creating literature”, from the original idea through elaboration to the manifestation
of a drama play. The presentation highlights the mechanism of putting theory into practice and
the joy of teaching and studying literature.

Keywords:  Educational linguistics, creativity in EFL, drama and literature teaching,
kindergarten teacher training, international students
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FAIRY TALES AND FOLK NARRATIVES IN THE CROATIAN MINORITY
PERIODICAL ‘MALE CRIKVENE I SKOLSKE NOVINE’ (1931-1939)

The so-called Male Crikvene i Skolske Novine (Little Croatian and School Newspapers) stand
out as a specific segment of the Burgenland Croatian children’s literature, which appeared in
1931, and was published in Baumgarten. During their first year, the newspapers published
numerous religious articles, poetry and informative texts. They were intended for the
Burgenland schools attended by the Croatian minority children. The first issue stated that the
owner and the publisher was the Croatian Cultural Society in Burgenland (Martin Mersich jr.,
a pastor in Baumgarten). Editor-in-Chief: Karl Stekly, Vienna, XV., Kriemhild platz 3. —
printing house Hans Helbling, Karl Stekly, Vienna, XV., Kriemhildplatz 3 (1931: no. 1, p. 8).
As far as the content was concerned, it included a considerable amount of prose works. In
addition to religious texts, the newspaper also contained other types of works that were
translated into Burgenland Croatian. Some of them include fairy tales (such as
”Rumpelstiltskin” by the Brothers Grimm — in Burgenland-Croatian under the name Predica,
or the traditional Croatian tale — Kobili¢ i ”Lakat-brade pedanj muza”), as well as other folk
tales and legends from various cultures, including Kurdish, Ukrainian, Breton, Croatian,
Norwegian, but also some more modern legends such as the works of Selma Lagerhof, and
many others. These publications and translations expanded the reading for the school children
in Burgenland during the thirties of the twentieth century and, in a way, contributed to the
enrichment of children’s imagination while following the program guidelines of similar
children’s magazines that operated in the Croatian homeland at that time. The contents of the
Male Crikvene i Skolske Novine testify that children’s reading was an important stimulus for
the formation (as well as enrichment) of children’s identity with respect to the national, moral,
religious or cultural direction. In this context, it is important to emphasize that childhood is a
developmental period of intense identity formation, primarily in relation to the experience of
oneself and one’s roots, but also the answer to the questions of where one comes from, who one
is and where one is going. The role of periodicals in the culture of every nation is significant,
especially for a minority like Croats in Austria and Hungary, who have maintained their identity
in the area for more than five hundred years. In the analysis of the texts, the authors start from
the fact that, in fairy tales, “fantastic characters, scenes and events are encountered in a
picturesque way, which transposes to a representation of the world dressed in the clothes of
imagination” (Crnkovi¢, 1980:21).

Keywords: folk tales, fairy tales, Burgenland-Croatian literature, children’s literature,
identity
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EARLY CHILDHOOD EDUCATION AND FOREIGN LANGUAGE ACQUISITION.
THE STORY OF MARIE CURIE AND THE POWER OF EDUCATION

The paper attempts to clarify the importance of learning a foreign language in early childhood.
Language is a social construct and like other social behaviours, it is acquired naturally during
childhood. No one questions the importance of learning a mother tongue as early as possible,
so why should foreign languages be any different? The paper elaborates on the disadvantages
of teaching a foreign language too late.

Scholars believe that learning a foreign language before the age of ten years of age allows
children to speak like a native speaker. It seems crucial that children start their foreign language
education early. Therefore, the paper attempts to compare the approach to language teaching
and curricula in both primary and secondary education. Why is it a standard practice to teach
foreign languages in the traditional way for approximately 10 years or longer? The child learns
the language faster, retains it better and most often speaks it with near-native pronunciation.
Such an approach would definitely allow educators to concentrate on the content of foreign
language education and eliminate the hardship of language acquisition.

Finally, this paper tries to elaborate on the life of Marie Curie and her phenomenon in
relation to her foreign language education.

Keywords:  Foreign Language Education, early language acquisition, education, Marie Curie
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THE SOCIAL COMPETENCE OF EDUCATORS - A SIGNIFICANT
FACTOR IN THE PREVENTION OF THE MOST FREQUENT
MANIFESTATIONS OF UNDESIRABLE BEHAVIOR IN EARLY
AND PRESCHOOL AGE CHILDREN

From their earliest age, children are exposed to numerous risk factors for the development of
undesirable and inappropriate forms of behavior. Dysfunctional families, inadequate parental
style of upbringing, too lenient or spontaneous, too authoritarian; punishing and prohibiting,
poor quality communication in the family, as well as parent overwork have a strong influence
on the behavior of children and are often risk factors.

Numerous undesirable behaviors of younger children, such as hitting, pushing, screaming,
disobedience or withdrawal and isolation, are the main obstacles to the development of social
competence and quality social relationships.

Educators’ interventions at an early age are a strong protective factor in the development
of easily observable undesirable forms of behavior in adulthood, aggressiveness in particular,
as well as numerous other less observable undesirable forms of behavior. The reaction of the
educator is strong support for the development of social competences in children. This
significantly influences children’s general adaptability in the social environment.

A socially competent educator has a significant influence on the development of children’s
social competences. One of the numerous responsibilities of the educator is to help children in
acquiring emotional sensitivity and the capacity of changing emotional reactions in provocative
situations.

Children, who have more pronounced social competence from an early age, are more
sensitive and show more creativity, interest and cooperation in all activities in kindergarten.
Social competence adopted at preschool age remains stable also at school age.

It is necessary to know the methods of pedagogical prevention and intervention and to have
good cooperation with parents in order to be able to provide assistance to children who exhibit
undesirable behaviors.

Keywords:  undesirable behavior in early-age children, risk and protective factors, social com-
petences of educators
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FAMILY AND FRIENDS
IN THE CONCEPT OF PRESCHOOL CHILDREN

We would like to present the long-term research plan of our department in the area of the life
environment of preschool children. Thus, we put into context the results of two studies that
monitor the relationships between internalization and love. With respect to the age category, it
is field research carried out through interviews directly with children. The first research looked
at the concept of love. The children answered the questions: What is love? Who do you feel
love for? Who gives you love? Who is in your family? The second research focused on the
concept of friendship. The children answered the questions: Who are your friends? Why do you
consider them friends? What do you like to do with your friends? What do you like about
friends? Do you think it is important for you to have friends?

Keywords: child and childhood, love, internalization, research
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TEACHING FOR UNDERSTANDING:
HOW WE CAN MAKE THINKING VISIBLE
IN EARLY CHILDHOOD EDUCATION

It was around the mid-nineties when a new line of research was opened in education where the
concept of understanding was key (Perkins & Blythe, 1994). We, teachers know very well that
our students often do not understand key concepts as they should from a very early age. In many
cases, they lack an understanding of key ideas in mathematics, a lack of basic understanding of
history, or a tendency to stereotype complex literary works. TFU (Teaching for Understanding)
framework focuses on generating knowledge, establishing connections, and using thinking
routines to activate higher thinking processes. TFU framework was also implemented in the
Master’s in International Education and Bilingualism to train future IB PYP teachers and in an
effort to bring school and university together, we implemented best practices in the training of
future infant education teachers. In the present study, we base on Harvard’s Project Zero (to
make a change in methodology that could help us unify criteria making understanding high on
a short list of priorities. Our aim was to train future 1B teachers to prioritise understanding by
using inquiry-based activities through thinking routines. According to Ghaemi and Mirsaeed
(2017), inquiry-based activities would increase students’ critical thinking. By enhancing
reflection and boosting recognition of analogies and contradiction, the transfer of knowledge is
provoked allowing students’ autonomous learning, especially in solving problems, creating new
relationships between concepts, and inquiring into specific themes.

Keywords: teaching for understanding, critical thinking, inquiry-based, thinking routines,
problem-solving
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ON THE BORDER BETWEEN CHILDHOOD AND ADULTHOOD -
INITIATION RITES IN ARCHAIC SOCIETIES

“I would like to emphasize the importance of research in the field of non-formal education in
addition to traditional investigation areas of education history, since for thousands of years the
preservation and transmission of cultural goods and knowledge has been taking place in this
scene and is still taking place today. When building our future, we cannot ignore the experiences
of the history of non-formal education.” (Katalin Kéri, 1997)

The topic of my presentation reaches far into the past and belongs to non-formal education.
Why is it worth dealing with it today? It is relevant because it is an integral part of human
culture and has soaked so deeply into its texture that it keeps permeating with its full force,
even today. Wrapped in its distinctive symbol system — or, more aptly, coded in its own system
— non-formal education has followed the whole history of human culture, and it surrounds us
even now. However, one has to be keen-eyed to recognize it.

First, 1 will provide an overview of expert claims of how archaic societies perceived time.
Next, | will focus on the connections between this specific perception of time and the rites
developed in early societies. Then, | will highlight the cause-and-effect relationship that called
these rites into being and made them an indispensable environment, medium and tool system
for education, knowledge transfer and acquisition in ancient societies, from generation to
generation, over thousands of years. | will indicate how belief in and fear of gods influenced
ancient cultures. I will emphasize how ancient people tried to preserve and maintain the balance
between the divine and human worlds, urged by the fear of “annihilation of this world” and by
the angst of “falling back into the primordial chaos” (Andras Németh, 2010).

Among archaic rites, | will describe the initiation ceremonies that end childhood. These
rites of passage ensured the transition from childhood to adulthood. I will explain the meaning
behind initiations and their significance for society and individuals. Finally, I will highlight
what kind of knowledge children who underwent this rite acquired and what responsibilities
they assumed afterwards in the community.

Research studies on rituals have become fashionable owing to the postmodern performative
turn. Most studies analyse children’s daily routines, repetitive actions and habits associated with
certain sports, such as football, or rites that have developed among players and fans of these
sports. Through an example, | will illustrate how initiation rites as religious acts characteristic
are of archaic societies. | will also demonstrate how they are embedded into education and
appears in contemporary culture with their specific symbolism. | draw upon the example of the
French animated adaptation of a West African folk tale, Kirikou and the Sorceress.

Keywords:  Childhood, non-formal education, research on rituals, rite of passage, initiation
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EARLY CHILDHOOD EDUCATION FROM THE PERSPECTIVE
OF SPECIAL NEEDS EDUCATION - INTERVENTION
AND INTERNATIONAL OUTLOOK

Early childhood is crucial from both our research and historical overview aspects. Early
childhood harms and other related factors are organizable. Social environment, family and
formal education are relevant beyond the Hungarian public education system. Statistical data
suggests that social deprivation, school dropping-out and learning difficulties are also problems
in the European Union, problems traceable to various factors. In addition to the many
differences among EU countries, early childhood remains a common factor, making it a relevant
development period for diagnosis and intervention.

Our research identified the necessary and sufficient conditions behind learning disabilities.
Our research strategy corresponds to a mixed paradigm, in which we examined expert opinions
on decoding learning disabilities as a case study. Following the logic of fuzzy systems (Ragin,
2017), we investigated all background variables using fSQCA 4.0 software. With continuous
iteration, data reduction (Pribék, 2018) and the basic principles of Boolean algebra, it was
possible to describe the diagnostic process as a model.

In its investigation of learning problems, the research revealed that professionals
confidently identify the variables causing later failures in early childhood. The finding
corresponds with the international scientific discourse even though the Hungarian higher
education system does not generally train preschool teachers or early childhood educators in
special education. The present research also discovered that relevant documented information
on the early identification of learning problems is often lost in the transitions between early
development, preschool education and elementary education. Based on the historical overview
and the current research findings, special needs education is a relevant and vital part of early
childhood education; implementing it at an early stage in life can improve the effectiveness of
later education levels, alleviate many learning challenges, and increase the overall efficiency of
the education system.

Consequently, early childhood should be regarded as multidisciplinary because it warrants
the study of various perspectives, including special needs education, educational psychology,
medicine and educational history. Our current research has confirmed that several segments of
children’s developmental history are relevant to the skill development focus. Furthermore,
applying a historical perspective to educational system efficiency may provide answers to future
challenges.

Keywords: fsQCA, diagnostics, factors, learning, disability
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MATHEMATICS IN PRESCHOOL.:
THE SITUATION IN PORTUGAL

In this presentation, | intend to introduce the domain of Mathematics in the Curricular
Guidelines for Preschool Education in Portugal. Its structure will be presented, as well as a brief
description of the different components that make up this domain. A critical analysis of the
curricular guidelines for early childhood education will be made, with reference to recent
research on how children learn and on the mathematical training of educators.

In Portugal, preschool is for children between the age of 3 and the start of compulsory
schooling. Since it is not compulsory to attend preschool, there is no official curriculum.
However, there are curricular guidelines for preschool education (Silva et al., 2016). These
guidelines comprise three sections: General Framework, Content Areas and Educational
Continuity and Transitions. With regard to the Content Areas, they are Personal and Social
Development; Expression and Communication; World Knowledge. The domain of
Mathematics is integrated into the content area of Expression and Communication. It is known
that the mathematical concepts acquired in the early years will positively influence later
learning and that it is at these ages that mathematics education can have its greatest impact. The
involvement of children in mathematical situations contributes not only to their learning but
also to developing their interest and curiosity in mathematics. In this sense, four components
are considered in the approach to mathematics: Numbers and Operations; Data Organization
and Processing; Geometry and Measurement; Interest and Curiosity for Mathematics.

In the Introductory part of the mathematics domain, general processes are explained
(classification, ranking, reasoning, problem-solving) but also aspects linked to attitudes and
learning dispositions (curiosity, attention, imagination, creativity, self-regulation, persistence),
that are transversal to the approach to mathematics.

The Numbers and Operations component highlights the importance of using materials to
support learning numbers. The Data Organization and Processing component adopts a
perspective corresponding to an investigative cycle with different phases experienced by the
children themselves. In the Geometry and Measurement component, it is worth noting the
importance given to the spatial thinking developed through children’s experience of the space
that surrounds them and the understanding that objects have measurable attributes that allow
them to be compared and ordered.

Finally, with regard to the Interest and Curiosity for mathematics, it is noted that learning
mathematics is based not only on the appropriation of certain notions but also on awakening
interest and curiosity that lead the child to want to know more and understand better.

References: Silva, I., Marques, L., Mata, L., & Rosa, M. (2016). Orientagdes curriculares
para a Educagdo Pré-escolar. Lisboa: Ministério da Educagao/Diregdo-Geral da
Educacao

Keywords:  Preschool education, elementary mathematics, curricular guidelines
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PEDAGOGICAL CULTURE CHANGE:
BACK TO THE ROOTS

This presentation aims to explore the current challenges of early childhood education and
discuss the need to re-evaluate our contemporary approaches, which often cause toxic early
childhood experiences. Our ancestors knew something well; more precisely, they felt it well
and organically implemented this feeling.

We need to revisit the adage that there is nothing new under the sun and apply this to
rethinking 21st-century education frameworks and forms. Recognizing that our current
approach might be wrong, we should return to the ways of our parents, grandparents, or great-
grandparents.

Humanity progresses through life and changing eras. Education is currently experiencing
an era change, primarily due to digitalization. Living in a world without the boundaries of
competence and control — the latest sounding alarm —current pedagogical conversations focus
on and discuss toxic childhood experiences.

Our one chance for survival is promoting the beauty of “offline” life, art education,
cathartic experiences, ethics, small communities, and creative activities by enriching the inner
world with fairy tales and reading and strengthening human interactions and relationships. We
must firmly say no to competition, measurement, and social isolation. Involving emotions in
the learning process is a must. Now more than ever, social and emotional skills are vital to
children’s progress, especially in the early years, as these skills also set the foundation for later
success in their school experiences. Strong social and emotional skills will allow children to
face challenges, seek knowledge, explore interests, and learn.

While the digital world and technology have become necessities, young children should
have the opportunity to experience our world as it was only 20-30 years ago. It is up to us to
focus on a child and play-centred inclusive approach.

For example, constructing a curriculum by combining different methods allows teachers to
balance instructional teaching and constructive learning. Let us bring Reggio Emilio for its
community, Montessori for its independent, self-directed studies; and Waldorf for its arts and
social consciousness integration. The Emergent curriculum will focus on child interests and
create learning based on that.

It is crucial to raise global awareness of the decline of modern pedagogy and create an
approach that will return us to our roots and re-evaluate how to raise future generations.

Keywords:  Toxic childhood, social-emotional development, digital world, play-based
curriculum, global awareness
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WHAT IS SCHOOL READINESS?
DOCUMENT AND CONTENT ANALYSIS ON THE CURRENT USE
OF SCHOOL READINESS TERMINOLOGY
IN RECENT INTERNATIONAL ARTICLES

What is school readiness? Document and content analysis on the current use of school readiness
terminology in recent international articles.

Background: Research increasingly finds that child readiness for school determines later
academic, social and life success (La Paro — Pianta, 2000; Reynolds — Bezruczko, 1993), hence
the increasing emphasis on assessing, measuring and improving children’s school readiness.
But what exactly is school readiness, and how do the authors of recent relevant international
studies interpret it?

Purpose and methods: My research aims to conduct a content and document analysis of
studies with the keyword school readiness published in the Early Childhood Education Journal
(Q2) over the last five years to determine the definitions used or relied upon to define school
readiness and the competency domain skills and abilities assigned to it. | reviewed 20 studies
and processed 17 of them after a full-text review.

Findings: Most studies highlighted a specific domain or aspect of a key competence area
of school readiness or defined a criterion, skill or ability. The studies that covered the
determinants of school readiness — albeit in the same domain of competencies — used
divisions of varying detail and content. Most studies clearly defined school readiness as a
determinant of subsequent academic success. Several studies interpreted school readiness in the
context of the transition to kindergarten. The studies that mentioned the school/kindergarten
transition process identified it as a determinant in a child’s life.

Conclusion: The reviewed studies contain no uniform conceptualisation, yet they all
consider school readiness as a multifaceted construct and, though they have different divisions,
consider similar competence and skill areas as the defining ones. Based on the definitions and
descriptions, the concept of school readiness through maturation has expanded. In addition to
child characteristics and abilities, environment and its decisive role in child development have
become increasingly prominent. Most definitions exclude the role of school and family
readiness in a child’s school entry. The terminology is diverse, mainly due to differences in
national educational systems. Most studies have identified the following factors, competencies
or overlapping skills: maturation, physical health, behavioural, cognitive, and socio-emotional.

Keywords:  School readiness, transition to school, early childhood
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‘WHO IS THAT FREINET?’ - EDUCATIONAL REFORMS
IN HUNGARIAN PRESCHOOL EDUCATION IN 1989

Since the mid-1980s, centrally managed cyclical reforms in Hungarian education rescinded to a
continuing development strategy that has initiated changes leading to a democratic
transformation of the education system (Lorand, 2010). The Education Act of 1985 was the first
step in the development strategy, moving from a highly centralised educational policy and
practice to the ‘relative’ autonomy of school and kindergarten education. The child-centred
approach of preschool teachers and their motivation for innovative reforms contributed to the
paradigmatic changes in preschool education following the political changes of 1989. This paper
presents the research results of the Freinet research group in Sopron, which played a significant
role in the alternative kindergarten education movement that started in the mid-1980s. Using the
diffusion of innovation theory (Rogers, 1989), we analyse teacher decision-making processes
and the reasons for adapting Célestin Freinet’s pedagogical concept in Hungarian kindergartens
after the political and democratic changes in 1989. The study aimed to explore the components
of the decision process, including searching for action alternatives, evaluating, selecting the
appropriate choice, implementing the decision, and assessing the implementation process,
mainly through ‘how’ and ‘why’ questions. The research sample comprised 85 kindergarten
teachers who participated in a Freinet-course in Sopron between 1990 and 1996. Document
content analysis (theses and dissertations, archive letters and essays) revealed the process of
defining the decision problem, searching, evaluating and selecting the alternatives, as well as the
first experiences of the adaptation decision and the summative evaluation of its implementation.
Adapting Célestin Freinet’s pedagogical concept proved effective in the daily educational
practice of creative, child-centred teachers motivated by and committed to democratic changes.
The changes can be described as closeness to nature and everyday life, play-centred and activity-
based education, creative work and social activities. Evaluation feedback of the positive trial
experiences provided the validity of the decision and led to the continued application of Célestin
Freinet’s concept in Hungarian kindergartens after 1989.

Keywords:  Democratic changes, Freinet pedagogy, Hungarian kindergartens, adaptation
and decision-making process
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A PSYCHOEDUCATIONAL APPROACH
FOR TEACHING SELF-REGULATION SKILLS

University students experience novel challenges such as increasing needs for self-agency within
interpersonal relationships, commitment to larger social groups, academic competency and
financial independence (Karyotaki, Cuijpers, Albor, Alonso et al., 2020). International students
are more vulnerable to stressors like depression, anxiety, academic distress and loneliness,
academic performance and social connectedness than domestic students in each era (Andrade,
2006; King, Rivera, Cunningham, Pickett, Harkness et al., 2021). Studying and living abroad
can be positive yet stressful and challenging. International students might need to adjust new
culture, environment and language, usually without strong social support and connections. The
experience can negatively affect international students’ mental health. Shen (2023) stated that
professionals should produce tailored programs for psychoeducation and social connectedness
within the larger racialized population in classrooms and on campus. In this case, programs or
courses that allow international students to gain self-awareness by challenging emotions and
unconstructive thoughts while improving regulation skills can be constructive during the living
and studying abroad journey and for the rest of their lives.

Self-regulation is a lifelong concept that individuals utilize and apply in each area of their
lives. It has become recognized for its foundational role in promoting well-being across the
lifespan, including physical, emotional, social and economic health and educational
achievement (Murray & Rosanbalm, 2017). It is a proactive process whereby individuals
consistently organize and manage their thoughts, emotions and behaviours (Zimmerman, 2000)
to engage in goal-directed actions such as organizing behaviour, controlling impulses and
solving problems constructively (Murray, Rosanbalm & Christopoulos, 2015). Self-regulation
develops through interaction with caregivers and the broader environment from birth through
young adulthood and beyond. It dramatically increases in early childhood and adolescence
(McClelland, Geldhof, Morrison, Gestsdottir, Cameron et al., 2018). Even though self-
regulation can be seen as an individual’s internal capacity, it depends on predictable,
responsive, supportive environments and relationships to develop. Related literature shows that
self-regulation has three domains: cognitive, emotional and behavioural. Several factors
contribute to self-regulation enactment, including environmental context, caregiver support,
skills, biology, and internal and external motivation (Murray & Rosanbalm, 2017).

The purpose of this study is to report on a self-regulation skills course which has a
psychoeducational approach and was implemented for international kindergarten teacher
candidates in the 2022 fall semester at the Benedek Elek Faculty of Pedagogy, University of
Sopron, Hungary. The presentation focuses on the practical component of how self-regulation
skills can be taught and improved. Each self-regulation component included in the course will
be explained and detailed with activities and theoretical background.

Keywords:  Self-regulation skills; psychoeducational approach; prospective teacher training;
international students
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EVERYDAY LIFE IN A POST-APOCALYPTIC WORLD - QUESTIONS
AND CHALLENGES OF EDUCATION
IN THE TRANSMEDIA UNIVERSE OF THE LAST OF US

What is life like in a world where a rampant contagion has destroyed the uniformity of
civilization as we know it, gradually replacing it with a complex web of individuals, families,
clan collectives, interest groups, and paramilitary organizations? In this context, we seek to
answer the question: What happens to adolescents and children in such a context? Babosik
defines education as a value-transmitting process — targeted actions to develop the child’s
physical, moral, and intellectual strengths. Can we maintain our contemporary values, morals,
and life principles, or does the survival instinct override everything?

The contemporary cultural space is the fundamental field of our research, within which
we explore our questions via different types of media. We have chosen the transmedia universe
of The Last of Us as the subject of our case study (Golnhofer), and within this context, we have
narrowed the object of study to two media: the first season of the HBO series The Last of Us
(2023), which we will examine comparatively with its “basic” object (Manovich), the video
game The Last of Us (Naughty Dog, 2013). The two mediums allow us to see children and
education from two perspectives. In the series, we use elements of linear, classic Hollywood
narrative and the stylistic dimensions of Intensified Continuity (Bordwell). In the video game,
we interactively collect markers in simulated space, gain experience, and answer our questions,
which we communicate through experiential aesthetic descriptions. The transmedia aspect
answers the inseparability of the two mediums: the series and the video game are essential for
perceiving and understanding the TLOU universe. Each medium reinforces the other, but
neither is dominant in the narrative; both are equally important (Jenkins). The series deepens
our knowledge of the video game world. As independent creations, they often go beyond the
video game, creating alternative story branches. Our focus in examining the diegetic spaces of
the film and the video game is primarily on the character of the adolescent Ellie and her
interpersonal relationship with Joel, a quasi-father figure who appears as a teacher in Ellie’s
life. In addition to filling the need for a critical examination of contemporary cultural space, the
research topic is relevant because we need to take time to evaluate, thematize and synthesize
experiences gathered during pandemic situations, particularly within the context of our post-
pandemic period. In light of the collective cultural pandemic experience, the alternative-
pandemic outcome outlined in The Last of Us universe invites us to reflect on fundamental
questions of education and parenting.

Keywords:  Education, post-apocalyptic world, transmediality, The Last of Us, video games
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